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Placement 

 
Placement of students whose first language is not English will be based on screening using an 
appropriate grade level test.  The Office of Catholic Schools has selected LAS Links published 
by CTB McGraw-Hill for the screening and placement of all students K-12.  Order forms are 
available. Phone, fax, or mail your order to:  
 

CTB/McGraw-Hill Customer Services 
P.O. Box 881002, Indianapolis, IN 46208-1002 

Tollfree Number: 800-538-9547          Tollfree Fax Number: 800-282-0266 
Order online at www.ctb.com 

 
You may also request testing from your local public school district. 

 
Progress Monitoring and Moving Out of the Program 

 
It is recommended that yearly progress be monitored using the Ohio approved English 
proficiency test (Ohio Test of English Language Acquisition – OTELA).  To exit the ELL 
program the student must exhibit the required skills at the proficient level; successfully 
completed at least a one-year trial mainstream period in the classroom(s) where English is the 
language of instruction or the student has attained a composite score of 5 on the OTELA or a 
minimum of a composite 4 on the OTELA as well as a score at or above the proficient level in 
the most recent administration of the OAT or OGT in reading and writing. 
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     Participation in OTELA testing every year is available for schools through the Ohio 
Department of Education. 
     A Diocesan school may choose not to participate in OTELA testing but they must track 
progress from year to year and note the English Proficiency level yearly. 
     Title III funding is available to schools with identified students. 
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Curriculum 
 
 

The schools of the diocese of Columbus are to follow the standards, benchmarks, and 
indicators as presented in Ohio Language Proficiency Standards for Limited English Proficient 
Students.  Each school has a copy of this publication.  Additional copies are available from the 
ODE publications office.  Contact Karen Paschal: karen.paschal@ode.state.oh.us   
 
In addition, each ELL student is to have an Academic Support Plan developed for her/him by 
the school personnel who may include the ELL teacher, classroom teachers, the principal, the 
individual student, and parent(s). 
 
ELL students are not necessarily remedial or learning disabled.  Their school placement is also 
dependent on their past schooling and attendance.  A wide range of abilities and schooling 
experiences will be found in any ELL population.  Refer to the Diocesan Procedures Manual 
for Special Needs Students for information on designing an academic support plan. 
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Challenges for ELLs in Content Area Learning 

by Judie Haynes 
 

Do you want to help classroom teachers in your school with their English language learners? 
Begin by understanding the challenges ELLs face in their content area learning. 
 
At TESOL in Baltimore I was co-presenter of a PCI entitled Helping Mainstream Teachers in 
Content Area Classes. The participants came with a wealth of ideas which I promised to gather 
together in an article for EverythingESL.net . 
 
Challenges for ELLs in Reading 
English language learners face many obstacles when reading literature in English. Most 
literature is culture bound. We expect students to have prior knowledge of literary genres such 
as fairy tales, myths, legends, and tall tales. If the teacher has not activated prior knowledge or 
built background information, knowing the vocabulary will not solve the problem. ELLs may be 
able to read the words but it doesn’t mean they will understand the text. They are not aware of 
information that the author left unsaid; the information that “everyone knows.” 
 
Here are some specific challenges that ELLs face when learning to read material in 
English: 
 

 an abundance of idioms and figurative language in English texts  
 density of unfamiliar vocabulary  
 use of homonyms and synonyms  
 grammar usage especially the “exceptions to the rules”  
 word order, sentence structure and syntax  
 difficult text structure with a topic sentence, supporting details and conclusion  
 unfamiliarity with the connotative and denotative meanings of words  
 ELLs may not have practice in expressing an opinion about text.  
 use of regional U.S. dialects  
 fear of participation and interaction with mainstream students‚  
 story themes and endings can be inexplicable  
 literary terms for story development are not understood  
 unfamiliarity with drawing conclusions, analyzing characters and predicting outcomes  
 imagery and symbolism in text are difficult.  

