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Essential Standards and COS Alignment: Religion Grades K-8 
 
Grade Three: 
 

Knowledge of the Faith  
Understands vocabulary and concepts pertaining to: 

God the Father, Son and Holy Spirit IA1-3, IC1-2, ID1-2 

Sacred Scripture IB1-4  

Heaven, Saints, and Martyrs IC3-4, ID3, IE1-2 

Liturgy and Sacrament 
Understands vocabulary and concepts pertaining to: 

The Paschal Mystery in the Mass and the Sacraments   ALL of II 

Moral Formation 
Understands vocabulary and concepts pertaining to: 

The Commandments and Beatitudes IIIA1, IIIB1-2, IIIE2 

Grace, Sin, and Conscience IIIC1-5, IIID1-3 

Forming Good Habits IIIA2, IIIE1, IIIE-3, IIIG1-4 

Sacredness of Life IIIF1-2 

Prayer 
Understands vocabulary and concepts pertaining to: 

Catholic Prayer: Personal and Public ALL of IV 

Life and Mission of the Church 
Understands vocabulary and concepts pertaining to: 

Growth in Holiness VA1-3, VE1 

Domestic Church and Universal Church VB1-3, VC1-3, VD1-3, VE2-5, VF1  

Missionary Spirit 
Understands vocabulary and concepts pertaining to: 

Kingdom of God: Discipleship and Vocation VIA1-2, VIB1-3, VIC1-3, VID1 

 
 
 
  

Religion Course of Study Report Card July, 2017 
Page 1

DIrby
Typewritten Text

DIrby
Typewritten Text



Diocese of Columbus 
Grade Three Religion COS 

Based on the Six Tasks of Catechesis* 
 

I. Catechesis promotes Knowledge of the Faith 
(Catechism of the Catholic Church, 26-1065; General Directory for Catechesis, 84-85, 87) 

  
A. The Person of Jesus Christ Jesus loves and invites every person to be in relationship with him 

I. A. 1. Describe Jesus Christ as the Savior who redeemed all people by his life, death, and 
resurrection (CCC 605,629; Mt 20:28; CFCL I.A.8) 

I. A. 2. Know that at his ascension Jesus returned to his father in Heaven (CCC 659; Lk 24:50-51; 
CFCL I.A.6) 

I. A. 3. Know that Jesus promised to be with his disciples forever (CCC 729-730; Mt 28:20) 
 

B. Understand Scripture Sacred Scripture is the living Word of God, a history of the covenant, and 
a guide for life today 
I. B. 1. Identify “testament” or “covenant” as a special promise made by God to his people 

(CCC 781) 
I. B. 2. Identify the Old Testament as the story of God’s love-relationship with the Hebrew 

people (CCC 121-123) 
I. B. 3. Identify the New Testament as stories of Jesus and the early Church (CCC 124) 
I. B. 4. Identify the four gospels 
 

C. Creeds and Doctrines of the Church The Creed expresses the faith of our Church and professes 
it to the world 
I. C. 1. Know that Jesus shows us that God is Father, Son and Spirit. (CCC 240, 243)  
I. C. 2. Identify the Apostles’ Creed as a profession of faith (CCC 186-187, 194) 
I. C. 3. Identify Heaven as being with God in full glory, forever (CCC 1821; CFCL I.A.17) 
I. C. 4. Understand that the communion of saints is the Church made up of the saints in 

Heaven and the baptized on earth (CCC 962) 
 

D. Discover the Church’s Tradition and Relevance of Church History Our Church has a rich heritage 
which still serves as a guide for us today 
I. D. 1. Know that Jesus was Jewish and followed the Jewish religious traditions 
I. D. 2. Understand that the early Church began from the Jewish tradition 
I. D. 3. Recognize a martyr as someone who dies for the faith (CCC 2474) 

 
E. Christian Thought and Culture Our Church’s tradition is based in an appreciation for the gifts of 

many persons – theologians, saints, artists, teachers, and preachers – living as faithful disciples 
of Jesus 
I. E. 1. Identify Mary as the mother of God and the mother of all (CCC 493, 968-969) 
I. E. 2. Know that we look to Mary and the saints as examples of holiness and ask for their 

intercession. (CCC 956-957, 2030, 2683; CFCL I.A.31) 
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II. Catechesis Promotes Knowledge of the Meaning of the Liturgy and Sacraments 
(CCC 1066-1690; GDC 84-85, 87) 

 
A. Paschal Mystery Forms and Transforms The liturgical and sacramental life of the Church 

informs, forms, and transforms us as disciples of Jesus in the world 
II. A. 1. Recognize the term “Paschal Mystery” as referring to the suffering, death, and 

resurrection of Jesus (CCC 571; CFCL I.A.8) 
II. A. 2. Understand that by participating in the sacraments one is better able to know and serve 

God (CCC 1123; CFCL I.A.17) 
 

B. Sacraments- Sacraments are special celebrations of God’s love for us 
II. B. 1. Name the seven sacraments 
II. B. 2. Name the effects of the Sacrament of Baptism:  new life as a child of God, 

membership in the Church, forgiveness of all sin, the presence of the Holy Spirit (CCC 
1262-1263) 

II. B. 3. Know the Eucharist is a prayer of thanksgiving and praise to the Father, a sacrificial 
memorial of Christ and his Body, and the presence of Christ in word and Spirit (CCC 
1358) 

II. B. 4. Know that the bread and wine becomes the Body and Blood of Jesus Christ during the 
Eucharistic Prayer at Mass (CCC 1333) 

 
C. Liturgical Catechesis We are invited into full, active, and conscious participation in the liturgical 

life of the Church 
II. C. 1. Recognize some of the parts of the Liturgy of the Word and the Liturgy of the 

Eucharist (CCC 1346) 
II. C. 2. Know that as a member of the Church, one is expected to participate in Mass on 

Sundays and on Holy Days of Obligation (CCC 2180-2181) 
 

D. Dimensions of Priesthood:  Baptismal and Ordained Like Jesus, we are called to be priest, 
prophet, and king 
II. D. 1. Know that all baptized Christians are members of the baptismal priesthood (CCC 1546-

1547) 
II. D. 2. Know that members of the ordained priesthood make a special promise to serve God 

and his people (CCC 1536) 
 
 

III. Catechesis Promotes Moral Formation in Jesus Christ 
(CCC 1691-2557; GDC 84-85, 87) 
 

A. Commandment to Love The ‘new commandment’ of Jesus, to love one another as he, God, has 
loved us is one of the defining characteristics of the Christian faith 
III. A. 1. Identify the two great commandments of God in the Old and New Testament (Deut 

6:4,5; Lev 19:18; Mt 22:  37-40; Lk 10:25-28) 
III. A. 2. Know that the love of the Trinity: Father, Son, and Spirit shows us how to love 

completely and unconditionally. (CCC 220-221; CFCL I.A.3) 
 

B. Ten Commandments and Beatitudes The Scriptures, especially in the Ten Commandments and 
the Sermon on the Mount, give us moral guidance  
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III. B. 1. Recognize the “Decalogue” as another name for the Ten Commandments (CCC 2056; 
CFCL I.A.19) 

III. B. 2. Understand that the Beatitudes are an example of how a Christian should live (CCC 
1965; Mt 5:1-12, Lk 6:20-26; CFCL I.A.19) 

 
C. Sin and Grace God’s love can overcome the evil of sin in our world 

III. C. 1. Know that sin is choosing to do what is wrong or failing to do what is right (CCC 1849, 
1852-1853) 

III. C. 2. Understand the difference between mortal and venial sin (CCC 1854-1864) 
III. C. 3. Identify some Gospel stories that show the power of God’s love and forgiveness, e.g., 

The Prodigal Son (Lk 15:11-32), Zacchaeus (Lk 19:1-10) 
III. C. 4. Know that grace is a participation in the life of the Trinity (CCC 1997, 1999; Jn 17:  20-

26) 
III. C. 5. Define “Original Sin” (CCC 397; CFCL I.A.4) 
 

D. Conscience Formation The Gospel calls us to ongoing conversion, transforming our ways of 
thinking and living 
III. D. 1. Understand that grace and the Holy Spirit are God’s gifts to help in the formation of 

conscience (CCC 1776, 2008) 
III. D. 2. Understand that an Examination of Conscience helps one to grow in holiness (CCC 

1781, 1785) 
III. D. 3. Know that feelings are not the only indicators of right and wrong (CCC 1773) 
 

E. Objective Moral Norms The Scriptures and Tradition of the Church teach us about right and 
wrong 
III. E. 1. Identify the moral law as those rules that teach one how to treat God, self, and others 

(CCC 1950) 
III. E. 2. Know that the Ten Commandments are laws that guide one’s actions towards God 

and others (CCC 2067) 
 

F. Gospel of Life All life is a gift from God and is to be held sacred 
III. F. 1. Know that all life is a gift from God (CCC 303) 
III. F. 2. Know that every person deserves respect in word, thought, and action because of one’s 

inherent dignity as a child of God. (CCC 364, 1700) 
 

G. Living a Moral Life As disciples of Jesus, we desire to follow him in his attitudes and actions 
III. G. 1. Know that we follow God and show love for others through our thoughts and 

actions 
III. G. 2. Define “habit” (CFCL I.A.13) 
III. G. 3.  Identify “virtue” as a good habit (CCC 1803-1804; CFCL I.A.13) 
III. G. 4. Know that we need God’s help to live a virtuous life (CFCL I.A.28) 
 
 

IV. Catechesis Teaches the Christian How to Pray 
(CCC 2558-2865; GDC 84-85, 87) 
 
A. Christian Prayer Tradition Prayer in all its many forms is a language of love, faith, and hope 
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IV. A. 1. Know that prayer is listening to and talking with God, as one does with a friend (CCC 
2565) 

IV. A. 2. Know some traditional prayers for different times of the day, e.g., morning offering, 
Angelus, praying before meals, nightly examination of conscience (CCC 2660; 1 Th 
5:16-18) 

IV. A. 3. Identify the types of prayer:  prayer of petition, adoration or praise, contrition, and 
thanksgiving (CCC 2626-2643) 
 

B. Personal Prayer The mystery of God’s action in our lives draws us into a deeper relationship and 
a deeper desire to respond in prayer 
IV. B. 1. Know that prayer is God’s gift to all (CCC 2559-2561) 
IV. B. 2. Recognize that the Holy Spirit helps one to pray (CCC 2650, 2652) 
IV. B. 3. Know that we can pray at any time (CCC 2743) 
IV. B. 4. Know that prayer helps us to know God’s will and make good (virtuous) choices. 

(CCC 2652, 1810; CFCL I.A.24) 
 

C. Communal Prayer We share prayer with others, and worship together as the People of God 
IV. C. 1. Know that Jesus is always present when people gather to pray (Mt 18:20) 
IV. C. 2. Understand that the repetition of shared words and actions (rituals) are an important 

part of community prayer (CCC 2655) 
IV. C. 3. Know that the Church prays as a community because she is the People of God (CCC 

2565) 
IV. C. 4. Know that Mass is the highest form of communal prayer (CCC 1324-1327) 

 
D. Popular Piety and Devotions Our families and friends share with us ways to grow closer to God 

IV. D. 1. Identify sacramentals and how they are used (CCC 1667-1673) 
IV. D. 2. Know that the rosary is a devotional prayer that is made up of reflections on the life of 

Jesus (CCC 2675) 
IV. D. 3. Identify some devotional prayers, e.g., litanies, novenas, processions, May crownings, 

Eucharistic Adoration, the Stations of the Cross (CCC 1674, 2669) 
 

 
V. Catechesis Prepares the Christian to Live in Community and to Participate in the Life and Mission 

of the Church 
(GDC 84, 86-87) 

 
A. Spiritual Growth Our community life is built on the understanding that humans grow and 

develop physically, mentally, emotionally, and socially as well as spiritually 
V. A. 1. Identify some examples of God’s invitation to change and grow in Scripture, e.g., 1 

Sam 2:26; Lk 2:39-40 
V. A. 2. Know that participation in the sacraments helps the Christian community grow in 

holiness. 
V. A. 3. Know that we grow in holiness when we are able to control our bodies and our 

emotions. (CFCL I.A.2 & 24) 
 

B. Relationships and Responsibilities In the Gospel, Jesus teaches us that, living together in the 
Kingdom of God, we must grow in understanding, compassion, concern for the least, and mutual 
charity 
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V. B. 1. Know that God gives special gifts to every person to be used for the good of the 
community (CCC 2003; 1 Cor 12:4-26) 

V. B. 2. Know that despite the differences between persons (race, ethnicity, gender, faith, 
and ability) all people must be respected and treated with charity (CCC 2003; 1 Cor 
12:4-26) 

V. B. 3. Know that through prayer and the practice of good actions we can grow in our 
ability to love and serve others. (CFCL I.A.1) 
 

C. Marriage and Family Life—Domestic Church Our family life is the church of the home, where 
we learn to love God and care for each other 
V. C. 1. Identify the family as the “domestic church” (CCC 2685) 
V. C. 2. Recognize Jesus’ obedience to his parents as an example for all (CCC 531-533) 
V. C. 3. Know that the family is a reflection of the communal love of the Trinity (CCC 2205) 

 

D. Faith Communities Participation in the life and mission of the Church is both personal and 
communal 
V. D. 1. Understand that all baptized Christians are members of the Church (CCC 836) 
V. D. 2. Know that one lives the Christian faith most fully within a community (CCC 1102, 

1166; Acts 2:42)  
V. D. 3. Understand that liturgy builds community (CCC 1140) 
 

E. Nature and Mission of the Church The Church is the family of God, sent to bring the Good News 
of Jesus to all people 
V. E. 1. Identify the term “Good News”—God’s mercy and love revealed in the life death, and 

resurrection of Jesus Christ (CCC 571; 2 Tm 2:8) 
V. E. 2. Identify the responsibility of the Church to share the Good News through 

evangelization (CCC 1122; Mt 28:19) 
V. E. 3. Know that the apostles were the first bishops of the Catholic Church (CCC 880) 
V. E. 4. Know that a group of parishes, called a diocese, is headed by a bishop 
V. E. 5. Know that the pope, the Bishop of Rome, is the head of the Catholic Church and a 

symbol of unity to the world (CCC 882) 
 

F. Ecumenism We share in promoting the unity of all God’s people as part of our fidelity to the 
Gospel 
V.F.1. Know that Christianity includes many faith-traditions including Catholicism (CCC 838) 
 

VI. Catechesis promotes a Missionary Spirit that prepares the faithful to transform the world 
(GDC 84, 86-87) 

 
A. Evangelization The Sacraments of Initiation both invite and empower us to live as disciples in 

the larger society and in the world 
VI. A. 1. Know that all Christians by virtue of their baptism are called to share the Good News 

with the world (CCC 425, 900; Acts 13:32-33) 
VI. A. 2. Understand that a disciple can share the faith by being a good example to others (CCC 

1816) 
 

Page 6

DIrby
Typewritten Text



B. Vocation/Apostolate Each is called to a particular task in helping to reveal the Kingdom of God 
in the service of God’s plan for the world 
VI. B. 1. Know that “vocation” is a call to love and serve God and others in a special way (CCC 

825)  
VI. B. 2. Know that “apostolate” is a special work done in service to God and his people (CCC 

900) 
VI. B. 3. Identify the different vocations within the Church, e.g. clergy, consecrated religious life, 

married and single lives (CCC 934-945) 
 

C. Social Action and Transformation The Social Teachings of our tradition inspire us to concern 
and to action aimed at the well-being of all humankind 
VI. C. 1. Know that Jesus asks all Christians to help build the Kingdom of God on earth 
VI. C. 2. Understand that building the Kingdom of God means following Jesus’ example (CCC 

1816) 
VI. C. 3. Introduce the Works of Mercy as one way a Christian can help build the Kingdom of 

God (Mt 25) 
D. Interreligious Dialogue We dialogue and work with people of other faiths, to build 

understanding and to find our common hopes and values for a better world 
IV. D. 1. Know that there are other religions in addition to Christianity 

 
*Committee on Education of the United States Catholic Conference. Our Hearts Were Burning Within 
Us:  A Pastoral Plan for Adult Faith Formation in the United States. Washington, DC:  United States 
Conference of Catholic Bishops, 1999. 
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Essential Standards and COS Alignment: ELA Grades K-8 

 
Grade Three: 

Reading  

Reading - Literature 

Key Ideas and Details RI.1, RI.2, RI.3 

Analyzing Text RL.4, RL.5, RL.6, RL.7, RL.9 

Reading - Informational Text 

Key Ideas and Details RI.1, RI.2, RI.3 

Analyzing Text RI.4, RI.5, RI.6, RI.7, RI.8, RI.9 

Reading - Foundational Skills 

Phonics and Word Analysis RF.3 

Fluency and Accuracy RL.10, RI.10, RF.4 

Writing 

 Writing - Opinion  W.1, W.4, W.5, W.6 

Writing - Informative/Explanatory W.2, W.4, W.5, W.6 

Writing - Narrative W.3, W.4, W.5, W.6 

Research to Build and Present Knowledge W.7, W.8 

Speaking and Listening 

Comprehension and Communication SL.1, SL.2, SL.3 

Presentation of Knowledge and Ideas SL.4, SL.5, SL.6 

Language 

Grammar and Usage L.1 

Conventions of standard English (capitalization, 
punctuation, spelling, etc.) 

 L.2 

Knowledge of Language L.3 

Vocabulary Acquisition and Use L.4, L.5, L.6 

Manuscript Writing WL 

Cursive Writing WL 
 

ELA Course of Study Report Card July, 2017 
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

2 L.2.6 Use words and phrases acquired 
through conversations, reading and being 
read to, and responding to texts, including 
using adjectives and adverbs to describe 
(e.g., When other kids are happy that 
makes me happy). 

no change  

3 

R
ea

di
ng

 L
ite

ra
tu

re
 

RL.3.1 Ask and answer questions to 
demonstrate understanding of a text, 
referring explicitly to the text as the basis 
for the answers. 

RL.3.1 Ask and answer questions to 
demonstrate understanding of a text, 
referring explicitly to the text as the basis 
for the answers. 

Added explicit to the glossary in 
order to clarify content and/or 
expectations for the standard. 