 
Challenges for ELLs in Mathematics 
Mathematics is not just arithmetic. There are considerable challenges for English language 
learners in math. There are challenges for teachers of mathematics, too. We may find that our 
ELLs use different processes to arrive at answers. Many teachers do not validate other 
systems and prior mathematical knowledge. Problem solving is not just language but a thought 
process. Students from other cultures may be more concerned with getting the correct 
response than with the process. They may not be able to justify their answers. 
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Difficulties that ELLs face when learning mathematics: 

 formation of numbers varies from culture to culture  
 use of decimal point and comma vary from culture to culture  
 Students have no experience with our measurement system, It is an abstract to them.  
 Math is not spirally taught in many cultures. So students may not know a lot about 

geometry, for example.  
 Many students have never seen or worked with manipulatives. They may not take a 

lesson using manipulatives seriously.  
 Students learn math by rote memory.  
 Math curricula in their countries may be primarily calculation.  
 Word problems may not be introduced until much later.  
 Estimating, rounding, and geometry are not often taught as early in other cultures.  
 Mathematical terms do not always translate well.  
 Mental math may be the norm. Students may not show work in addition, subtraction, 

multiplication and division or they may show work in a different way 
  

Specific Challenges for ELLs in Science 
ELLs may lack of background knowledge in science. Our “hands-on" approach is different from 
what they are used to. Drawing conclusions on their own may be difficult for ELLs. In their own 
culture students may not have been trained to make guesses.  
 
Challenges that ELLs face when studying science: 

 The vocabulary of science presents a huge difficulty. There are a special set of terms 
for the student to learn. Even simple words that the student may know, could have 
another meaning in science.  

 Material is covered very fast  
 Directions are often multistep and difficult.  
 There are too many concepts explained on each page of a science text.  
 Cooperative learning may not fit in with students experiences in learning.  
 Visuals may be confusing and difficult to understand.  
 Sentence structure is complex and the passive voice is used in textbooks.  
 What was taught in class does not always match the assessment.  
 ELLs are not used to science labs or equipment  
 Students lack background in scientific method  
 There is no standard form of delivery of information  

 
Challenges for ELLs in Social Studies 
Social studies and U.S. history provide the biggest challenge to ELLs in their content classes. 
They have very limited background knowledge to activate. ELLs lack prior knowledge of U.S. 
and U.S. history, geography, and current events needed. Many students will memorize 
information for a test, but it has no relevance for them so the information is quickly forgotten.  
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ELLs' difficulties when studying social studies 
 

 Use of higher level thinking skills for reading and writing.  
 Lack of familiarity with historical terms, government processes, and vocabulary.  
 Social Studies text contains complex sentences, passive voice, and extensive use of 

pronouns.  
 ELLs may not be used to expressing their personal opinions.  
 Nationalistic and cultural focus of maps.  
 Concepts which do no exist in all cultures are difficult. This includes privacy, democratic 

processes, rights of citizens, free will.  
 No concept of movement within the structure of a society.  
 ELLs are seldom asked to contribute an alternate view that reflects conditions in other 

countries.  
 Use in our schools of “timeline” teaching vs. learning history by “dynasty” or “period.”  
 Difficulty with understanding what is said by the teacher and being able to take notes.  
 Amount of text covered and the ELLs’ inability to tell what is important in the text and 

what is not important.  
 
 

Curricular Materials 
 

Most of the textbooks adopted for use by students in both the elementary and secondary 
schools have numerous ideas implementing the content of the textbook or activities for ELL 
students in the teacher’s edition.  In addition, some textbook companies have developed 
separate programs for use in separate ELL classrooms or pull out programs.  Suggestions 
may be obtained by calling the Diocesan Curriculum Director. 
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Reporting Quarterly Progress 
 

Schools of the Diocese with grades K-8 may use the “St. James the Less English as a Second 
Language Communication Arts Progress Report”, the “St. James the Less School Content 
Area Progress Report for English Language Learners” and in reporting progress for students in 
K-8. 
 
High schools may use “Guidelines for Assigning S/U Grades to English Language Learners” in 
reporting progress in content area classes. 
 

(forms on four following pages) 
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English as a Second Language Communication Arts  
Progress Report 

 
Student’s Name:        Grade:      Teacher: 
 

S = Satisfactory Progress        S- = Minimal Progress        U = Unsatisfactory Progress 
              Progreso Satisfactorio        Progreso Minimo                No Satifactorio 
 
 Quarter 

1 
Quarter 
2 

Quarter 
3 

Quarter 
4 

English as a Second Language 
Communication Arts 

    

General Development 
Desarrollo General 

    

Completes work on time 
Completa el trabajo a tiempo 

    

Asks for help when needed 
Pide ayuda cuando la necesita 

    

Works well with others 
Trabaja bien con otros 

    

Works independently 
Trabaja independientemente 

    

Demonstrates person responsibility 
Demuestra responsabilidad personal 

    