3 RL.3.2 Recount stories, including fables, 
folktales, and myths from diverse cultures; 
determine the central message, lesson, or 
moral and explain how it is conveyed 
through key details in the text. 

RL.3.2 Analyze literary text 
development. 
a. Determine a theme and explain how it 
is conveyed through key details in the 
text. 
b. Retell stories, including fables, 
folktales, and myths from diverse 
cultures. 

This standard has been separated 
into sub-standards to align with the 
upper grades, and “theme” was 
added to substandard a to clarify 
what students should understand 
about the story.  
 
Added theme and myth to the 
glossary in order to clarify content 
and/or expectations for the 
standard. 

3 RL.3.3 Describe characters in a story 
(e.g., their traits, motivations, or feelings) 
and explain how their actions contribute to 
the sequence of events. 

no change  

3 RL.3.4 Determine the meaning of words 
and phrases as they are used in a text, 
distinguishing literal from nonliteral 
language. 

RL.3.4 Determine the meaning of words 
and phrases as they are used in a text, 
distinguishing literal from nonliteral 
language. 

Added literal and nonliteral to the 
glossary in order to clarify content 
and/or expectations for the 
standard. 

3 RL.3.5 Refer to parts of stories, dramas, 
and poems when writing or speaking 
about a text, using terms such as chapter, 
scene, and stanza; describe how each 
successive part builds on earlier sections. 

RL.3.5 Refer to parts of stories, dramas, 
and poems when writing or speaking about 
a text, using terms such as chapter, scene, 
and stanza; describe how each successive 
part builds on earlier sections. 

Added drama, stanza, and scene to 
the glossary in order to clarify 
content and/or expectations for the 
standard. 
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

3 
R

ea
di

ng
 L

ite
ra

tu
re

 
RL.3.6 Distinguish their own point of view 
from that of the narrator or those of the 
characters. 

RL.3.6 Describe the difference between 
points of view in texts, particularly first- 
and third-person narration. 

This standard moved from Grade 4 
to Grade 3 in order to align vertically 
with the skill progression through 
the grade levels.  
 
Added first person and third person 
to the glossary in order to clarify 
content and/or expectations for this 
standard. 

3 RL.3.7 Explain how specific aspects of a 
text’s illustrations contribute to what is 
conveyed by the words in a story (e.g., 
create mood, emphasize aspects of a 
character or setting). 

RL.3.7 Explain how specific aspects of a 
text’s illustrations contribute to what is 
conveyed by the words in a story (e.g., 
emphasize aspects of a character or 
setting). 

“Create mood” was deleted from the 
example because it was determined 
that mood should be added in 
grades 8-12 with scaffolding to 
determining mood in grades 6-7.  

3 RL.3.8 (Not applicable to literature) no change  
3 RL.3.9 Compare and contrast the themes, 

settings, and plots of stories written by the 
same author about the same or similar 
characters (e.g., in books from a series). 

no change  

3 RL.3.10 By the end of the year, read and 
comprehend literature, including stories, 
dramas, and poetry, at the high end of the 
grades 2–3 text complexity band 
independently and proficiently. 

RL.3.10 By the end of the year, read and 
comprehend literature, including stories, 
dramas, and poetry, at the high end of the 
grades 2–3 text complexity band 
independently and proficiently. Activate 
prior knowledge and draw on previous 
experiences in order to make text-to-self 
or text-to-text connections and 
comparisons. 

The content added to this standard 
allows the educator to draw on a 
student’s previous experience either 
personally or with other texts in 
order to help the student better 
understand the concepts in the texts 
being studied in the classroom.  
 
These skills are derived from 
Reader Response, or Transactional, 
Theory. Articles further describing 
Reader Response can be found 
here [hyperlink to articles on ELA 
webpage]. 
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

3 
R

ea
di

ng
 In

fo
rm

at
io

na
l 

RI.3.1 Ask and answer questions to 
demonstrate understanding of a text, 
referring explicitly to the text as the basis 
for the answers. 

no change  

3 RI.3.2 Determine the main idea of a text; 
recount the key details and explain how 
they support the main idea. 

RI.3.2 Analyze informational text 
development. 
a. Determine the main idea of a text.  
b. Retell the key details and explain how 
they support the main idea. 

This standard has been separated 
into sub-standards to align with the 
upper grades.   
 
Added main idea to the glossary in 
order to clarify content and/or 
expectations for the standard. 

3 RI.3.3 Describe the relationship between a 
series of historical events, scientific ideas 
or concepts, or steps in technical 
procedures in a text, using language that 
pertains to time, sequence, and 
cause/effect. 

no change  

3 RI.3.4 Determine the meaning of general 
academic and domain-specific words and 
phrases in a text relevant to a grade 3 
topic or subject area. 

no change  

3 RI.3.5 Use text features and search tools 
(e.g., key words, sidebars, hyperlinks) to 
locate information relevant to a given topic 
efficiently. 

no change  

3 RI.3.6 Distinguish their own point of view 
from that of the author of a text. 

RI.3.6 Distinguish their own perspective 
from that of the author of a text. 

Perspective now replaces point of 
view in all Reading Informational 
standards, and both terms were 
added to glossary in order to clarify 
content and/or expectations for the 
standard. 

3 RI.3.7 Use information gained from 
illustrations (e.g., maps, photographs) and 
the words in a text to demonstrate 
understanding of the text (e.g., where, 
when, why, and how key events occur). 

no change  
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

3 
R

ea
di

ng
 In

fo
rm

at
io

na
l 

RI.3.8 Describe the logical connection 
between particular sentences and 
paragraphs in a text (e.g., comparison, 
cause/effect, first/second/third in a 
sequence). 

RI.3.8 Describe the relationships 
between the evidence and points an 
author uses throughout a text.  

This standard was revised to align 
vertically by expecting the student to 
continue to address the interplay 
between an author’s points and the 
evidence used in the text. 

3 RI.3.9 Compare and contrast the most 
important points and key details presented 
in two texts on the same topic. 

no change  

3 RI.3.10 By the end of the year, read and 
comprehend informational texts, including 
history/social studies, science, and 
technical texts, at the high end of the 
grades 2–3 text complexity band 
independently and proficiently. 

no change  

3 

R
ea

di
ng

 F
ou

nd
at

io
ns

 

RF.3.3 Know and apply grade-level 
phonics and word analysis skills in 
decoding words. 
a. Identify and know the meaning of the 
most common prefixes and derivational 
suffixes. 
b. Decode words with common Latin 
suffixes. 
c. Decode multisyllable words. 
d. Read grade-appropriate irregularly 
spelled words. 

RF.3.3 Know and apply grade-level phonics 
and word analysis skills in decoding words. 
a. Identify and know the meaning of the 
most common prefixes and derivational 
suffixes. 
b. Decode words with common Latin 
suffixes. 
c. Decode multi-syllable words. 
d. Read grade-appropriate irregularly 
spelled words. 

Tech edit; punctuation 
 
The expectations of this standard 
remain the same. 

3 RF.3.4 Read with sufficient accuracy and 
fluency to support comprehension. 
a. Read grade-level text with purpose and 
understanding. 
b. Read grade-level prose and poetry 
orally with accuracy, appropriate rate, and 
expression on successive readings. 
c. Use context to confirm or self-correct 
word recognition and understanding, 
rereading as necessary. 

no change  
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

3 
W

rit
in

g 
W.3.1 Write opinion pieces on topics or 
texts, supporting a point of view with 
reasons. 
a. Introduce the topic or text they are 
writing about, state an opinion, and create 
an organizational structure that lists 
reasons. 
b. Provide reasons that support the 
opinion. 
c. Use linking words and phrases (e.g., 
because, therefore, since, for example) to 
connect opinion and reasons. 
d. Provide a concluding statement or 
section. 

no change  

3 W.3.2 Write informative/explanatory texts 
to examine a topic and convey ideas and 
information clearly. 
a. Introduce a topic and group related 
information together; include illustrations 
when useful to aiding comprehension. 
b. Develop the topic with facts, definitions, 
and details. 
c. Use linking words and phrases (e.g., 
also, another, and, more, but) to connect 
ideas within categories of information. 
d. Provide a concluding statement or 
section. 

W.3.2 Write informative/explanatory texts to 
examine a topic and convey ideas and 
information clearly. 
a. Introduce a topic and group related 
information together; include illustrations to 
aid comprehension, if needed. 
b. Develop the topic with facts, definitions, 
and details. 
c. Use linking words and phrases (e.g., 
also, another, and, more, but) to connect 
ideas within categories of information. 
d. Provide a concluding statement or 
section. 

Added informative/explanatory 
writing to the glossary in order to 
clarify content and/or expectations 
for the standard.  
 
Tech edit; phrasing 
 
The expectations for this standard 
remain the same. 
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

3 
W

rit
in

g 
W.3.3 Write narratives to develop real or 
imagined experiences or events using 
effective technique, descriptive details, 
and clear event sequences. 
a. Establish a situation and introduce a 
narrator and/or characters; organize an 
event sequence that unfolds naturally. 
b. Use dialogue and descriptions of 
actions, thoughts, and feelings to develop 
experiences and events or show the 
response of characters to situations. 
c. Use temporal words and phrases to 
signal event order. 
d. Provide a sense of closure. 

W.3.3 Write narratives to develop real or 
imagined experiences or events using 
effective technique, descriptive details, and 
clear event sequences. 
a. Establish a situation and introduce a 
narrator and/or characters; organize an 
event sequence that unfolds naturally. 
b. Use dialogue and descriptions of actions, 
thoughts, and feelings to develop 
experiences and events or show the 
response of characters to situations. 
c. Use temporal words and phrases to 
signal event order. 
d. Provide a sense of closure. 

Added dialogue to the glossary in 
order to clarify content and/or 
expectations for the standard. 

3 W.3.4 With guidance and support from 
adults, produce writing in which the 
development and organization are 
appropriate to task and purpose. 

no change  

3 W.3.5 With guidance and support from 
peers and adults, develop and strengthen 
writing as needed by planning, revising, 
and editing. 

no change  

3 W.3.6 With guidance and support from 
adults, use technology to produce and 
publish writing (using keyboarding skills) 
as well as to interact and collaborate with 
others. 

W.3.6 With guidance and support from 
adults, use technology to produce and 
publish writing (using keyboarding skills), 
as well as to interact and collaborate with 
others. 

Added publish to the glossary in 
order to clarify content and/or 
expectations for the standard.   
 
Tech edit; punctuation 
 
The expectations for this standard 
remain the same.  

3 W.3.7 Conduct short research projects 
that build knowledge about a topic. 

no change  

3 W.3.8 Recall information from experiences 
or gather information from print and digital 
sources; take brief notes on sources and 
sort evidence into provided categories. 

no change  
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

3 
W

rit
in

g 
W.3.9 (Begins in grade 4) no change  

3 W.3.10 Write routinely over extended time 
frames (time for research, reflection, and 
revision) and shorter time frames (a single 
sitting or a day or two) for a range of 
discipline-specific tasks, purposes, and 
audiences. 

W.3.10 Write routinely over extended time 
frames (time for research, reflection, and 
revision) and shorter time frames (a single 
sitting or a day or two) for a range of 
discipline-specific tasks, purposes, and 
audiences. 

Added audience to the glossary in 
order to clarify content and/or 
expectations for the standard. 

3 

Sp
ea

ki
ng

 a
nd

 L
is

te
ni

ng
 

SL.3.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse 
partners on grade 3 topics and texts, 
building on others’ ideas and expressing 
their own clearly. 
a. Come to discussions prepared, having 
read or studied required material; explicitly 
draw on that preparation and other 
information known about the topic to 
explore ideas under discussion. 
b. Follow agreed-upon rules for 
discussions (e.g., gaining the floor in 
respectful ways, listening to others with 
care, speaking one at a time about the 
topics and texts under discussion). 
c. Ask questions to check understanding 
of information presented, stay on topic, 
and link their comments to the remarks of 
others. 
d. Explain their own ideas and 
understanding in light of the discussion. 

no change  

3 SL.3.2 Determine the main ideas and 
supporting details of a text read aloud or 
information presented in diverse media 
and formats, including visually, 
quantitatively, and orally. 

no change  
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

3 
Sp

ea
ki

ng
 a

nd
 L

is
te

ni
ng

 
SL.3.3 Ask and answer questions about 
information from a speaker, offering 
appropriate elaboration and detail. 

no change  

3 SL.3.4 Report on a topic or text, tell a 
story, or recount an experience with 
appropriate facts and relevant, descriptive 
details, speaking clearly at an 
understandable pace. 

no change  

3 SL.3.5 Create engaging audio recordings 
of stories or poems that demonstrate fluid 
reading at an understandable pace; add 
visual displays when appropriate to 
emphasize or enhance certain facts or 
details. 

SL.3.5 Create engaging audio recordings of 
stories or poems that demonstrate fluid 
reading at an understandable pace; add 
visual displays when appropriate to 
emphasize or enhance certain facts or 
details. 

Follow link in standard to model 
curriculum resources 

3 SL.3.6 Speak in complete sentences when 
appropriate to task and situation in order 
to provide requested detail or clarification. 

no change  
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

3 
La

ng
ua

ge
 

L.3.1 Demonstrate command of the 
conventions of standard English grammar 
and usage when writing or speaking. 
a. Explain the function of nouns, pronouns, 
verbs, adjectives, and adverbs in general 
and their functions in particular sentences. 
b. Form and use regular and irregular 
plural nouns. 
c. Use abstract nouns (e.g., childhood). 
d. Form and use regular and irregular 
verbs. 
e. Form and use the simple (e.g., I walked; 
I walk; I will walk) verb tenses. 
f. Ensure subject-verb and pronoun-
antecedent agreement. 
g. Form and use comparative and 
superlative adjectives and adverbs, and 
choose between them depending on what 
is to be modified. 
h. Use coordinating and subordinating 
conjunctions. 
i. Produce simple, compound, and 
complex sentences. 

L.3.1 Demonstrate command of the 
conventions of standard English grammar 
and usage when writing or speaking. 
a. Explain the function of nouns, pronouns, 
verbs, adjectives, and adverbs in general 
and their functions in particular sentences. 
b. Form and use regular and irregular plural 
nouns. 
c. Use abstract nouns (e.g., childhood). 
d. Form and use regular and irregular 
verbs. 
e. Form and use the simple (e.g., I walked; 
I walk; I will walk) verb tenses. 
f. Ensure subject-verb and pronoun-
antecedent agreement. 
g. Form and use comparative and 
superlative adjectives and adverbs, and 
choose between them depending on what 
is to be modified. 
h. Use coordinating and subordinating 
conjunctions. 
i. Produce simple, compound, and complex 
sentences. 

Follow link in standard to model 
curriculum resources 
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

3 
La

ng
ua

ge
 

L.3.2 Demonstrate command of the 
conventions of standard English 
capitalization, punctuation, and spelling 
when writing. 
a. Capitalize appropriate words in titles. 
b. Use commas in addresses. 
c. Use commas and quotation marks in 
dialogue. 
d. Form and use possessives. 
e. Use conventional spelling for high-
frequency and other studied words and for 
adding suffixes to base words (e.g., sitting, 
smiled, cries, happiness). 
f. Use spelling patterns and 
generalizations (e.g., word families, 
position-based spellings, syllable patterns, 
ending rules, meaningful word parts) in 
writing words. 
g. Consult reference materials, including 
beginning dictionaries, as needed to check 
and correct spellings. 

no change  

3 L.3.3 Use knowledge of language and its 
conventions when writing, speaking, 
reading, or listening. 
a. Choose words and phrases for effect. 
b. Recognize and observe differences 
between the conventions of spoken and 
written standard English. 

no change  
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

3 
La

ng
ua

ge
 

L.3.4 Determine or clarify the meaning of 
unknown and multiple-meaning word and 
phrases based on grade 3 reading and 
content, choosing flexibly from a range of 
strategies. 
a. Use sentence-level context as a clue to 
the meaning of a word or phrase. 
b. Determine the meaning of the new word 
formed when a known affix is added to a 
known word (e.g., agreeable/disagreeable, 
comfortable/uncomfortable, care/careless, 
heat/preheat). 
c. Use a known root word as a clue to the 
meaning of an unknown word with the 
same root (e.g., company, companion). 
d. Use glossaries or beginning 
dictionaries, both print and digital, to 
determine or clarify the precise meaning of 
key words and phrases. 

L.3.4 Determine or clarify the meaning of 
unknown and multiple-meaning word and 
phrases based on grade 3 reading and 
content, choosing flexibly from a range of 
strategies. 
a. Use sentence-level context as a clue to 
the meaning of a word or phrase. 
b. Determine the meaning of the new word 
formed when a known affix is added to a 
known word (e.g., agreeable/disagreeable, 
comfortable/uncomfortable, care/careless, 
heat/preheat). 
c. Use a known root word as a clue to the 
meaning of an unknown word with the 
same root (e.g., company, companion). 
d. Use glossaries or beginning dictionaries, 
both print and digital, to determine or clarify 
the precise meaning of key words and 
phrases. 

Added context and phrase to the 
glossary in order to clarify content 
and/or expectations for the 
standard. 

3 L.3.5 Demonstrate understanding of word 
relationships and nuances in word 
meanings. 
a. Distinguish the literal and nonliteral 
meanings of words and phrases in context 
(e.g., take steps). 
b. Identify real-life connections between 
words and their use (e.g., describe people 
who are friendly or helpful). 
c. Distinguish shades of meaning among 
related words that describe states of mind 
or degrees of certainty (e.g., knew, 
believed, suspected, heard, wondered). 

no change  
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Grade 
Level Strand 2010 Standard 2017 Standard Changes and Implications 

3  L.3.6 Acquire and use accurately grade-
appropriate conversational, general 
academic, and domain-specific words and 
phrases, including those that signal spatial 
and temporal relationships (e.g., After 
dinner that night we went looking for 
them). 

L.3.6 Acquire and use accurately grade-
appropriate conversational, general 
academic, and domain-specific words and 
phrases, including those that signal spatial 
and temporal relationships (e.g., After 
dinner that night, we went looking for them). 

Tech edit; punctuation 
 
The expectations in this standard 
remain the same.  

4 

R
ea

di
ng

 L
ite

ra
tu

re
 

RL.4.1 Refer to details and examples in a 
text when explaining what the text says 
explicitly and when drawing inferences 
from the text. 

RL.4.1 Refer to details and examples in a 
text when explaining what the text says 
explicitly and when drawing inferences from 
the text. 

Added inference to the glossary in 
order to clarify content and/or 
expectations for the standard.  

4 RL.4.2 Determine a theme of a story, 
drama, or poem from details in the text; 
summarize the text. 

RL.4.2 Analyze literary text 
development. 
a. Determine a theme of a story, drama, 
or poem from details in the text. 
b. Summarize the text, incorporating a 
theme determined from details in the 
text. 

This standard has been separated 
into sub-standards to clarify how 
theme should be used in writing a 
summary of the story.  
 
Added summarize to the glossary in 
order to clarify content and/or 
expectations for the standard. 

4 RL.4.3 Describe in depth a character, 
setting, or event in a story or drama, 
drawing on specific details in the text (e.g., 
a character’s thoughts, words, or actions). 

no change  

4 RL.4.4 Determine the meaning of words 
and phrases as they are used in a text, 
including those that allude to significant 
characters found in mythology (e.g., 
Herculean). 

no change  

4 RL.4.5 Explain major differences between 
poems, drama, and prose, and refer to the 
structural elements of poems (e.g., verse, 
rhythm, meter) and drama (e.g., casts of 
characters, settings, descriptions, 
dialogue, stage directions) when writing or 
speaking about a text. 

RL.4.5 Explain major differences between 
poems, drama, and prose, and refer to the 
structural elements of poems (e.g., verse, 
rhythm, meter) and drama (e.g., casts of 
characters, settings, descriptions, dialogue, 
stage directions) when writing or speaking 
about a text. 

Added verse and meter to the 
glossary in order to clarify content 
and/or expectations for the 
standard. 
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2013 ELA Course of Study  

College and Career Readiness Anchor Standards for 
Reading (K-5 Standards) 
The K–5 standards on the following pages define what students should understand and be able to do by 
the end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards 
below by number. The CCR and grade-specific standards are necessary complements—the former 
providing broad standards, the latter providing additional specificity—that together define the skills and 
understandings that all students must demonstrate. 
 
Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite 
specific textual evidence when writing or speaking to support conclusions drawn from the text. 

2. Determine central ideas or themes of a text and analyze their development; summarize the key 
supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 
Craft and Structure 

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, 
and figurative meanings, and analyze how specific word choices shape meaning or tone. 

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of 
the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

6. Assess how point of view or purpose shapes the content and style of a text. 
Integration of Knowledge and Ideas 
7. Integrate and evaluate content presented in diverse media and formats, including visually and 

quantitatively, as well as in words.3 

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the 
reasoning as well as the relevance and sufficiency of the evidence. 

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to 
compare the approaches the authors take. 

Range of Reading and Level of Text Complexity 
10. Read and comprehend complex literary and informational texts independently and proficiently. 

                                                      
3 Please see “Research to Build and Present Knowledge” in writing and “Comprehension and Collaboration” in Speaking and Listening for additional standards relevant to gathering, 
assessing, and applying information from print and digital sources. 

Note on range and content of student 

reading 

To build a foundation for college and career 

readiness, students must read widely and 

deeply from among a broad range of high-

quality, increasingly challenging literary and 

informational texts. Through extensive 

reading of stories, dramas, poems, and 

myths from diverse cultures and different 

time periods, students gain literary and 

cultural knowledge as well as familiarity with 

various text structures and elements. By 

reading texts in history/social studies, 

science, and other disciplines, students build 

a foundation of knowledge in these fields that 

will also give them the background to be 

better readers in all content areas. Students 

can only gain this foundation when the 

curriculum is intentionally and coherently 

structured to develop rich content knowledge 

within and across grades. Students also 

acquire the habits of reading independently 

and closely, which are essential to their 

future success. 
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2013 ELA Course of Study  

Grade 3 students: Grade 4 students: Grade 5 students: 

Key Ideas and Details 
1. Ask and answer questions to demonstrate 

understanding of a text, referring explicitly to the text as 
the basis for the answers. 

1. Refer to details and examples in a text when explaining 
what the text says explicitly and when drawing 
inferences from the text. 

1. Quote accurately from a text when explaining what the 
text says explicitly and when drawing inferences from 
the text. 

2. Recount stories, including fables, folktales, and myths 
from diverse cultures; determine the central message, 
lesson, or moral and explain how it is conveyed through 
key details in the text. 

2. Determine a theme of a story, drama, poem, or 
Scripture from details in the text; summarize the text. 

2. Determine a theme of a story, drama, poem, or 
Scripture from details in the text, including how 
characters in a story or drama respond to challenges or 
how the speaker in a poem reflects upon a topic; 
summarize the text. 

3. Describe characters, including Bible characters in a 
story (e.g., their traits, motivations, or feelings) and 
explain how their actions contribute to the sequence of 
events. 

3. Describe in depth a character, setting, or event in a 
story or drama, drawing on specific details in the text 
(e.g., a character’s thoughts, words, or actions). 

3. Compare and contrast two or more characters, settings, 
or events in a story or drama, drawing on specific 
details in the text (e.g., how characters interact). 

Craft and Structure 
4. Determine the meaning of words and phrases as they 

are used in a text, distinguishing literal from nonliteral 
language. 

4. Determine the meaning of words and phrases as they 
are used in a text, including those that allude to 
significant characters found in mythology (e.g., 
Herculean). 

4. Determine the meaning of words and phrases as they 
are used in a text, including figurative language such as 
metaphors and similes. 

5. Refer to parts of stories, dramas, and poems when 
writing or speaking about a text, using terms such as 
chapter, scene, stanza and Biblical Verse; describe how 
each successive part builds on earlier sections. 

5. Explain major differences between poems, drama, and 
prose, and refer to the structural elements of poems 
(e.g., verse, rhythm, meter) and drama (e.g., casts of 
characters, settings, descriptions, dialogue, stage 
directions) when writing or speaking about a text. 

5. Explain how a series of chapters, scenes, or stanzas 
fits together to provide the overall structure of a 
particular story, drama, or poem. 

6. Distinguish their own point of view from that of the 
narrator or those of the characters. 

6. Compare and contrast the point of view from which 
different stories are narrated, including the difference 
between first- and third-person narrations.     

6. Describe how a narrator’s or speaker’s point of view 
influences how events are described. 

Integration of Knowledge and Ideas 
7. Explain how specific aspects of a text’s illustrations 

contribute to what is conveyed by the words in a story 
(e.g., create mood, emphasize aspects of a character or 
setting). 

7. Make connections between the text of a story or drama 
and a visual or oral presentation of the text, identifying 
where each version reflects specific descriptions and 
directions in the text. 

7. Analyze how visual and multimedia elements contribute 
to the meaning, tone, or beauty of a text (e.g., graphic 
novel, multimedia presentation of fiction, folktale, myth, 
poem). 

8. (Not applicable to literature) 8. (Not applicable to literature) 8. (Not applicable to literature) 
9. Compare and contrast the themes, settings, and plots 

of stories written by the same author about the same or 
similar characters (e.g., in books from a series or 
Scripture). 

9. Compare and contrast the treatment of similar themes 
and topics (e.g., opposition of good and evil) and 
patterns of events (e.g., the quest) in Scripture stories, 
myths, and traditional literature from different cultures. 

9. Compare and contrast stories in the same genre (e.g., 
Scripture mysteries and adventure stories) on their 
approaches to similar themes and topics. 

Range of Reading and Level of Text Complexity 
10. By the end of the year, read and comprehend literature, 

including Scripture, stories, dramas, and poetry, at the 
high end of the grades 2–3 text complexity band 
independently and proficiently. 

10. By the end of the year, read and comprehend literature, 
including Scripture, stories, dramas, and poetry, in the 
grades 4–5 text complexity band proficiently, with 
scaffolding as needed at the high end of the range. 

10. By the end of the year, read and comprehend literature, 
including Scripture, stories, dramas, and poetry, at the 
high end of the grades 4–5 text complexity band 
independently and proficiently. 
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2013 ELA Course of Study  

Grade 3 students: Grade 4 students: Grade 5 students: 

Key Ideas and Details 
1. Ask and answer questions to demonstrate 

understanding of a text, referring explicitly to the text as 
the basis for the answers. 

1. Refer to details and examples in a text when explaining 
what the text says explicitly and when drawing 
inferences from the text. 

1. Quote accurately from a text when explaining what the 
text says explicitly and when drawing inferences from 
the text. 

2. Determine the main idea of a text, including church 
documents, recount the key details and explain how 
they support the main idea. 

2. Determine the main idea of a text, including church 
documents, and explain how it is supported by key 
details; summarize the text. 

2. Determine two or more main ideas of a text, including 
church documents, and explain how they are supported 
by key details; summarize the text. 

3. Describe the relationship between a series of historical 
events, scientific ideas or concepts, or steps in 
technical procedures in a text, using language that 
pertains to time, sequence, and cause/effect. 

3. Explain events, procedures, ideas, or concepts in a 
historical, scientific, or technical text, including what 
happened and why, based on specific information in the 
text. 

3. Explain the relationships or interactions between two or 
more individuals, events, ideas, or concepts in a 
historical, scientific, or technical text based on specific 
information in the text. 

Craft and Structure 
4. Determine the meaning of general academic and 

domain-specific words and phrases in a text, including 
Scripture and other Catholic works, relevant to a grade 
3 topic or subject area. 

4. Determine the meaning of general academic and 
domain-specific words or phrases in a text, including 
Scripture and other Catholic works, relevant to a grade 
4 topic or subject area. 

4. Determine the meaning of general academic and 
domain-specific words and phrases in a text, including 
Scripture and other Catholic works, relevant to a grade 
5 topic or subject area. 

5. Use text features and search tools (e.g., key words, 
sidebars, hyperlinks) to locate information relevant to a 
given topic efficiently. 

5. Describe the overall structure (e.g., chronology, 
comparison, cause/effect, problem/solution) of events, 
ideas, concepts, or information in a text or part of a text. 

5. Compare and contrast the overall structure (e.g., 
chronology, comparison, cause/effect, problem/solution) 
of events, ideas, concepts, or information in two or 
more texts. 

6. Distinguish their own point of view from that of the 
author of a text. 

6. Compare and contrast a firsthand and secondhand 
account of the same event or topic; describe the 
differences in focus and the information 
provided.      

6. Analyze multiple accounts of the same event or topic, 
noting important similarities and differences in the point 
of view they represent. 
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2013 ELA Course of Study  

Grade 3 students: Grade 4 students: Grade 5 students: 

Integration of Knowledge and Ideas 
7. Use information gained from illustrations (e.g., maps, 

photographs) and the words in a text to demonstrate 
understanding of the text (e.g., where, when, why, and 
how key events occur). 

7. Interpret information presented visually, orally, or 
quantitatively (e.g., in charts, graphs, diagrams, time 
lines, animations, or interactive elements on Web 
pages) and explain how the information contributes to 
an understanding of the text in which it appears. 

7. Draw on information from multiple print or digital 
sources, demonstrating the ability to locate an answer 
to a question quickly or to solve a problem efficiently. 

8. Describe the logical connection between particular 
sentences and paragraphs in a text (e.g., comparison, 
cause/effect, first/second/third in a sequence). 

8. Explain how an author uses reasons and evidence to 
support particular points in a text. 

8. Explain how an author uses reasons and evidence to 
support particular points in a text, identifying which 
reasons and evidence support which point(s). 

9. Compare and contrast the most important points and 
key details presented in two texts, including Scripture 
and other Catholic works, on the same topic. 

9. Integrate information from two texts, including Scripture 
and other Catholic works, on the same topic in order to 
write or speak about the subject knowledgeably. 

9. Integrate information from several texts, including 
Scripture and other Catholic works, on the same topic in 
order to write or speak about the subject 
knowledgeably. 

Range of Reading and Level of Text Complexity 
10. By the end of the year, read and comprehend 

informational texts, including history/social studies, 
science, and technical texts, at the high end of the 
grades 2–3 text complexity band independently and 
proficiently. 

10. By the end of year, read and comprehend informational 
texts, including history/social studies, science, and 
technical texts, in the grades 4–5 text complexity band 
proficiently, with scaffolding as needed at the high end 
of the range. 

10. By the end of the year, read and comprehend 
informational texts, including history/social studies, 
science, and technical texts, at the high end of the 
grades 4–5 text complexity band independently and 
proficiently. 
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Grade 3 students: Grade 4 students: Grade 5 students: 

Phonics and Word Recognition 

3. Know and apply grade-level phonics and word 
analysis skills in decoding words. 
a. Identify and know the meaning of the most 

common prefixes and derivational suffixes. 
b. Decode words with common Latin suffixes. 
c. Decode multisyllable words. 
d. Read grade-appropriate irregularly spelled 

words. 

3. Know and apply grade-level phonics and word 
analysis skills in decoding words. 
a. Use combined knowledge of all letter-sound 

correspondences, syllabication patterns, and 
morphology (e.g., roots and affixes) to read 
accurately unfamiliar multisyllabic words in 
context and out of context. 

3. Know and apply grade-level phonics and word 
analysis skills in decoding words. 
a. Use combined knowledge of all letter-sound 

correspondences, syllabication patterns, and 
morphology (e.g., roots and affixes) to read 
accurately unfamiliar multisyllabic words in 
context and out of context. 

Fluency 

4. Read with sufficient accuracy and fluency to 
support comprehension. 
a. Read grade-level text with purpose and 

understanding. 
b. Read grade-level prose and poetry orally with 

accuracy, appropriate rate, and expression on 
successive readings. 

c. Use context to confirm or self-correct word 
recognition and understanding, rereading as 
necessary. 

4. Read with sufficient accuracy and fluency to 
support comprehension. 
a. Read grade-level text with purpose and 

understanding. 
b. Read grade-level prose and poetry orally with 

accuracy, appropriate rate, and expression on 
successive readings. 

c. Use context to confirm or self-correct word 
recognition and understanding, rereading as 
necessary. 

4. Read with sufficient accuracy and fluency to 
support comprehension. 
a. Read grade-level text with purpose and 

understanding. 
b. Read grade-level prose and poetry orally with 

accuracy, appropriate rate, and expression on 
successive readings. 

c. Use context to confirm or self-correct word 
recognition and understanding, rereading as 
necessary. 
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College and Career Readiness Anchor Standards for Writing (K-5 
Standards) 
The k–5 standards on the following pages define what students should understand and be able to do by the end 
of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by 
number. The CCR and grade-specific standards are necessary complements—the former providing broad 
standards, the latter providing additional specificity—that together define the skills and understandings that all 
students must demonstrate. 
 
Text Types and Purposes4 

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and 
relevant and sufficient evidence. 

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and 
accurately through the effective selection, organization, and analysis of content. 

3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen 
details, and well-structured event sequences. 

Production and Distribution of Writing 
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 

purpose, and audience. 
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 
6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with 

others. 
Research to Build and Present Knowledge 
7. Conduct short as well as more sustained research projects based on focused questions, demonstrating 

understanding of the subject under investigation. 
8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of 

each source, and integrate the information while avoiding plagiarism. 
9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 
Range of Writing 

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames 
(a single sitting or a day or two) for a range of tasks, purposes, and audiences.  

                                                      
4 These broad types of writing include many subgenres.  . 

Note on range and content of student 

writing 

To build a foundation for college and career 

readiness, students need to learn to use 

writing as a way of offering and supporting 

opinions, demonstrating understanding of the 

subjects they are studying, and conveying 

real and imagined experiences and events. 

They learn to appreciate that a key purpose 

of writing is to communicate clearly to an 

external, sometimes unfamiliar audience, and 

they begin to adapt the form and content of 

their writing to accomplish a particular task 

and purpose. They develop the capacity to 

build knowledge on a subject through 

research projects and to respond analytically 

to literary and  informational sources. To 

meet these goals, students must devote 

significant time and effort to writing, 

producing numerous pieces over short and 

extended time frames throughout the year. 
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Grade 3 students: Grade 4 students: Grade 5 students: 

Text Types and Purposes 
1. Write opinion pieces on topics or texts, supporting a 

point of view with reasons. 
a. Introduce the topic or text they are writing about, 

state an opinion, and create an organizational 
structure that lists reasons. 

b. Provide reasons that support the opinion. 
c. Use linking words and phrases (e.g., because, 

therefore, since, for example) to connect opinion 
and reasons. 

d. Provide a concluding statement or section. 

1. Write opinion pieces on topics or texts, supporting a 
point of view with reasons and information. 
a. Introduce a topic or text clearly, state an opinion, 

and create an organizational structure in which 
related ideas are grouped to support the writer’s 
purpose. 

b. Provide reasons that are supported by facts and 
details. 

c. Link opinion and reasons using words and phrases 
(e.g., for instance, in order to, in addition). 

d. Provide a concluding statement or section related 
to the opinion presented. 

1. Write opinion pieces on topics or texts, supporting a 
point of view with reasons and information. 
a. Introduce a topic or text clearly, state an opinion, 

and create an organizational structure in which 
ideas are logically grouped to support the writer’s 
purpose. 

b. Provide logically ordered reasons that are 
supported by facts and details. 

c. Link opinion and reasons using words, phrases, 
and clauses (e.g., consequently, specifically). 

d. Provide a concluding statement or section related 
to the opinion presented. 

2. Write informative/explanatory texts to examine a topic 
and convey ideas and information clearly. 
a. Introduce a topic and group related information 

together; include illustrations when useful to aiding 
comprehension. 

b. Develop the topic with facts, definitions, and 
details. 

c. Use linking words and phrases (e.g., also, another, 
and, more, but) to connect ideas within categories 
of information. 

d. Provide a concluding statement or section. 

2. Write informative/explanatory texts to examine a topic 
and convey ideas and information clearly. 
a. Introduce a topic clearly and group related 

information in paragraphs and sections; include 
formatting (e.g., headings), illustrations, and 
multimedia when useful to aiding comprehension. 

b. Develop the topic with facts, definitions, concrete 
details, quotations, or other information and 
examples related to the topic. 

c. Link ideas within categories of information using 
words and phrases (e.g., another, for example, 
also, because). 

d. Use precise language and domain-specific 
vocabulary to inform about or explain the topic. 

e. Provide a concluding statement or section related 
to the information or explanation presented. 

2. Write informative/explanatory texts to examine a topic 
and convey ideas and information clearly. 
a. Introduce a topic clearly, provide a general 

observation and focus, and group related 
information logically; include formatting (e.g., 
headings), illustrations, and multimedia when 
useful to aiding comprehension. 

b. Develop the topic with facts, definitions, concrete 
details, quotations, or other information and 
examples related to the topic. 

c. Link ideas within and across categories of 
information using words, phrases, and clauses 
(e.g., in contrast, especially). 

d. Use precise language and domain-specific 
vocabulary to inform about or explain the topic. 

e. Provide a concluding statement or section related 
to the information or explanation presented. 
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Grade 3 students: Grade 4 students: Grade 5 students: 

Text Types and Purposes 
3. Write narratives to develop real or imagined 

experiences or events using effective technique, 
descriptive details, and clear event sequences. 
a. Establish a situation and introduce a narrator 

and/or characters; organize an event sequence 
that unfolds naturally. 

b. Use dialogue and descriptions of actions, thoughts, 
and feelings to develop experiences and events or 
show the response of characters to situations. 

c. Use temporal words and phrases to signal event 
order. 

d. Provide a sense of closure. 

3. Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
a. Orient the reader by establishing a situation and 

introducing a narrator and/or characters; organize 
an event sequence that unfolds naturally. 

b. Use dialogue and description to develop 
experiences and events or show the responses of 
characters to situations. 

c. Use a variety of transitional words and phrases to 
manage the sequence of events. 

d. Use concrete words and phrases and sensory 
details to convey experiences and events precisely. 

e. Provide a conclusion that follows from the narrated 
experiences or events. 

3. Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
a. Orient the reader by establishing a situation and 

introducing a narrator and/or characters; organize 
an event sequence that unfolds naturally. 

b. Use narrative techniques, such as dialogue, 
description, and pacing, to develop experiences 
and events or show the responses of characters to 
situations. 

c. Use a variety of transitional words, phrases, and 
clauses to manage the sequence of events. 

d. Use concrete words and phrases and sensory 
details to convey experiences and events precisely. 

e. Provide a conclusion that follows from the narrated 
experiences or events. 

4. With guidance and support from adults, produce writing 
in which the development and organization are 
appropriate to task and purpose. (Grade-specific 
expectations for writing types are defined in standards 
1–3 above.) 

4. Produce clear and coherent writing in which the 
development and organization are appropriate to task, 
purpose, and audience. (Grade-specific expectations 
for writing types are defined in standards 1–3 above.) 

4. Produce clear and coherent writing in which the 
development and organization are appropriate to task, 
purpose, and audience. (Grade-specific expectations for 
writing types are defined in standards 1–3 above.) 

5. With guidance and support from peers and adults, 
develop and strengthen writing as needed by planning, 
revising, and editing. (Editing for conventions should 
demonstrate command of Language standards 1–3 up 
to and including grade 3 on pages 36–37.) 

5. With guidance and support from peers and adults, 
develop and strengthen writing as needed by planning, 
revising, and editing. (Editing for conventions should 
demonstrate command of Language standards 1–3 up 
to and including grade 4 on page 39) 

5. With guidance and support from peers and adults, 
develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach. 
(Editing for conventions should demonstrate command 
of Language standards 1–3 up to and including grade 5 
on page 39.) 

6. With guidance and support from adults, use technology 
to produce and publish writing (using keyboarding skills) 
as well as to interact and collaborate with others. 

6. With some guidance and support from adults, use 
technology, including the Internet, to produce and 
publish writing as well as to interact and collaborate 
with others; demonstrate sufficient command of 
keyboarding skills to type a minimum of one page in a 
single sitting.                

6. With some guidance and support from adults, use 
technology, including the Internet, to produce and 
publish writing as well as to interact and collaborate with 
others; demonstrate sufficient command of keyboarding 
skills to type a minimum of two pages in a single sitting. 
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Grade 3 students: Grade 4 students: Grade 5 students: 

Research to Build and Present Knowledge 
7. Conduct short research projects that build knowledge 

about a topic. 
7. Conduct short research projects that build knowledge 

through investigation of different aspects of a topic. 
7. Conduct short research projects that use several 

sources to build knowledge through investigation of 
different aspects of a topic. 

8. Recall information from experiences or gather 
information from print and digital sources; take brief 
notes on sources and sort evidence into provided 
categories. 

8. Recall relevant information from experiences or gather 
relevant information from print and digital sources; take 
notes and categorize information, and provide a list of 
sources. 

8. Recall relevant information from experiences or gather 
relevant information from print and digital sources; 
summarize or paraphrase information in notes and 
finished work, and provide a list of sources. 

9. (Begins in grade 4) 9. Draw evidence from literary or informational texts to 
support analysis, reflection, and research. 
a. Apply grade 4 Reading standards to literature (e.g., 

“Describe in depth a character, setting, or event in 
a story or drama, drawing on specific details in the 
text [e.g., a character’s thoughts, words, or 
actions].”). 

b. Apply grade 4 Reading standards to informational 
texts (e.g., “Explain how an author uses reasons 
and evidence to support particular points in a text”). 

9. Draw evidence from literary or informational texts to 
support analysis, reflection, and research. 
a. Apply grade 5 Reading standards to literature (e.g., 

“Compare and contrast two or more characters, 
settings, or events in a story or a drama, drawing 
on specific details in the text [e.g., how characters 
interact]”). 

b. Apply grade 5 Reading standards to informational 
texts (e.g., “Explain how an author uses reasons 
and evidence to support particular points in a text, 
identifying which reasons and evidence support 
which point[s]”).  

Range of Writing 
10. Write routinely over extended time frames (time for 

research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of 
discipline-specific tasks, purposes, and audiences. 

10. Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of 
discipline-specific tasks, purposes, and audiences. 

10. Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of 
discipline-specific tasks, purposes, and audiences. 
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College and Career Readiness Anchor Standards for Speaking and 
Listening (K-5 Standards) 
The k–5 standards on the following pages define what students should understand and be able to do by the 
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by 
number. The CCR and grade-specific standards are necessary complements—the former providing broad 
standards, the latter providing additional specificity—that together define the skills and understandings that all 
students must demonstrate.  
 
Comprehension and Collaboration 

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, 
building on others’ ideas and expressing their own clearly and persuasively. 

2. Integrate and evaluate information presented in diverse media and formats, including visually, 
quantitatively, and orally.  

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
Presentation of Knowledge and Ideas 
4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning 

and the organization, development, and style are appropriate to task, purpose, and audience. 
5. Make strategic use of digital media and visual displays of data to express information and enhance 

understanding of presentations. 
6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English 

when indicated or appropriate. 
 
 

Note on range and content of student 

speaking and listening 

To build a foundation for college and career 

readiness, students must have ample 

opportunities to take part in a variety of rich, 

structured conversations-as part of a whole 

class, in small groups, and with a partner. 

Being proactive members of these 

conversations requires that students 

contribute accurate, relevant information; 

respond to and develop what others have 

said; make comparisons and contrasts; and 

analyze and synthesize a multitude of ideas 

in various domains. 

 

New technologies have broadened and 

expanded the role that speaking and listening 

play in acquiring and sharing knowledge 

have tightened their link to other forms of 

communication. Digital texts confront 

students with the potential for continually 

updated content and dynamically changing 

combinations of words, graphics, images, 

hyperlinks, and embedded video and audio. 
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Grade 3 students: Grade 4 students: Grade 5 students: 

Comprehension and Collaboration 
1. Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 
with diverse partners on grade 3 topics and texts, 
building on others’ ideas and expressing their own 
clearly. 
a. Come to discussions prepared, having read or 

studied required material; explicitly draw on that 
preparation and other information known about the 
topic to explore ideas under discussion. 

b. Follow agreed-upon rules for discussions (e.g., 
gaining the floor in respectful ways, listening to 
others with care, speaking one at a time about the 
topics and texts under discussion). 

c. Ask questions to check understanding of 
information presented, stay on topic, and link their 
comments to the remarks of others. 

d. Explain their own ideas and understanding in light 
of the discussion. 

1. Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) 
with diverse partners on grade 4 topics and texts, 
building on others’ ideas and expressing their own 
clearly. 
a. Come to discussions prepared, having read or 

studied required material; explicitly draw on that 
preparation and other information known about the 
topic to explore ideas under discussion. 

b. Follow agreed-upon rules for discussions and carry 
out assigned roles. 

c. Pose and respond to specific questions to clarify or 
follow up on information, and make comments that 
contribute to the discussion and link to the remarks 
of others. 

d. Review the key ideas expressed and explain their 
own ideas and understanding in light of the 
discussion. 

1. Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) 
with diverse partners on grade 5 topics and texts, 
building on others’ ideas and expressing their own 
clearly. 
a. Come to discussions prepared, having read or 

studied required material; explicitly draw on that 
preparation and other information known about the 
topic to explore ideas under discussion. 

b. Follow agreed-upon rules for discussions and carry 
out assigned roles. 

c. Pose and respond to specific questions by making 
comments that contribute to the discussion and 
elaborate on the remarks of others. 

d. Review the key ideas expressed and draw 
conclusions in light of information and knowledge 
gained from the discussions. 

2. Determine the main ideas and supporting details of a 
text read aloud or information presented in diverse 
media and formats, including visually, quantitatively, and 
orally. 

2. Paraphrase portions of a text read aloud or information 
presented in diverse media and formats, including 
visually, quantitatively, and orally. 

2. Summarize a written text read aloud or information 
presented in diverse media and formats, including 
visually, quantitatively, and orally. 

3. Ask and answer questions about information from a 
speaker, offering appropriate elaboration and detail. 

3. Identify the reasons and evidence a speaker provides to 
support particular points. 

3. Summarize the points a speaker makes and explain 
how each claim is supported by reasons and evidence. 

Grade 3 students: Grade 4 students: Grade 5 students: 

Presentation of Knowledge and Ideas 
4. Report on a topic or text, tell a story, or recount an 

experience, from a Catholic perspective with appropriate 
facts and relevant, descriptive details, speaking clearly 
at an understandable pace. 

4. Report on a topic or text, tell a story, or recount an 
experience in an organized manner, from a Catholic 
perspective using appropriate facts and relevant, 
descriptive details to support main ideas or themes; 
speak clearly at an understandable pace. 

4. Report on a topic or text or present an opinion from a 
Catholic perspective, sequencing ideas logically and 
using appropriate facts and relevant, descriptive details 
to support main ideas or themes; speak clearly at an 
understandable pace. 

5. Create engaging audio recordings of stories or poems 
that demonstrate fluid reading at an understandable 
pace; add visual displays when appropriate to 
emphasize or enhance certain facts or details. 

5. Add audio recordings and visual displays to 
presentations when appropriate to enhance the 
development of main ideas or themes. 

5. Include multimedia components (e.g., graphics, sound) 
and visual displays in presentations when appropriate to 
enhance the development of main ideas or themes. 

6. Speak in complete sentences when appropriate to task 
and situation in order to provide requested detail or 
clarification. (See grade 3 Language standards 1 and 3 
on pages 36–37 for specific expectations.) 

6. Differentiate between contexts that call for formal 
English (e.g., presenting ideas) and situations where 
informal discourse is appropriate (e.g., small-group 
discussion); use formal English when appropriate to task 
and situation. (See grade 4 Language standards 1 and 3 
on page 39 for specific expectations.) 

6. Adapt speech to a variety of contexts and tasks, using 
formal English when appropriate to task and situation. 
(See grade 5 Language standards 1 and 3 on page 39 
for specific expectations.) 
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College and Career Readiness Anchor Standards for 
Language (K-5 Standards) 
The k–5 standards on the following pages define what students should understand and be able to do by the end 
of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by 
number. The CCR and grade-specific standards are necessary complements—the former providing broad 
standards, the latter providing additional specificity—that together define the skills and understandings that all 
students must demonstrate. 
 
Conventions of Standard English 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 
writing. 

Knowledge of Language 

3. Apply knowledge of language to understand how language functions in different contexts, to make effective 
choices for meaning or style, and to comprehend more fully when reading or listening.  

Vocabulary Acquisition and Use 

4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context 
clues, analyzing meaningful word parts, and consulting general and specialized reference materials, as 
appropriate. 

5. Demonstrate understanding of figurative language, word relationships and nuances in word meanings. 
6. Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient 

for reading, writing, speaking, and listening at the college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge when encountering an unknown term important to 
comprehension or expression. 

Note on range and content of student 

language use 

To build a foundation for college and career 

readiness in language, students must gain 

control over many conventions of standard 

English grammar, usage, and mechanics as 

well as learn other ways to use language to 

convey meaning effectively. They must also 

be able to determine or clarify the meaning of 

grade-appropriate words encountered 

through listening, reading, and media use; 

come to appreciate that words have nonliteral 

meanings, shadings of meaning, and 

relationships to other words; and expand 

their vocabulary in the course of studying 

content. The inclusion of Language 

standards in their own strand should not be 

taken as an indication that skills related to 

conventions, effective language use, and 

vocabulary are unimportant to reading, 

writing, speaking, and listening; indeed, they 

are inseparable from such contexts. 
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Grade 3 students: Grade 4 students: Grade 5 students: 

Conventions of Standard English 
1. Demonstrate command of the conventions of standard 

English grammar and usage when writing or speaking. 
a. Explain the function of nouns, pronouns, verbs, 

adjectives, and adverbs in general and their 
functions in particular sentences. 

b. Form and use regular and irregular plural nouns. 
c. Use abstract nouns (e.g., childhood). 
d. Form and use regular and irregular verbs. 
e. Form and use the simple (e.g., I walked; I walk; I 

will walk) verb tenses. 
f. Ensure subject-verb and pronoun-antecedent 

agreement.* 
g. Form and use comparative and superlative 

adjectives and adverbs, and choose between them 
depending on what is to be modified. 

h. Use coordinating and subordinating conjunctions. 
i. Produce simple, compound, and complex 

sentences. 

1. Demonstrate command of the conventions of standard 
English grammar and usage when writing or speaking. 
a. Use relative pronouns (who, whose, whom, which, 

that) and relative adverbs (where, when, why). 
b. Form and use the progressive (e.g., I was walking; 

I am walking; I will be walking) verb tenses. 
c. Use modal auxiliaries (e.g., can, may, must) to 

convey various conditions. 
d. Order adjectives within sentences according to 

conventional patterns (e.g., a small red bag rather 
than a red small bag). 

e. Form and use prepositional phrases. 
f. Produce complete sentences, recognizing and 

correcting inappropriate fragments and run-ons.* 
g. Correctly use frequently confused words (e.g., to, 

too, two; there, their).* 
 

1. Demonstrate command of the conventions of standard 
English grammar and usage when writing or speaking. 
a. Explain the function of conjunctions, prepositions, 

and interjections in general and their function in 
particular sentences. 

b. Form and use the perfect (e.g., I had walked; I 
have walked; I will have walked) verb tenses. 

c. Use verb tense to convey various times, 
sequences, states, and conditions. 

d. Recognize and correct inappropriate shifts in verb 
tense.* 

e. Use correlative conjunctions (e.g., either/or, 
neither/nor). 

2. Demonstrate command of the conventions of standard 
English capitalization, punctuation, and spelling when 
writing. 
a. Capitalize appropriate words in titles. 
b. Use commas in addresses. 
c. Use commas and quotation marks in dialogue. 
d. Form and use possessives. 
e. Use conventional spelling for high-frequency and 

other studied words and for adding suffixes to base 
words (e.g., sitting, smiled, cries, happiness). 

f. Use spelling patterns and generalizations (e.g., word 
families, position-based spellings, syllable patterns, 
ending rules, meaningful word parts) in writing words. 

g. Consult reference materials, including beginning 
dictionaries, as needed to check and correct spellings. 

2. Demonstrate command of the conventions of standard 
English capitalization, punctuation, and spelling when 
writing. 
a. Use correct capitalization. 
b. Use commas and quotation marks to mark direct 

speech and quotations from a text. 
c. Use a comma before a coordinating conjunction in 

a compound sentence. 
d. Spell grade-appropriate words correctly, consulting 

references as needed. 
 

2. Demonstrate command of the conventions of standard 
English capitalization, punctuation, and spelling when 
writing. 
a. Use punctuation to separate items in a series.* 
b. Use a comma to separate an introductory element 

from the rest of the sentence. 
c. Use a comma to set off the words yes and no (e.g., 

Yes, thank you), to set off a tag question from the 
rest of the sentence (e.g., It’s true, isn’t it?), and to 
indicate direct address (e.g., Is that you, Steve?). 

d. Use underlining, quotation marks, or italics to 
indicate titles of works. 

e. Spell grade-appropriate words correctly, consulting 
references as needed. 

Knowledge of Language 

3. Use knowledge of language and its conventions when 
writing, speaking, reading, or listening. 
a. Choose words and phrases for effect.* 
b. Recognize and observe differences between the 

conventions of spoken and written English. 

3. Use knowledge of language and its conventions when 
writing, speaking, reading, or listening. 
a. Choose words and phrases to convey ideas 

precisely.* 
b. Choose punctuation for effect.* 
c. Differentiate between contexts that call for formal 

English (e.g., presenting ideas) and situations where 
informal discourse is appropriate (e.g., small-group 
discussion).     

3. Use knowledge of language and its conventions when 
writing, speaking, reading, or listening. 
a. Expand, combine, and reduce sentences for 

meaning, reader/listener interest, and style. 
b. Compare and contrast the varieties of English (e.g., 

dialects, registers) used in stories, dramas, or 
poems. 
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Grade 3 students: Grade 4 students: Grade 5 students: 

Vocabulary Acquisition and use 
4. Determine or clarify the meaning of unknown and 

multiple-meaning word and phrases, including the 
vocabulary of the Catholic Faith, based on grade 3 
reading and content, choosing flexibly from a range of 
strategies. 
a. Use sentence-level context as a clue to the 

meaning of a word or phrase. 
b. Determine the meaning of the new word formed 

when a known affix is added to a known word (e.g., 
agreeable/disagreeable, 
comfortable/uncomfortable, care/careless, 
heat/preheat). 

c. Use a known root word as a clue to the meaning of 
an unknown word with the same root (e.g., 
company, companion). 

d. Use glossaries or beginning dictionaries, both print 
and digital, to determine or clarify the precise 
meaning of key words and phrases. 

4. Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases, including the 
vocabulary of the Catholic Faith, based on grade 4 
reading and content, choosing flexibly from a range of 
strategies. 
a. Use context (e.g., definitions, examples, or 

restatements in text) as a clue to the meaning of a 
word or phrase. 

b. Use common, grade-appropriate Greek and Latin 
affixes and roots as clues to the meaning of a word 
(e.g., telegraph, photograph, autograph). 

c. Consult reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, to 
find the pronunciation and determine or clarify the 
precise meaning of key words and phrases. 

4. Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases, including the 
vocabulary of the Catholic Faith, based on grade 5 
reading and content, choosing flexibly from a range of 
strategies. 
a. Use context (e.g., cause/effect relationships and 

comparisons in text) as a clue to the meaning of a 
word or phrase. 

b. Use common, grade-appropriate Greek and Latin 
affixes and roots as clues to the meaning of a word 
(e.g., photograph, photosynthesis). 

c. Consult reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, to 
find the pronunciation and determine or clarify the 
precise meaning of key words and phrases. 

5. Demonstrate understanding of word relationships and 
nuances in word meanings. 
a. Distinguish the literal and nonliteral meanings of 

words and phrases in context (e.g., take steps). 
b. Identify real-life connections between words and 

their use (e.g., describe people who are friendly or 
helpful). 

c. Distinguish shades of meaning among related 
words that describe states of mind or degrees of 
certainty (e.g., knew, believed, suspected, heard, 
wondered). 

5. Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings. 
a. Explain the meaning of simple similes and 

metaphors (e.g., as pretty as a picture) in context. 
b. Recognize and explain the meaning of common 

idioms, adages, and proverbs. 
c. Demonstrate understanding of words by relating 

them to their opposites (antonyms) and to words 
with similar but not identical meanings (synonyms).     

5. Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings. 
a. Interpret figurative language, including similes and 

metaphors, in context. 
b. Recognize and explain the meaning of common 

idioms, adages, and proverbs. 
c. Use the relationship between particular words (e.g., 

synonyms, antonyms, homographs) to better 
understand each of the words. 

6. Acquire and use accurately grade-appropriate 
conversational, general academic, and domain-specific 
words and phrases, including those that signal spatial 
and temporal relationships (e.g., After dinner that night 
we went looking for them). 

6. Acquire and use accurately grade-appropriate general 
academic and domain-specific words and phrases, 
including those that signal precise actions, emotions, or 
states of being (e.g., quizzed, whined, stammered) and 
that are basic to a particular topic (e.g., wildlife, 
conservation, and endangered when discussing animal 
preservation). 

6. Acquire and use accurately grade-appropriate general 
academic and domain-specific words and phrases, 
including those that signal contrast, addition, and other 
logical relationships (e.g., however, although, 
nevertheless, similarly, moreover, in addition). 
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LANGUAGE PROGRESSIVE SKILLS, BY GRADE 
The following skills, marked with an asterisk (*) in Language standards 1–3, are particularly likely to require continued attention in higher grades as they are 

applied to increasingly sophisticated writing and speaking. 
 

Standard 
Grade(s) 

3 4 5 6 7 8 9–10 11–12 
L.3.1f. Ensure subject-verb and pronoun-antecedent agreement.         
L.3.3a. Choose words and phrases for effect.         
L.4.1f. Produce complete sentences, recognizing and correcting 
inappropriate fragments and run-ons. 

        

L.4.1g. Correctly use frequently confused words (e.g., to/too/two; 
there/their). 

        

L.4.3a. Choose words and phrases to convey ideas precisely.*         
L.4.3b. Choose punctuation for effect.         
L.5.1d. Recognize and correct inappropriate shifts in verb tense.         
L.5.2a. Use punctuation to separate items in a series.†         
L.6.1c. Recognize and correct inappropriate shifts in pronoun 
number and person. 

        

L.6.1d. Recognize and correct vague pronouns (i.e., ones with 
unclear or ambiguous antecedents). 

        

L.6.1e. Recognize variations from standard English in their own and 
others’ writing and speaking, and identify and use strategies to 
improve expression in conventional language. 

        

L.6.2a. Use punctuation (commas, parentheses, dashes) to set off 
nonrestrictive/parenthetical elements. 

        

L.6.3a. Vary sentence patterns for meaning, reader/listener interest, 
and style.‡ 

        

L.6.3b. Maintain consistency in style and tone.         
L.7.1c. Place phrases and clauses within a sentence, recognizing 
and correcting misplaced and dangling modifiers. 

        

L.7.3a. Choose language that expresses ideas precisely and 
concisely, recognizing and eliminating wordiness and redundancy. 

        

L.8.1d. Recognize and correct inappropriate shifts in verb voice and 
mood. 

        

L.9–10.1a. Use parallel structure.         
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Introduction
 
Children need handwriting instruction to succeed in their schools and later in 
the world of college and work. But, explicit, evidence-based guidelines for 
teaching these skills are absent from the Common Core State Standards 
(CCSS). Although the CCSS provide a solid framework for students to 
achieve 21st century success, the standards cannot realistically include 
every skill necessary for achieving this goal. Developed with a “focus on 
results rather than means,” the standards empower educators to integrate 
any additional relevant topics that will help achieve the objectives set out in 
the CCSS (National Governors Association Center for Best Practices, 
Council of Chief State School Officers, 2010). 
 
The national discourse around handwriting instruction in particular has been 
elevated since the release of the CCSS in 2010. In response to this concern, 
researchers and educators gathered in Washington, DC, on January 23, 
2012, for Handwriting in the 21st Century? An Educational Summit. This 
Summit further crystallized the need for educators and policy makers to give 
handwriting serious thought. Most participants concurred about the evident 
need for a set of benchmarked, developmentally appropriate handwriting 
standards that will provide all students with equal access to this foundational 
skill. (More information about the Summit and the research presented there 
is available online at www.hw21summit.com.) The resulting following set of 
national standards for written language production offer developmentally 
appropriate, research-based indicators to integrate handwriting into the 
curriculum. 
 

Handwriting 
Handwriting is a foundational skill crucial for literacy success. It teaches letter 
formation and supports reading and language acquisition. Additionally, 
through perceptual and motor skills practice, handwriting advances 
neurological development and augments writing fluency.  
 
Handwriting letters leads directly to reading acquisition. 
According to the National Reading Panel, letter knowledge and phonemic 
awareness are the two best predictors of reading proficiency. Writing letters 
by hand has been proven to help children recognize and remember letters 
more easily than if they typed them (James, 2012; Longcamp et al.,2005; 
Berninger et al., 2002, 2006; NICHD, 2000). 
 
Writing by hand engages the brain in learning.  
Through modern brain imaging techniques, researchers have found that 
neural activity in children who practiced printing (also known as manuscript 
writing) by hand was far more advanced than in children who just looked at 
the letters. Handwriting seems, based on empirical evidence from 
neuroscience, to play a large role in the visual recognition and learning of 
letters (James & Atwood, 2009; James & Gauthier, 2006; James, Wong, & 
Jobard, 2010; Longcamp et al., 2008). 
 
Students write most assignments and tests by hand.  
A 2008 study showed that older students produce at least half of their writing 
for school by hand. Younger students handwrite nearly 90 percent of their 
schoolwork. Even in the Common Core State Standards (Appendix C) 
document, for example, almost half of the sample K–8 student essays are 
handwritten (Denton, Cope, & Moser, 2006; Cutler & Graham, 2008). 
 
Standardized essay scores are inf luenced by handwriting. 
More troubling, solid research finds that handwritten tests are graded 
differently based on the legibility of the handwriting (Graham & Harris, 2002; 
Conti, 2012; Vander Hart et al., 2010). Poor handwriting can drop a paper 
from the 50th percentile to the 10th or 22nd percentile (Graham, Harris, & 
Herbert, 2011). Essay graders of handwritten standardized tests read more 
than 100 essays an hour, making legibility even more important (ACT, 2011). 
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Handwriting instruction supports automaticity, speed, and output.  
When students develop the fine motor skills that accompany learning to write 
by hand, their speed and output increase (Graham & Harris, 2005; Graham & 
Weintraub, 1996). Additionally, with consistent handwriting practice, the 
processes involved become less demanding and more automatic, enabling 
students to devote a higher amount of neurological resources to critical 
thinking and thought organization (Peverly, 2012). Students require 
manuscript handwriting skills in order to become accustomed to the common 
letterforms in books and environmental text. Cursive (also known as script) 
handwriting skills are necessary for students to decipher teachers’ comments 
on written assignments, to pen their signatures, and to read a variety of 
historical documents—including the founding papers of the United States of 
America. As students become acquainted with both manuscript and cursive 
handwriting, they are better able to determine their preference for the 
handwriting style (manuscript, cursive, or manuscript-cursive hybrid) that 
best serves them in terms of speed, automaticity, and output for note-taking, 
in-class assignments, and high-stakes tests. 
 

Handwriting fluency continues to develop past the early grades.  
Studies show that handwriting instruction improves legibility and fluency 
through grade 9; in addition, the overall quality of writing and the length of 
writing passages increases through grade 9 with handwriting instruction 
(Graham & Santangelo, 2012). 
 
 
How the Written Language Production Standards Were 
Developed 
The Written Language Production Standards are research-based and 
incorporate  

 basic letter formation and keyboarding indicators included in the 
Common Core State Standards for English Language Arts. 

 national and local technology standards and policy. 
 state handwriting and keyboarding standards. 
 studies in motor skills development from occupational therapists. 
 data on language (written and oral) and brain activation from 
 academic researchers. 
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8 Legibility is defined as the letter being recognizable to readers in isolation from other letters in a word or other indications of what the letter might be (e.g., accompanying picture). It 
also includes the completion of all parts of a letter, such as crossing t and f. Rotation means writing p for b; reversal, or mirroring, means writing d for b. 

Grade 3 students: Grade 4 students: Grade 5 students: 

Form and Legibility8 
1. Form all uppercase and lowercase letters and numerals 

legibly in manuscript, with no rotations or reversals. 
1. Form all uppercase and lowercase letters and numerals 

legibly in cursive. 
1. Maintain legibility in cursive. 

2. Identify and create four basic cursive lines 
a. Undercurve 
b. Downcurve 
c. Overcurve 
d. Slant  

2. Legibly write sentences and paragraphs in cursive with 
proper spacing. 

 

3. Form individual uppercase and lowercase cursive letters 
and numerals with acceptable legibility. 
a. Form cursive joinings to connect letters, maintaining 

proportion of letters to joinings. 

  

4. Self-assess cursive legibility using model letters and 
words. 

  

Spacing and Size 
1. Maintain manuscript writing with proper spacing relative 

to top, bottom, and midlines on grade-level-appropriate 
paper. 

1. Maintain manuscript writing with proper spacing relative 
to top and bottom lines without midlines. 

1. Maintain manuscript and cursive writing with proper 
spacing of words, sentences, and paragraphs. 

2. Form cursive words using correct spacing between 
letters and proportional letter sizes. 

2. Form cursive sentences and paragraphs with proper 
spacing. 

 

3. Form sentences using cursive handwriting with correct 
spacing between words and with punctuation. 

  

4. Form cursive paragraphs using proper indentation and 
margins. 

  

Rate and Fluency 
1. Print legible sentences and paragraphs under timed 

conditions. 
1. Use cursive writing under timed conditions. 1. Write copied text at a rate of at least 70 letters per 

minute. 
2. Print copied text at a rate of at least 45 letters per 

minute. 
2. Write copied text at a rate of at least 60 per minute  

3. Use cursive writing for in-class writing   
Writing Application 
1. Know and apply grade-level handwriting skills a. 

Understand when cursive and manuscript may be used 
and choose appropriately for the task. 
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Essential Standards and COS Alignment: Math Grades K-8 

Grade Three: 
 

Operations and Algebraic Thinking 

Concepts of Multiplication OA.1, OA.4, OA.5 

Concepts of Division OA.2, OA.6 

Word Problems-All four operations OA.3, OA.8, OA.9 

Multiplication and Division Fact Fluency within 
100 

OA.7 

Numbers and Operations in Base Ten 

Place Value NBT.1 

Addition and Subtraction Multi-digit Computation NBT.2, NBT.3 

Numbers and Operations - Fractions 

Concepts of Fractions NF.1, NF.2, NF.3 

Measurement and Data 

Word Problems involving Measurements MD.1, MD.2 

Represent and Interpret Data MD.3, MD.4 

Concepts of Area MD.5, MD.6, MD.7, 

Concepts of Perimeter MD.8 

Geometry 

2D Shapes G.1, G.2 
 
 
 
 
 
 
  

Mathematics Course of Study Report Card July, 2017 
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Domain/ 
Conceptual 
Category

Standard Original Standard New Standard

Measurement 
and Data

 2.MD.8 Work with time and money.
2.MD.8 Solve word problems involving dollar bills, 
quarters, dimes, nickels, and pennies, using $ and 
¢ symbols appropriately. Example: If you have 2 
dimes and 3 pennies, how many cents do you 
have?

Work with time and money. 
2.MD.8 Solve problems with money.
a. Identify nickels and quarters by name and value.
b. Find the value of a collection of quarters, dimes, 
nickels, and pennies.
c. Solve word problems by adding and subtracting within 
100, dollars with dollars and cents with cents (not using 
dollars and cents simultaneously) using the $ and ₵ 
symbols appropriately (not including decimal notation).

Measurement 
and Data

 2.MD.9 Represent and interpret data.
2.MD.9 Generate measurement data by measuring 
lengths of several objects to the nearest whole unit, 
or by making repeated measurements of the same 
object. Show the measurements by making a line 
plot, where the horizontal scale is marked off in 
whole-number units.

Represent and interpret data.
2.MD.9 Generate measurement data by measuring 
lengths of several objects to the nearest whole unit or by 
making repeated measurements of the same object. 
Show the measurements by creating a line plot, where 
the horizontal scale is marked off in whole-number units.

Measurement 
and Data

 2.MD.10 Represent and interpret data.
2.MD.10 Draw a picture graph and a bar graph 
(with single-unit scale) to represent a data set with 
up to four categories. Solve simple put-together, 
take-apart, and compare problems using 
information presented in a bar graph.

Represent and interpret data.
2.MD.10 Organize, represent, and interpret data with up 
to four categories; complete picture graphs when single-
unit scales are provided; complete bar graphs when 
single-unit scales are provided; solve simple put-together, 
take-apart, and compare problems in a graph. See Table 
1, page 95.

Geometry  2.G.1 Reason with shapes and their attributes.
2.G.1 Recognize and draw shapes having specified 
attributes, such as a given number of angles or a 
given number of equal faces. Identify triangles, 
quadrilaterals, pentagons, hexagons, and cubes.

Reason with shapes and their attributes.
2.G.1 Recognize and identify triangles, quadrilaterals, 
pentagons, and hexagons based on the number of sides 
or vertices. Recognize and identify cubes, rectangular 
prisms, cones, and cylinders.

Geometry  2.G.2 Reason with shapes and their attributes.
2.G.2 Partition a rectangle into rows and columns of 
same-size squares and count to find the total 
number of them.

No change

Geometry  2.G.3 Reason with shapes and their attributes.
2.G.3 Partition circles and rectangles into two, 
three, or four equal shares, describe the shares 
using the words halves, thirds, half of,  a third of, 
etc., and describe the whole as two halves, three 
thirds, four fourths. Recognize that equal shares of 
identical wholes need not have the same shape.

Reason with shapes and their attributes.
2.G.3 Partition circles and rectangles into two, three, or 
four equal shares; describe the shares using the words 
halves, thirds,  or fourths and quarters, and use the 
phrases half of, third of, or fourth of and quarter of. 
Describe the whole as two halves, three thirds, or four 
fourths in real-world contexts. Recognize that equal 
shares of identical wholes need not have the same 
shape. 

Operations and 
Algebraic 
Thinking

 3.OA.1 Represent and solve problems involving 
multiplication and division.
3.OA.1 Interpret products of whole numbers, e.g., 
interpret 5 × 7 as the total number of objects in 5 
groups of 7 objects each. For example, describe a 
context in which a total number of objects can be 
expressed as 5 × 7.

Represent and solve problems involving 
multiplication and division.
3.OA.1 Interpret products of whole numbers, e.g., 
interpret 5 x 7 as the total number of objects in 5 groups 
of 7 objects each.  (Note: These standards are written 
with the convention that a  x b  means a groups of b 
objects each; however, because of the commutative 
property, students may also interpret 5 x 7 as the total 
number of objects in 7 groups of 5 objects each).

Operations and 
Algebraic 
Thinking

 3.OA.2 Represent and solve problems involving 
multiplication and division.
3.OA.2 Interpret whole-number quotients of whole 
numbers, e.g., interpret 56 ÷ 8 as the number of 
objects in each share when 56 objects are 
partitioned equally into 8 shares, or as a number of 
shares when 56 objects are partitioned into equal 
shares of 8 objects each. For example, describe a 
context in which a number of shares or a number of 
groups can be expressed as 56 ÷ 8.

No change
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Domain/ 
Conceptual 
Category

Standard Original Standard New Standard

Operations and 
Algebraic 
Thinking

 3.OA.3 Represent and solve problems involving 
multiplication and division.
3.OA.3 Use multiplication and division within 100 to 
solve word problems in situations involving equal 
groups, arrays, and measurement quantities, e.g., 
by using drawings and equations with a symbol for 
the unknown number to represent the problem.

Represent and solve problems involving 
multiplication and division.
3.OA.3 Use multiplication and division within 100 to solve 
word problems in situations involving equal groups, 
arrays, and measurement quantities, e.g., by using 
drawings and equations with a symbol for the unknown 
number to represent the problem. See Table 2, page 96. 
Drawings need not show details, but should show the 
mathematics in the problem. (This applies wherever 
drawings are mentioned in the Standards.)

Operations and 
Algebraic 
Thinking

 3.OA.4 Represent and solve problems involving 
multiplication and division.
3.OA.4 Determine the unknown whole number in a 
multiplication or division equation relating three 
whole numbers. For example, determine the 
unknown number that makes the equation true in 
each of the equations 8 × �  = 48, 5 = �   ÷ 3, 6 × 6 
= �  .

No change

Operations and 
Algebraic 
Thinking

 3.OA.5 Understand properties of multiplication and the 
relationship between multiplication and 
division.
3.OA.5 Apply properties of operations as strategies 
to multiply and divide. Examples: If 6 × 4 = 24 is 
known, then 4 × 6 = 24 is also known. 
(Commutative property of multiplication.) 3 × 5 × 2 
can be found by 3 × 5 = 15, then 15 × 2 = 30, or by 
5 × 2 = 10, then 3 × 10 = 30. (Associative property 
of multiplication.) Knowing that 8 × 5 = 40 and 8 × 2 
= 16, one can find 8 × 7 as 8 × (5 + 2) = (8 × 5) + (8 
× 2) = 40 + 16 = 56. (Distributive property.)

Understand properties of multiplication and the 
relationship between multiplication and division.
3.OA.5 Apply properties of operations as strategies to 
multiply and divide. For example, if 6 × 4 = 24 is known, 
then 4 × 6 = 24 is also known (Commutative Property of 
Multiplication); 3 × 5 × 2 can be found by 3 × 5 = 15, then 
15 × 2 = 30, or by 5 × 2 = 10, then 3 × 10 = 30 
(Associative Property of Multiplication); knowing that 8 × 
5 = 40 and 8 × 2 = 16, one can find 8 × 7 as 8 × (5 + 2) = 
(8 × 5) + (8 × 2) = 40 + 16 = 56 (Distributive Property). 
Students need not use formal terms for these properties.

Operations and 
Algebraic 
Thinking

 3.OA.6 Understand properties of multiplication and the 
relationship between multiplication and 
division.
3.OA.6 Understand division as an unknown-factor 
problem. For example, find 32 ÷ 8 by finding the 
number that makes 32 when multiplied by 8.

No change

Operations and 
Algebraic 
Thinking

 3.OA.7 Multiply and divide within 100.
3.OA.7 Fluently multiply and divide within 100, 
using strategies such as the relationship between 
multiplication and division (e.g., knowing that 8 × 5 
= 40, one knows 40 ÷ 5 = 8) or properties of 
operations. By the end of Grade 3, know from 
memory all products of two one-digit numbers.

Multiply and divide within 100.
3.OA.7 Fluently multiply and divide within 100, using 
strategies such as the relationship between multiplication 
and division, e.g., knowing that 8 × 5 = 40, one knows 40 
÷ 5 = 8 or properties of operations. Limit to division 
without remainders. By the end of Grade 3, know from 
memory all products of two one-digit numbers.

Operations and 
Algebraic 
Thinking

 3.OA.8 Solve problems involving the four operations, 
and identify and explain patterns in arithmetic.
3.OA.8 Solve two-step word problems using the 
four operations. Represent these problems using 
equations with a letter standing for the unknown 
quantity. Assess the reasonableness of answers 
using mental computation and estimation strategies 
including rounding.

Solve problems involving the four operations, and 
identify and explain patterns in arithmetic.
3.OA.8 Solve two-step word problems using the four 
operations. Represent these problems using equations 
with a letter or a symbol, which stands for the unknown 
quantity. Assess the reasonableness of answers using 
mental computation and estimation strategies including 
rounding. This standard is limited to problems posed with 
whole numbers and having whole-number answers. 
Students may use parentheses for clarification since 
algebraic order of operations is not expected. 

Operations and 
Algebraic 
Thinking

 3.OA.9 Solve problems involving the four operations, 
and identify and explain patterns in arithmetic.
3.OA.9 Identify arithmetic patterns (including 
patterns in the addition table or multiplication table), 
and explain them using properties of operations. 
For example, observe that 4 times a number is 
always even, and explain why 4 times a number 
can be decomposed into two equal addends.

No change
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Domain/ 
Conceptual 
Category

Standard Original Standard New Standard

Numbers and 
Operations in 
Base Ten

 3.NBT Use place value understanding and properties 
of operations to perform multi-digit arithmetic. 

Use place value understanding and properties of 
operations to perform multi-digit arithmetic. A range 
of strategies and algorithms may be used.
  

Numbers and 
Operations in 
Base Ten

 3.NBT.1 Use place value understanding and properties 
of operations to perform multi-digit arithmetic. 
3.NBT.1 Use place value understanding to round 
whole numbers to the nearest 10 or 100.

No change

Numbers and 
Operations in 
Base Ten

 3.NBT.2 Use place value understanding and properties 
of operations to perform multi-digit arithmetic. 
3.NBT.2 Fluently add and subtract within 1000 
using strategies and algorithms based on place 
value, properties of operations, and/or the 
relationship between addition and subtraction.

No change

Numbers and 
Operations in 
Base Ten

 3.NBT.3 Use place value understanding and properties 
of operations to perform multi-digit arithmetic. 
3.NBT.3 Multiply one-digit whole numbers by 
multiples of 10 in the range 10–90, e.g., 9 × 80, 5 × 
60 using strategies based on place value and 
properties of operations.

No change

Numbers and 
Operations–
Fractions

 3.NF Develop understanding of fractions as numbers. Develop understanding of fractions as numbers. 
Grade 3 expectations in this domain are limited to 
fractions with denominators 2, 3, 4, 6, and 8. 

Numbers and 
Operations–
Fractions

 3.NF.1 Develop understanding of fractions as numbers.
3.NF.1 Understand a fraction 1/b  as the quantity 
formed by 1 part when a whole is partitioned into b 
equal parts; understand a fraction a /b  as the 
quantity formed by a parts of size 1/b .

No change

Numbers and 
Operations–
Fractions

 3.NF.2 Develop understanding of fractions as numbers.
3.NF.2 Understand a fraction as a number on the 
number line; represent fractions on a number line 
diagram.
a. Represent a fraction 1/b  on a number line 
diagram by defining the interval from 0 to 1 as the 
whole and partitioning it into b  equal parts. 
Recognize that each part has size 1/b  and that the 
endpoint of the part based at 0 locates the number 
1/b  on the number line.
b. Represent a fraction a /b  on a number line 
diagram by marking off a  lengths 1/b  from 0. 
Recognize that the resulting interval has size a/b 
and that its endpoint locates the number a/b  on the 
number line.

Develop understanding of fractions as numbers. 
Grade 3 expectations in this domain are limited to 
fractions with denominators 2, 3, 4, 6, and 8. 
3.NF.2 Understand a fraction as a number on the number 
line; represent fractions on a number line diagram.
a. Represent a fraction 1/b  on a number line diagram by 
defining the interval from 0 to 1 as the whole and 
partitioning it into b  equal parts. Recognize that each part 
has size 1/b  and that the endpoint of the part based at 0 
locates the number 1/b  on the number line.
b. Represent a fraction a/b (which may be greater than 
1) on a number line diagram by marking off a  lengths 1/b 
from 0. Recognize that the resulting interval has size a/b 
and that its endpoint locates the number a/b  on the 
number line.
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Domain/ 
Conceptual 
Category

Standard Original Standard New Standard

Numbers and 
Operations–
Fractions

 3.NF.3 Develop understanding of fractions as numbers.
3.NF.3 Explain equivalence of fractions in special 
cases, and compare fractions by reasoning about 
their size.
a. Understand two fractions as equivalent (equal) if 
they are the same size or the same point on a 
number line.
b. Recognize and generate simple equivalent 
fractions, e.g., 1/2 = 2/4, 4/6 = 2/3. Explain why the 
fractions are equivalent, e.g., by using a visual 
fraction model.
c. Express whole numbers as fractions, and 
recognize fractions that are equivalent to whole 
numbers. Examples: Express 3 in the form 3 = 3/1; 
recognize that 6/1 = 6; locate 4/4 and 1 at the same 
point of a number line diagram.
d. Compare two fractions with the same numerator 
or the same denominator by reasoning about their 
size. Recognize that comparisons are valid only 
when the two fractions refer to the same whole. 
Record the results of comparisons with the symbols 
>, =, or <, and justify the conclusions, e.g., by using 
a visual fraction model.

No change

Measurement 
and Data

 3.MD Solve problems involving measurement and 
estimation of intervals of time, liquid volumes, 
and masses of objects.

Solve problems involving money, measurement, and 
estimation of intervals of time, liquid volumes, and 
masses of objects.

Measurement 
and Data

 3.MD.1 Solve problems involving measurement and 
estimation of intervals of time, liquid volumes, 
and masses of objects.
3.MD.1 Tell and write time to the nearest minute 
and measure time intervals in minutes. Solve word 
problems involving addition and subtraction of time 
intervals in minutes, e.g., by representing the 
problem on a number line diagram.

Solve problems involving money, measurement, and 
estimation of intervals of time, liquid volumes, and 
masses of objects.
3.MD.1 Work with time and money. 
a. Tell and write time to the nearest minute. Measure 
time intervals in minutes (within 90 minutes). Solve real-
world problems involving addition and subtraction of time 
intervals (elapsed time) in minutes, e.g., by representing 
the problem on a number line diagram or clock. 
b. Solve word problems by adding and subtracting within 
1,000, dollars with dollars and cents with cents (not using 
dollars and cents simultaneously) using the $ and ₵ 
symbol appropriately (not including decimal notation).

Measurement 
and Data

 3.MD.2 Solve problems involving measurement and 
estimation of intervals of time, liquid volumes, 
and masses of objects.
3.MD.2 Measure and estimate liquid volumes and 
masses of objects using standard units of grams 
(g), kilograms (kg), and liters (l). Add, subtract, 
multiply, or divide to solve one-step word problems 
involving masses or volumes that are given in the 
same units, e.g., by using drawings (such as a 
beaker with a measurement scale) to represent the 
problem.

Solve problems involving money, measurement, and 
estimation of intervals of time, liquid volumes, and 
masses of objects.
3.MD.2 Measure and estimate liquid volumes and 
masses of objects using standard units of grams, 
kilograms, and liters. Add, subtract, multiply, or divide 
whole numbers to solve one-step word problems 
involving masses or volumes that are given in the same 
units, e.g., by using drawings (such as a beaker with a 
measurement scale) to represent the problem. Excludes 
multiplicative comparison problems involving notions of 
"times as much"; See Table 2, page 96.

Measurement 
and Data

 3.MD.3 Represent and interpret data.
3.MD.3 Draw a scaled picture graph and a scaled 
bar graph to represent a data set with several 
categories. Solve one- and two-step “how many 
more” and “how many less” problems using 
information presented in scaled bar graphs. For 
example, draw a bar graph in which each square in 
the bar graph might represent 5 pets.

Represent and interpret data.
3.MD.3 Create scaled picture graphs to represent a data 
set with several categories. Create scaled bar graphs to 
represent a data set with several categories. Solve two-
step “how many more” and “how many less” problems 
using information presented in the scaled graphs. For 
example, create a bar graph in which each square in the 
bar graph might represent 5 pets, then determine how 
many more/less in two given categories.
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Domain/ 
Conceptual 
Category

Standard Original Standard New Standard

Measurement 
and Data

 3.MD.4 Represent and interpret data.
3.MD.4 Generate measurement data by measuring 
lengths using rulers marked with halves and fourths 
of an inch. Show the data by making a line plot, 
where the horizontal scale is marked off in 
appropriate units—whole numbers, halves, or 
quarters.

Represent and interpret data.
3.MD.4 Generate measurement data by measuring 
lengths using rulers marked with halves and fourths of an 
inch. Show the data by creating a line plot, where the 
horizontal scale is marked off in appropriate units—whole 
numbers, halves, or quarters.

Measurement 
and Data

 3.MD.5 Geometric measurement: understand concepts 
of area and relate area to multiplication and to 
addition.
3.MD.5 Recognize area as an attribute of plane 
figures and understand concepts of area 
measurement.
a. A square with side length 1 unit, called “a unit 
square,” is said to have “one square unit” of area, 
and can be used to measure area.
b. A plane figure which can be covered without 
gaps or overlaps by n  unit squares is said to have 
an area of n  square units.

No change

Measurement 
and Data

 3.MD.6 Geometric measurement: understand concepts 
of area and relate area to multiplication and to 
addition.
3.MD.6 Measure areas by counting unit squares 
(square cm, square m, square in, square ft, and 
improvised units).

No change

Measurement 
and Data

 3.MD.7 Geometric measurement: understand concepts 
of area and relate area to multiplication and to 
addition.
3.MD.7 Relate area to the operations of 
multiplication and addition.
a. Find the area of a rectangle with whole-number 
side lengths by tiling it, and show that the area is 
the same as would be found by multiplying the side 
lengths.
b. Multiply side lengths to find areas of rectangles 
with whole-number side lengths in the context of 
solving real world and mathematical problems, and 
represent whole-number products as rectangular 
areas in mathematical reasoning.
c. Use tiling to show in a concrete case that the 
area of a rectangle with whole-number side lengths 
a  and b  + c  is the sum of a  × b  and a  × c . Use 
area models to represent the distributive property in 
mathematical reasoning.
d. Recognize area as additive. Find areas of 
rectilinear figures by decomposing them into non-
overlapping rectangles and adding the areas of the 
non-overlapping parts, applying this technique to 
solve real world problems.

Geometric measurement: understand concepts of 
area and relate area to multiplication and to addition.
3.MD.7 Relate area to the operations of multiplication and 
addition.
a. Find the area of a rectangle with whole-number side 
lengths by tiling it, and show that the area is the same as 
would be found by multiplying the side lengths.
b. Multiply side lengths to find areas of rectangles with 
whole- number side lengths in the context of solving real-
world and mathematical problems, and represent whole-
number products as rectangular areas in mathematical 
reasoning.
c.  Use tiling to show in a concrete case that the area of a 
rectangle with whole-number side lengths a  and b + c  is 
the sum of a  × b  and a  × c  (represent the distributive 
property with visual models including an area model). 
d. Recognize area as additive. Find the area of figures 
composed of rectangles by decomposing into non-
overlapping rectangles and adding the areas of the non-
overlapping parts, applying this technique to solve real-
world problems.

Measurement 
and Data

 3.MD.8 Geometric measurement: recognize perimeter 
as an attribute of plane figures and distinguish 
between linear and area measures.
3.MD.8 Solve real world and mathematical 
problems involving perimeters of polygons, 
including finding the perimeter given the side 
lengths, finding an unknown side length, and 
exhibiting rectangles with the same perimeter and 
different areas or with the same area and different 
perimeters.

No change
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Conceptual 
Category

Standard Original Standard New Standard

Geometry  3.G.1 Reason with shapes and their attributes.
3.G.1 Understand that shapes in different 
categories (e.g., rhombuses, rectangles, and 
others) may share attributes (e.g., having four 
sides), and that the shared attributes can define a 
larger category (e.g., quadrilaterals). Recognize 
rhombuses, rectangles, and squares as examples 
of quadrilaterals, and draw examples of 
quadrilaterals that do not belong to any of these 
subcategories.

Reason with shapes and their attributes.
3.G.1 Draw and describe triangles, quadrilaterals 
(rhombuses, rectangles, and squares), and polygons (up 
to 8 sides) based on the number of sides and the 
presence or absence of square corners (right angles). 

Geometry  3.G.2 Reason with shapes and their attributes.
3.G.2 Partition shapes into parts with equal areas. 
Express the area of each part as a unit fraction of 
the whole. For example, partition a shape into 4 
parts with equal area, and describe the area of 
each part as 1/4 of the area of the shape.

No change

Operations and 
Algebraic 
Thinking

 4.OA.1 Use the four operations with whole numbers to 
solve problems.
4.OA.1 Interpret a multiplication equation as a 
comparison, e.g., interpret 35 = 5 × 7 as a 
statement that 35 is 5 times as many as 7 and 7 
times as many as 5. Represent verbal statements 
of multiplicative comparisons as multiplication 
equations.

No change

Operations and 
Algebraic 
Thinking

 4.OA.2 Use the four operations with whole numbers to 
solve problems.
4.OA.2 Multiply or divide to solve word problems 
involving multiplicative comparison, e.g., by using 
drawings and equations with a symbol for the 
unknown number to represent the problem, 
distinguishing multiplicative comparison from 
additive comparison.

Use the four operations with whole numbers to solve 
problems.
4.OA.2 Multiply or divide to solve word problems 
involving multiplicative comparison, e.g., by using 
drawings and equations with a symbol for the unknown 
number to represent the problem, distinguishing 
multiplicative comparison from additive comparison. See 
Table 2, page 96. Drawings need not show details, but 
should show the mathematics in the problem. (This 
applies wherever drawings are mentioned in the 
Standards.)

Operations and 
Algebraic 
Thinking

 4.OA.3 Use the four operations with whole numbers to 
solve problems.
4.OA.3 Solve multistep word problems posed with 
whole numbers and having whole-number answers 
using the four operations, including problems in 
which remainders must be interpreted. Represent 
these problems using equations with a letter 
standing for the unknown quantity. Assess the 
reasonableness of answers using mental 
computation and estimation strategies including 
rounding.

No change

Operations and 
Algebraic 
Thinking

 4.OA.4 Gain familiarity with factors and multiples.
4.OA.4 Find all factor pairs for a whole number in 
the range 1-100. Recognize that a whole number is 
a multiple of each of its factors. Determine whether 
a given whole number in the range 1-100 is a 
multiple of a given one-digit number. Determine 
whether a given whole number in the range 1-100 
is prime or composite.

No change

Operations and 
Algebraic 
Thinking

 4.OA.5 Generate and analyze patterns.
4.OA.5 Generate a number or shape pattern that 
follows a given rule. Identify apparent features of 
the pattern that were not explicit in the rule itself. 
For example, given the rule “Add 3” and the 
starting number 1, generate terms in the resulting 
sequence and observe that the terms appear to 
alternate between odd and even numbers. Explain 
informally why the numbers will continue to 
alternate in this way.

No change
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Standards for Mathematical Practice  
The Standards for Mathematical Practice describe varieties of expertise that mathematics educators at all levels 

should seek to develop in their students. 

These practices rest on important “processes and proficiencies” with longstanding importance in mathematics 

education. The first of these are the NCTM process standards of problem solving, reasoning and proof, 

communication, representation, and connections. The second are the strands of mathematical proficiency 

specified in the National Research Council’s report Adding It Up: adaptive reasoning, strategic competence, 

conceptual understanding (comprehension of mathematical concepts, operations and relations), procedural 

fluency (skill in carrying out procedures flexibly, accurately, efficiently and appropriately), and productive 

disposition (habitual inclination to see mathematics as sensible, useful, and worthwhile, coupled with a belief in 

diligence and one’s own efficacy). 

1. Make sense of problems and persevere in solving them. 
Mathematically proficient students start by explaining to themselves the meaning of a problem and looking 

for entry points to its solution. They analyze givens, constraints, relationships, and goals. They make 

conjectures about the form and meaning of the solution and plan a solution pathway rather than simply 

jumping into a solution attempt. They consider analogous problems, and try special cases and simpler forms of 

the original problem in order to gain insight into its solution. They monitor and evaluate their progress and 

change course if necessary. Older students might, depending on the context of the problem, transform 

algebraic expressions or change the viewing window on their graphing calculator to get the information they 

need. Mathematically proficient students can explain correspondences between equations, verbal 

descriptions, tables, and graphs or draw diagrams of important features and relationships, graph data, and 

search for regularity or trends. Younger students might rely on using concrete objects or pictures to help 

conceptualize and solve a problem. Mathematically proficient students check their answers to problems using 

a different method, and they continually ask themselves, “Does this make sense?” They can understand the 

approaches of others to solving complex problems and identify correspondences between different 

approaches. 

2. Reason abstractly and quantitatively. 
Mathematically proficient students make sense of quantities and their relationships in problem situations. 

They bring two complementary abilities to bear on problems involving quantitative relationships: the ability to 

decontextualize—to abstract a given situation and represent it symbolically and manipulate the representing 

symbols as if they have a life of their own, without necessarily attending to their referents—and the ability to 

contextualize, to pause as needed during the manipulation process in order to probe into the referents for the 

symbols involved. 

Quantitative reasoning entails habits of creating a coherent representation of the problem at hand; 

considering the units involved; attending to the meaning of quantities, not just how to compute them; and 

knowing and flexibly using different properties of operations and objects. 

3. Construct viable arguments and critique the reasoning of others. 
Mathematically proficient students understand and use stated assumptions, definitions, and previously 

established results in constructing arguments. They make conjectures and build a logical progression of 

statements to explore the truth of their conjectures. They are able to analyze situations by breaking them into 

cases, and can recognize and use counterexamples. They justify their conclusions, communicate them to 

others, and respond to the arguments of others. They reason inductively about data, making plausible 

arguments that take into account the context from which the data arose. Mathematically proficient students 
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are also able to compare the effectiveness of two plausible arguments, distinguish correct logic or reasoning 

from that which is flawed, and—if there is a flaw in an argument—explain what it is. Elementary students can 

construct arguments using concrete referents such as objects, drawings, diagrams, and actions. Such 

arguments can make sense and be correct, even though they are not generalized or made formal until later 

grades. Later, students learn to determine domains to which an argument applies. 

Students at all grades can listen or read the arguments of others, decide whether they make sense, and ask 

useful questions to clarify or improve the arguments. 

4. Model with mathematics. 
Mathematically proficient students can apply the mathematics they know to solve problems arising in 

everyday life, society, and the workplace. In early grades, this might be as simple as writing an addition 

equation to describe a situation. In middle grades, a student might apply proportional reasoning to plan a 

school event or analyze a problem in the community. By high school, a student might use geometry to solve a 

design problem or use a function to describe how one quantity of interest depends on another. 

Mathematically proficient students who can apply what they know are comfortable making assumptions and 

approximations to simplify a complicated situation, realizing that these may need revision later. They are able 

to identify important quantities in a practical situation and map their relationships using such tools as 

diagrams, two-way tables, graphs, flowcharts and formulas. They can analyze those relationships 

mathematically to draw conclusions. They routinely interpret their mathematical results in the context of the 

situation and reflect on whether the results make sense, possibly improving the model if it has not served its 

purpose. 

5. Use appropriate tools strategically. 
Mathematically proficient students consider the available tools when solving a mathematical problem. These 

tools might include pencil and paper, concrete models, a ruler, a protractor, a calculator, a spreadsheet, a 

computer algebra system, a statistical package, or dynamic geometry software. Proficient students are 

sufficiently familiar with tools appropriate for their grade or course to make sound decisions about when each 

of these tools might be helpful, recognizing both the insight to be gained and their limitations. For example, 

mathematically proficient high school students analyze graphs of functions and solutions generated using a 

graphing calculator. They detect possible errors by strategically using estimation and other mathematical 

knowledge. When making mathematical models, they know that technology can enable them to visualize the 

results of varying assumptions, explore consequences, and compare predictions with data. Mathematically 

proficient students at various grade levels are able to identify relevant external mathematical resources, such 

as digital content located on a website, and use them to pose or solve problems. They are able to use 

technological tools to explore and deepen their understanding of concepts. 

6. Attend to precision. 
Mathematically proficient students try to communicate precisely to others. They try to use clear definitions in 

discussion with others and in their own reasoning. 

They state the meaning of the symbols they choose, including using the equal sign consistently and 

appropriately. They are careful about specifying units of measure, and labeling axes to clarify the 

correspondence with quantities in a problem. They calculate accurately and efficiently, express numerical 

answers with a degree of precision appropriate for the problem context. In the elementary grades, students 

give carefully formulated explanations to each other. By the time they reach high school they have learned to 

examine claims and make explicit use of definitions. 
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7. Look for and make use of structure. 
Mathematically proficient students look closely to discern a pattern or structure. Young students, for example, 

might notice that three and seven more is the same amount as seven and three more, or they may sort a 

collection of shapes according to how many sides the shapes have. Later, students will see 7 × 8 equals the 

well remembered 7 × 5 + 7 × 3, in preparation for learning about the distributive property. In the expression x2 

+ 9x + 14, older students can see the 14 as 2 × 7 and the 9 as 2 + 7. They recognize the significance of an 

existing line in a geometric figure and can use the strategy of drawing an auxiliary line for solving problems. 

They also can step back for an overview and shift perspective. They can see complicated things, such as some 

algebraic expressions, as single objects or as being composed of several objects. For example, they can see 5 – 

3(x – y)
2
 as 5 minus a positive number times a square and use that to realize that its value cannot be more 

than 5 for any real numbers x and y. 

8. Look for and express regularity in repeated reasoning. 
Mathematically proficient students notice if calculations are repeated, and look both for general methods and 

for shortcuts. Upper elementary students might notice when dividing 25 by 11 that they are repeating the 

same calculations over and over again, and conclude they have a repeating decimal. By paying attention to the 

calculation of slope as they repeatedly check whether points are on the line through (1, 2) with slope 3, middle 

school students might abstract the equation (y – 2)/(x – 1) = 3. Noticing the regularity in the way terms cancel 

when expanding (x – 1)(x + 1), (x – 1)(x
2
 + x + 1), and (x – 1)(x

3
 + x

2
 + x + 1) might lead them to the general 

formula for the sum of a geometric series. As they work to solve a problem, mathematically proficient 

students maintain oversight of the process, while attending to the details. They continually evaluate the 

reasonableness of their intermediate results. 

Connecting the Standards for Mathematical Practice to the Standards for 

Mathematical Content  
The Standards for Mathematical Practice describe ways in which developing student practitioners of the discipline 

of mathematics increasingly ought to engage with the subject matter as they grow in mathematical maturity and 

expertise throughout the elementary, middle and high school years. Designers of curricula, assessments, and 

professional development should all attend to the need to connect the mathematical practices to mathematical 

content in mathematics instruction. 

The Standards for Mathematical Content are a balanced combination of procedure and understanding. 

Expectations that begin with the word “understand” are often especially good opportunities to connect the 

practices to the content. Students who lack understanding of a topic may rely on procedures too heavily. Without 

a flexible base from which to work, they may be less likely to consider analogous problems, represent problems 

coherently, justify conclusions, apply the mathematics to practical situations, use technology mindfully to work 

with the mathematics, explain the mathematics accurately to other students, step back for an overview, or deviate 

from a known procedure to find a shortcut. In short, a lack of understanding effectively prevents a student from 

engaging in the mathematical practices. 

In this respect, those content standards which set an expectation of understanding are potential “points of 

intersection” between the Standards for Mathematical Content and the Standards for Mathematical Practice. 

These points of intersection are intended to be weighted toward central and generative concepts in the school 

mathematics curriculum that most merit the time, resources, innovative energies, and focus necessary to 

qualitatively improve the curriculum, instruction, assessment, professional development, and student achievement 

in mathematics. 
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Grade 3 Overview 

 

Operations and Algebraic Thinking  

 Represent and solve problems involving 

multiplication and division. 

 Understand properties of multiplication and the 

relationship between multiplication and division. 

 Multiply and divide within 100. 

 Solve problems involving the four operations, 

and identify and explain patterns in arithmetic. 

Number and Operations in Base Ten  

 Use place value understanding and properties of 

operations to perform multi-digit arithmetic. 

Number and Operations—Fractions  

 Develop understanding of fractions as numbers. 

Measurement and Data  

 Solve problems involving measurement and estimation of intervals of time, liquid 

volumes, and masses of objects. 

 Represent and interpret data. 

 Geometric measurement: understand concepts of area and relate area to multiplication 

and to addition. 

 Geometric measurement: recognize perimeter as an attribute of plane figures and 

distinguish between linear and area measures. 

Geometry  

 Reason with shapes and their attributes. 

  

Mathematical Practices 
1. Make sense of problems and persevere 

in solving them. 

2. Reason abstractly and quantitatively. 

3. Construct viable arguments and critique 

the reasoning of others. 

4. Model with mathematics. 

5. Use appropriate tools strategically. 

6. Attend to precision. 

7. Look for and make use of structure. 

8. Look for and express regularity in 

repeated reasoning. 
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Operations and Algebraic Thinking 3.OA 

Represent and solve problems involving multiplication and division. 

1. Interpret products of whole numbers, e.g., interpret 5 × 7 as the total number of objects 

in 5 groups of 7 objects each. For example, describe a context in which a total number of 

objects can be expressed as 5 × 7. 

2. Interpret whole-number quotients of whole numbers, e.g., interpret 56 ÷ 8 as the 

number of objects in each share when 56 objects are partitioned equally into 8 shares, 

or as a number of shares when 56 objects are partitioned into equal shares of 8 objects 

each. For example, describe a context in which a number of shares or a number of 

groups can be expressed as 56 ÷ 8. 

3. Use multiplication and division within 100 to solve word problems in situations involving 

equal groups, arrays, and measurement quantities, e.g., by using drawings and 

equations with a symbol for the unknown number to represent the problem.13 

4. Determine the unknown whole number in a multiplication or division equation relating 

three whole numbers. For example, determine the unknown number that makes the 

equation true in each of the equations 8 × ? = 48, 5 =  ÷ 3, 6 × 6 = ?. 

Understand properties of multiplication and the relationship between multiplication 

and division. 

5. Apply properties of operations as strategies to multiply and divide.14 Examples: If 6 × 4 = 

24 is known, then 4 × 6 = 24 is also known. (Commutative property of multiplication.) 3 × 

5 × 2 can be found by 3 × 5 = 15, then 15 × 2 = 30, or by 5 × 2 = 10, then 3 × 10 = 30. 

(Associative property of multiplication.) Knowing that 8 × 5 = 40 and 8 × 2 = 16, one can 

find 8 × 7 as 8 × (5 + 2) = (8 × 5) + (8 × 2) = 40 + 16 = 56. (Distributive property.) 

6. Understand division as an unknown-factor problem. For example, find 32 ÷ 8 by finding 

the number that makes 32 when multiplied by 8. 

Multiply and divide within 100. 

7. Fluently multiply and divide within 100, using strategies such as the relationship 

between multiplication and division (e.g., knowing that 8 × 5 = 40, one knows 40 ÷ 5 = 8) 

or properties of operations. By the end of Grade 3, know from memory all products of 

two one-digit numbers. 

Solve problems involving the four operations, and identify and explain patterns in 

arithmetic. 

8. Solve two-step word problems using the four operations. Represent these problems 

using equations with a letter standing for the unknown quantity. Assess the 

                                            
13 See Glossary, Table 2. 
14 Students need not use formal terms for these properties. 
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reasonableness of answers using mental computation and estimation strategies 

including rounding.15 

9. Identify arithmetic patterns (including patterns in the addition table or multiplication 

table), and explain them using properties of operations. For example, observe that 4 

times a number is always even, and explain why 4 times a number can be decomposed 

into two equal addends. 

Number and Operations in Base Ten 3.NBT 

Use place value understanding and properties of operations to perform multi-digit 

arithmetic.16 

1. Use place value understanding to round whole numbers to the nearest 10 or 100. 

2. Fluently add and subtract within 1000 using strategies and algorithms based on place 

value, properties of operations, and/or the relationship between addition and 

subtraction. 

3. Multiply one-digit whole numbers by multiples of 10 in the range 10–90 (e.g., 9 × 80, 5 × 

60) using strategies based on place value and properties of operations. 

Number and Operations—Fractions17 5 3.NF 

Develop understanding of fractions as numbers. 

1. Understand a fraction 1/b as the quantity formed by 1 part when a whole is partitioned 

into b equal parts; understand a fraction a/b as the quantity formed by a parts of size 

1/b. 

2. Understand a fraction as a number on the number line; represent fractions on a number 

line diagram. 

a. Represent a fraction 1/b on a number line diagram by defining the interval from 

0 to 1 as the whole and partitioning it into b equal parts. Recognize that each 

part has size 1/b and that the endpoint of the part based at 0 locates the number 

1/b on the number line. 

b. Represent a fraction a/b on a number line diagram by marking off a lengths 1/b 

from 0. Recognize that the resulting interval has size a/b and that its endpoint 

locates the number a/b on the number line. 

3. Explain equivalence of fractions in special cases, and compare fractions by reasoning 

about their size. 

                                            
15 This standard is limited to problems posed with whole numbers and having whole number answers; students 
should know how to perform operations in the conventional order when there are no parentheses to specify a 
particular order (Order of Operations). 
16 A range of algorithms may be used. 
17 Grade 3 expectations in this domain are limited to fractions with denominators 2, 3, 4, 6, and 8. 
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a. Understand two fractions as equivalent (equal) if they are the same size, or the 

same point on a number line. 

b. Recognize and generate simple equivalent fractions, e.g., 1/2 = 2/4, 4/6 = 2/3). 

Explain why the fractions are equivalent, e.g., by using a visual fraction model. 

c. Express whole numbers as fractions, and recognize fractions that are equivalent 

to whole numbers. Examples: Express 3 in the form 3 = 3/1; recognize that 6/1 = 

6; locate 4/4 and 1 at the same point of a number line diagram. 

d. Compare two fractions with the same numerator or the same denominator by 

reasoning about their size. Recognize that comparisons are valid only when the 

two fractions refer to the same whole. Record the results of comparisons with 

the symbols >, =, or <, and justify the conclusions, e.g., by using a visual fraction 

model. 

Measurement and Data 3.MD 

Solve problems involving measurement and estimation of intervals of time, liquid 

volumes, and masses of objects. 

1. Tell and write time to the nearest minute and measure time intervals in minutes. Solve 

word problems involving addition and subtraction of time intervals in minutes, e.g., by 

representing the problem on a number line diagram. 

2. Measure and estimate liquid volumes and masses of objects using standard units of 

grams (g), kilograms (kg), and liters (l).18 Add, subtract, multiply, or divide to solve one-

step word problems involving masses or volumes that are given in the same units, e.g., 

by using drawings (such as a beaker with a measurement scale) to represent the 

problem.19 

Represent and interpret data. 

3. Draw a scaled picture graph and a scaled bar graph to represent a data set with several 

categories. Solve one- and two-step “how many more” and “how many less” problems 

using information presented in scaled bar graphs. For example, draw a bar graph in 

which each square in the bar graph might represent 5 pets. 

4. Generate measurement data by measuring lengths using rulers marked with halves and 

fourths of an inch. Show the data by making a line plot, where the horizontal scale is 

marked off in appropriate units—whole numbers, halves, or quarters. 

                                            
18 Excludes compound units such as cm

3
 and finding the geometric volume of a container. 

19 Excludes multiplicative comparison problems (problems involving notions of “times as much”; see Glossary, 
Table 2). 
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Geometric measurement: understand concepts of area and relate area to 

multiplication and to addition. 

5. Recognize area as an attribute of plane figures and understand concepts of area 

measurement. 

a. A square with side length 1 unit, called “a unit square,” is said to have “one 

square unit” of area, and can be used to measure area. 

b. A plane figure which can be covered without gaps or overlaps by n unit squares 

is said to have an area of n square units. 

6. Measure areas by counting unit squares (square cm, square m, square in, square ft, and 

improvised units). 

7. Relate area to the operations of multiplication and addition. 

a. Find the area of a rectangle with whole-number side lengths by tiling it, and 

show that the area is the same as would be found by multiplying the side 

lengths. 

b. Multiply side lengths to find areas of rectangles with whole-number side lengths 

in the context of solving real world and mathematical problems, and represent 

whole-number products as rectangular areas in mathematical reasoning. 

c. Use tiling to show in a concrete case that the area of a rectangle with whole-

number side lengths a and b + c is the sum of a × b and a × c. Use area models to 

represent the distributive property in mathematical reasoning. 

d. Recognize area as additive. Find areas of rectilinear figures by decomposing 

them into non-overlapping rectangles and adding the areas of the non-

overlapping parts, applying this technique to solve real world problems. 

Geometric measurement: recognize perimeter as an attribute of plane figures and 

distinguish between linear and area measures. 

8. Solve real world and mathematical problems involving perimeters of polygons, including 

finding the perimeter given the side lengths, finding an unknown side length, and 

exhibiting rectangles with the same perimeter and different areas or with the same area 

and different perimeters. 

Geometry 3.G 

Reason with shapes and their attributes. 

1. Understand that shapes in different categories (e.g., rhombuses, rectangles, and others) 

may share attributes (e.g., having four sides), and that the shared attributes can define a 

larger category (e.g., quadrilaterals). Recognize rhombuses, rectangles, and squares as 

examples of quadrilaterals, and draw examples of quadrilaterals that do not belong to 

any of these subcategories. 
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2. Partition shapes into parts with equal areas. Express the area of each part as a unit 

fraction of the whole. For example, partition a shape into 4 parts with equal area, and 

describe the area of each part as 1/4 of the area of the shape. 
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Essential Standards and COS Alignment: Science Grades K-8 

Grade Three: 

Earth and Space Science 

 Earth’s Resources  Earth's nonliving resources have specific properties.  

Earth's resources can be used for energy. 

Some of Earth’s resources are limited. 

Catholic Social Teachings: Caring for God’s Creation  

Physical Science 

Matter and Forms of Energy All objects and substances in the natural world are 
composed of matter.  

Matter exists in different states, each of which has 
different properties.  

Heat, electricity, light and sound are forms of energy.  

Life Science 

Behavior, Growth and Changes  Offspring resemble their parents and each other.  

Individuals of the same kind differ in their traits and 
sometimes the differences give individuals an advantage 
in surviving and reproducing.  

Plants and animals have life cycles that are part of their 
adaptations for survival in their natural environments.  
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Third Grade Science Standards 
 

Theme: Interconnections within Systems  
 
This theme focuses on helping students recognize the components of various systems and then investigate dynamic and sustainable 
relationships within systems using scientific inquiry.  

Science Inquiry and Application 
 

During the years of PreK-4 all students must use the following scientific processes to construct their knowledge and understanding 
in all science content areas:  
• Observe and ask questions about the natural environment;  
• Plan and conduct simple investigations;  
• Employ simple equipment and tools to gather data and extend the senses;  
• Use appropriate mathematics with data to construct reasonable explanations;  
• Communicate about observations, investigations and explanations; and  
• Review and ask questions about the observations and explanations of others.  
• Apply Catholic values to development and application of science concepts. 

Strands  
Strand Connections: Matter is what makes up all substances on Earth. Matter has specific properties and exists in different states. 
Earth’s resources are made of matter, can be used by living things and can be used for the energy they contain. There are many 
different forms of energy. Each living component of an ecosystem is composed of matter and uses energy.  

Earth and Space Science Physical Science Life Science  
Topic: Earth’s Resources  
 
This topic focuses on Earth's resources. 
While resources can be living and 
nonliving, within this strand, the emphasis 
is on Earth's nonliving resources, such as 
water, air, rock, soil and the energy 
resources they represent.  

Topic: Matter and Forms of Energy  
 
This topic focuses on the relationship 
between matter and energy. Matter has 
specific properties and is found in all 
substances on Earth. Heat is a familiar 
form of energy that can change the states 
of matter.  

Topic: Behavior, Growth and Changes  
 
This topic explores life cycles of organisms 
and the relationship between the natural 
environment and an organism’s (physical 
and behavioral) traits, which affect its 
ability to survive and reproduce.  
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Content Statements  
Earth's nonliving resources have specific 
properties.  
 
Soil is composed of pieces of rock, organic 
material, water and air and has 
characteristics that can be measured and 
observed. Rocks have unique 
characteristics that allow them to be 
sorted and classified. Rocks form in 
different ways. Air and water are nonliving 
resources.   
 
Note 1: Rock classification is not the focus for this 
grade level; this is found in grade 6. At this grade, 
the actual characteristics of rocks can be used to 
sort or compare, rather than formal classification.  
 
Note 2: Properties of air and water have been 
addressed in PreK-2. 

All objects and substances in the natural 
world are composed of matter.  
 
Matter takes up space and has weight.  
 
Note: Distinguishing between mass and weight is 
not appropriate for the elementary grades.  

Offspring resemble their parents and each 
other.  
 
Individual organisms inherit many traits 
from their parents indicating a reliable way 
to transfer information from one 
generation to the next.  
 
Some behavioral traits are learned through 
interactions with the environment and are 
not inherited 

Earth's resources can be used for energy.  
 
 
 
 
Many of Earth’s resources can be used for 
the energy they contain. Renewable 
energy is an energy resource, such as 
wind, water or solar energy that is 
replenished within a short amount of time 
by natural processes. Nonrenewable 
energy is an energy resource, such as coal 
or oil that is a finite energy source that 
cannot be replenished in a short amount 
of time.  

Matter exists in different states, each of 
which has different properties.  
 
 
 
The most common states of matter are 
solids, liquids and gases.  
 
Shape and compressibility are properties 
that can distinguish between the states of 
matter.  
 
 
 
 

Individuals of the same kind differ in their 
traits and sometimes the differences give 
individuals an advantage in surviving and 
reproducing.  
 
Plants and animals have physical features 
that are associated with the environments 
where they live.  
 
Plants and animals have certain physical or 
behavioral characteristics that improve 
their chances of surviving in particular 
environments.  
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The shape of a solid is independent of its 
container. Liquids and gases flow and take 
the shape of the container.  
 
One way to change matter from one state 
to another is by heating or cooling.  

Individuals of the same kind have different 
characteristics that they have inherited. 
Sometimes these different characteristics 
give individuals an advantage in surviving 
and reproducing.  
 
Note: The focus is on the individual, not the 
population. Adaption is not the focus at this grade 
level.  

Some of Earth’s resources are limited.  
 
 
 
Some of Earth’s resources become limited 
due to overuse and/or contamination. 
Reducing resource use, decreasing waste 
and/or pollution, recycling and reusing can 
help conserve these resources.  
 
 

Heat, electricity, light and sound are 
forms of energy.  
 
 
There are many different forms of energy. 
Energy is the ability to cause motion or 
create change.  
 
Note: The different forms of energy that are 
outlined at this grade level should be limited to 
familiar forms of energy that a student is able to 
observe. 

Plants and animals have life cycles that are 
part of their adaptations for survival in 
their natural environments.  
 
Over the whole earth, organisms are 
growing, reproducing, dying and decaying. 
The details of the life cycle are different for 
different organisms affecting their ability to 
survive and reproduce in their natural 
environments. 
 
Note 1: The names of the stages within the life cycles 
are not the focus.  
 
Note 2: New organisms are produced by the old 
ones. 

Catholic Social Teachings: Caring for God’s 
Creation 
 
We show respect to our Creator by our 
stewardship of God’s creation.  We have a 
moral obligation to protect the planet on 
which we live. 
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Essential Standards and COS Alignment: Social Studies Grades K-8 

Grade Three: 

 Communities: Past and Present, Near and Far  

History Events in local history can be shown on timelines organized by years, 
decades and centuries.  

Primary sources such as religious documents, artifacts, maps and 
photographs can be used to show change over time.  

Local communities change over time.  

Geography Physical and political maps have distinctive characteristics and 
purposes. Places can be located on a map by using the title, key, 
alphanumeric grid and cardinal directions.  

Daily life is influenced by the agriculture, industry and natural resources 
in different communities. 

Evidence of human modification of the environment can be observed in 
the local community.  

Systems of transportation and communication move people, products 
and ideas from place to place.  

Communities may include diverse cultural groups.  

Government Members of local communities have religious, social and political 
responsibilities.  

Individuals make the community a better place by solving problems in a 
way that promotes the common good.  

Laws are rules which apply to all people in a community and describe 
ways people are expected to behave. Laws promote order and security, 
provide public services and protect the rights of individuals in the local 
community.  

Governments have authority to make and enforce laws.  

The structure of local governments may differ from one community to 
another. 

Economics Line graphs are used to show changes in data over time.  

Both positive and negative incentives affect people’s choices and 
behaviors. 

 Individuals must make decisions because of the scarcity of resources. 
Making a decision involves an opportunity cost, the value of the next 
best alternative given up when an economic choice is made.  

A consumer is a person whose wants are satisfied by using goods and 

Social Studies Course of Study Report Card July, 2017 
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Essential Standards and COS Alignment: Social Studies Grades K-8 

services. A producer makes goods and/or provides services.  

A market is where buyers and sellers exchange goods and services 

Making decisions involves weighing costs and benefits.  

 A budget is a plan to help people make personal economic decisions 
for the present and future and to become more financially responsible.  
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2013 Social Studies Standards 

Grade Three 

Theme: Communities: Past and Present, Near and Far  

The local community serves as the focal point for third grade as students begin to understand how their communities have changed over time and to make 

comparisons with communities in other places. The study of local history comes alive through the use of artifacts and documents. They also learn how 

communities are governed and how the local economy is organized.  

  

Topic:  Historical Thinking and Skills  Heritage  

History 
Strand  
(Hist) 

Content Statements:  
1. Events in local history can be shown on timelines organized by 

years, decades and centuries.   
2. Primary sources such as religious documents, artifacts, maps and 

photographs can be used to show change over time.   

Content Statement:  
3. Local communities change over time.   

Topic:  Spatial Thinking and Skills  Places and Regions  Human Systems  

Geography   
Strand  
(Geo) 

Content Statement:  
4. Physical and political maps have 

distinctive characteristics and purposes. 
Places can be located on a map by using 
the title, key, alphanumeric grid and 
cardinal directions.  

Content Statement:  
5. Daily life is influenced by the agriculture, 

industry and natural resources in different 
communities.   

Content Statements:  
6. Evidence of human modification of the 

environment can be observed in the local 
community.   

7. Systems of transportation and 
communication move people, products 
and ideas from place to place.   

8. Communities may include diverse cultural 
groups.  

Topic:  Civic Participation and Skills  Rules and Laws   Roles and Systems of Government   

Government 
Strand  
(Gov) 

Content Statements:  
9. Members of local communities have 

religious, social and political 
responsibilities.   

10. Individuals make the community a better 
place by solving problems in a way that 
promotes the common good.  

Content Statement:  
11. Laws are rules which apply to all people in 

a community and describe ways people 
are expected to behave. Laws promote 
order and security, provide public services 
and protect the rights of individuals in the 
local community.  

Content Statements:  
12. Governments have authority to make and 

enforce laws.  
13. The structure of local governments may 

differ from one community to another.   
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2013 Social Studies Standards 

Grade Three 

Topic:  
Economic Decision 
Making and Skills  

Scarcity  
Production and 
Consumption  

Markets  Financial Literacy  

Economics   
Strand  
(Econ) 

Content Statements:  
14. Line graphs are used 

to show changes in 
data over time.   

15. Both positive and 
negative incentives 
affect people’s choices 
and behaviors.   

Content Statement:  
16. Individuals must make 

decisions because of 
the scarcity of 
resources. Making a 
decision involves an 
opportunity cost, the 
value of the next best 
alternative given up 
when an economic 
choice is made.  

Content Statement:  
17. A consumer is a 

person whose wants 
are satisfied by using 
goods and services. A 
producer makes goods 
and/or provides 
services.  

Content Statement:  
18. A market is where 

buyers and sellers 
exchange goods and 
services.   

Content Statements:  
19. Making decisions 

involves weighing 
costs and benefits.  

20. A budget is a plan to 
help people make 
personal economic 
decisions for the 
present and future and 
to become more 
financially responsible.   
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Third Grade Standards 

The Body 
Topic Standards Essential Question(s)s 

Food groups and nutrients Name the nutrients found in food. (3.B.1) 
 
Sort foods according to the USDA’s food 
guidelines  (3.B.2) 
 
List and describe the functions of nutrients.(3.B.3) 

Why do I need to eat a variety 
of foods? 

Fitness 

Topic Standards Essential Question(s)s 

Physical activities and overall wellness  List physical activities that make a person feel 
good and explain why. (3.F.1) 

Why are physical activities 
important? 

The Body Systems 
Topic Standards Essential Question(s) 

Skeletal System Explain how the skeletal system helps and 
protects the body. (3.BS.1) 

How does the skeletal system 
work? 

Safety 
Physical Safety Standards Personal Safety Standards Essential Question(s) 

Demonstrate basic first aid techniques for minor 
injuries. (3.PHS.1) 
 
Distinguish between minor and major injuries. 
(3.PHS.2) 
 
Know when to call 911 (3.PHS.3) 
 

Demonstrate safety practices (i.e. bus, field trip). 
(3.PES.1) 
 
Identify basic first aid techniques for minor 
injuries.  (3.PES.2) 
 
Distinguish between a minor and severe injury. 
(3.PES.3) 
 
Recognize that heart attacks, seizures and 
strokes are life threatening situations requiring 
immediate attention. (3.PES.4) 
 
List the steps to take in an emergency situation.  
(3.PES.5) 
 
Identify the people to contact in an emergency 
situation, and recognize when it is appropriate to 
call 911.  (3.PES.6) 

How do you stay safe on the 
bus? 
 
How do I help someone that is 
hurt? 

Communities 
Topic Standards Essential Question(s) 

Private vs. public information List information that should be kept private such 
as .last name, phone number, address, email 
address.  (3.C.1) 
 
List information that is safe to share. (3.C.2) 

What information is safe to 
share with others? 
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Self-Concepts 
Topic Standards Essential Question(s) 

Components of self concept (personality, 
emotions, self-esteem) 

Identify the components of self-concept 
(personality, emotions, self-esteem).  (3.SC.1) 
 
Identify a classroom problem and strategize ways 
to solve it. (3.SC.2) 
 
Analyze strategies connected to a classroom 
problem and identify socially acceptable and non-
acceptable solutions. (3.SC.3) 
 
Develop rules for cooperative learning that reflect 
Catholic values. (3.SC.4) 

What makes a positive self-
concept? 
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Student: New Beuder    Grade: 3rd Grade  School Year: 2017 - 2018
PROGRESS CODES

E Exceeds the Essential Standard: The student exceeds the essential standard 
by consistently demonstrating an advanced level of understanding and/or the 
ability to apply knowledge at a higher level. For example the student 
synthesizes information and makes connections between concepts to apply the 
knowledge in new and unique ways or to apply the concepts to solve real world 
problems.

M Met the Essential Standard: The student has consistently mastered the 
essential standard taught and assessed.

W Working toward Meeting the Essential Standard: The student is working toward 
mastery of the essential standard or is inconsistent in his/her demonstration of 
mastery when assessed.

N Not Meeting the Essential Standard: Student has not demonstrated mastery of 
the essential standard. This is usually given to students that are at the 
beginning stages in learning a new concept or students who are working below 
grade level.

INS Insufficient Evidence: There was insufficient evidence provided for 
demonstration of mastery. Students will be given the opportunity to provide 
sufficient evidence by the end of the next grading period.

* Modification: Only for those students whose curriculum content area and 
standards have been modified based on Services Plan/IEP Goals. This does not 
apply to students who only have accommodations.

MATHEMATICS (New Teacher, 3-5 Teacher) 1 2 3 4
Operations and Algebraic Thinking
Concepts of Multiplication         
Concepts of Division         
Word Problems-All four operations         
Multiplication and Division Fact Fluency within 100         
Numbers and Operations in Base Ten
Place Value         
Addition and Subtraction Multi-digit Computation         
Numbers and Operations- Fractions
Concepts of Fractions         
Measurement and Data
Word Problems involving Measurements         
Represent and Interpret Data         
Concepts of Area         
Concepts of Perimeter         
Geometry
2D Shapes         

ENGLISH LANGUAGE ARTS (New Teacher, 3-5 
Teacher)

1 2 3 4

Reading - Literature
RL-Key Ideas and Details         
RL-Analyzing Text         

 

Reading-Informational Text
RI-Key Ideas and Details         
RI-Analyzing Text         
Reading-Foundational Skills
Phonics and Word Analysis         
Fluency and Accuracy         
Writing
Writing Opinion         
Writing Informative/Explanatory         
Writing Narrative         
Research to Build and Present Knowledge         
Speaking and Listening
Comprehension and Communication         
Presentation of Knowledge and Ideas         
Language
Grammar and Usage         
Conventions of standard English (capitalization, 
punctuation, spelling, etc.)         

Knowledge of Language         
Vocabulary Acquisition and Use         
Manuscript Writing         
Cursive Writing         

RELIGION (New Teacher, 3-5 Teacher) 1 2 3 4
Knowledge of the Faith
Understands vocabulary and concepts pertaining to:
God the Father, Son and Holy Spirit         
Sacred Scripture         
Heaven, saints, and martyrs         
Liturgy and Sacrament
Understands vocabulary and concepts pertaining to:
The Paschal Mystery in the Mass and the Sacraments         
Moral Formation
Understands vocabulary and concepts pertaining to:
The Commandments and Beatitudes         
Grace, sin, and conscience         
Forming good habits         
Sacredness of life         
Prayer
Understands vocabulary and concepts pertaining to:
Catholic Prayer:Personal and Public         
Life and Mission of the Church
Understands vocabulary and concepts pertaining to:
Growth in holiness         
Domestic Church and Universal Church         

 

Missionary Spirit
Understands vocabulary and concepts pertaining to:

Kingdom of God:Discipleship and vocation         

SCIENCE (New Teacher, 3-5 Teacher) 1 2 3 4
Earth and Space Science
Earth's Resources         
Physical Science
Matter and Forms of Energy         
Life Science
Behavior, Growth and Changes         

SOCIAL STUDIES (New Teacher, 3-5 Teacher) 1 2 3 4
Communities: Past and Present, Near and Far
History         
Geography         
Government         
Economics         

ART (New Teacher, 3-5 Teacher) 1 2 3 4
Creates artwork using materials, tools and technology       E 
Understands techniques and concepts       M 
Connects art to history, culture and other disciplines       M 
Analyzes, critiques and reflects on artwork         

MUSIC (New Teacher, 3-5 Teacher) 1 2 3 4
Creates music through voice, instruments/or technology         
Understands and applies techniques and concepts         
Connects music to history, culture, and other disciplines         
Analyzes, critiques and reflects on music         

PHYSICAL EDUCATION (New Teacher, 3-5 Teacher) 1 2 3 4
Combination of movement skills         
Critical elements of manipulative skills         
Strategies and tactics related to movement         
Critical elements of motor skills         
Health-related fitness         
Responsible personal and social behavior         
Values physical activity         

SPANISH (New Teacher, 3-5 Teacher) 1 2 3 4
Communication
Interpretive Communication         
Interpersonal Communication         
Presentational Communication         
Cultures Standard         
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HEALTH (New Teacher, 3-5 Teacher) 1 2 3 4
Nutrition and Fitness         
Body Systems         
Safety         
Communities         
Self-Concepts         

Teacher's Comments:
Quarter 1:   

Quarter 2:   

 ATTENDANCE 1 2 3 4 TOTAL
Days Absent    0 0

Days Tardy    0 0

This student has been assigned to grade  

Principal signature  

Date 7/14/2017

 
Quarter 3:   

Quarter 4:   

 

 
 

Catholic Diocese of Columbus 

 

Diocese of Columbus Demo School 

 

Student Progress Report 

 

 

Student:  New Beuder

 

Grade  3rd Grade

 

Year:   2017 - 2018

 

Teacher  
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