Waits for instructions 
Espera por instrucciones 

    

Exhibits appropriate classroom behavior 
Demuestra conducta apropriada en clase 

    

Comments: 
 
 
 
 
 
 

English Language Proficiency Level 
B = Beginner  I = Intermediate A = Advanced 
 

Social Language 
Listening Speaking 
  

 

Academic Language 
Listening Speaking Reading Writing 
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English as a Second Language 
Communication Arts Benchmarks* 

 
Social Language 

 
Listening 

 
Beginner:  Has very limited ability to understand conversations in English. 
Intermediate:  Can understand peers in social settings (playground, cafeteria, classroom). 
Advanced:  Understands conversations in most social settings. 
 

Speaking 
 
Beginner:  Has very limited ability to converse in English. 
Intermediate:  Can communicate ideas and feelings in English, but with some difficulty. 
Advanced:  Speaks fluently in social settings. 
 

Academic Language 
 

Listening 
 

Beginner:  Has little or no academic vocabulary to understand content area subjects. 
Intermediate:  Can communicate ideas about content area subjects with teacher support. 
Advanced:  Understands most presentations and discussions in content area subjects. 
 

Speaking 
 

Beginner:  Has little or no academic vocabulary for success in content area subjects. 
Intermediate:  Can communicate ideas about content area subjects with teacher support. 
Advanced:  Can communicate effectively about most content area subjects. 
 

Reading 
 

Beginner:  Understands very little written content area subjects. 
Intermediate:  Understands written content area subjects with much visual and teacher support. 
Advanced:  Understands most content area subjects with some teacher support. 
 

Writing 
 

Beginner:  Writes phrases and simple sentences about content area subjects with much  
   visual and teacher support. 
Intermediate:  Writes paragraphs about content area subjects with teacher support. 
Advanced:  Participates in a variety of writing activities with minimal teacher support. 
 
 

*Apply these benchmarks according to the student’s age/grade level. 
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St. James the Less School 
Content Area Progress Report for English Language Learners 

 
      Student_____________________________________ Grade______ 
 
 

S = Satisfactory Progress        S- = Minimal Progress        U = Unsatisfactory Progress 
              Progreso Satisfactorio        Progreso Minimo                No Satifactorio 
 
 
General Development 
Desarrollo General 

Quarter
1 

Quarter 
2 

Quarter 
3 

Quarter
4 

Completes work on time 
Completa el trabajo a tiempo 

    

Asks for help when needed 
Pide ayuda cuando la necesita 

    

Works well with others 
Trabaja bien con otros 

    

Works independently 
Trabaja independientemente 

    

Demonstrates person responsibility 
Demuestra responsabilidad personal 

    

Waits for instructions 
Espera por instrucciones 

    

Exhibits appropriate classroom behavior 
Demuestra conducta apropriada en clase 

    

 
 
 

Subject 
Quarter
1 

Quarter 
2 

Quarter 
3 

Quarter
4 
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Guidelines for Assigning S/U Grades to 
English Language Learners 

 
Definition of an English Language Learner 

An English Language Learner (ELL) is a student whose primary or home language is other 
than English.  An ELL needs special language assistance in order to participate effectively in 
school instructional programs.  Placement and/or exit of a student from an English as a 
Second Language Program requires an assessment of the student’s listening, speaking, 
reading, and writing skills.  The principal in collaboration with the faculty involved with the 
education of the students will be responsible for the formal identification of these students. 
 

Students Who May be Graded With S/U Option 
A student who is unable to meet the standard of a content area subject because of the 
student’s level of English Language Proficiency should be assessed with the S/U option.  
Failure to perform at grade level or on par with native English-speaking students and/or failure 
to pass tests and quizzes designed for English-speaking students does not in and of itself 
constitute failure for an ELL.  Once the ELL has been able to demonstrate mastery of the 
standard of a content area, the classroom teacher is encouraged to use the regular 
assessment procedures of the Diocesan Report Card. 
 

Rubric for Assessing Progress: S, S-, and U 
 

S Criteria for assignment of a grade of “S” to an English Language Learner 
 The student has made a consistent effort to learn the content subject matter. 
 The student has demonstrated progress during the learning period. 
 The student has attempted to do the assigned tasks, both in class and outside of class. 
 The student has made an effort to come to class prepared. 

 
S- Criteria for assignment of a grade of “S-” to an English Language Learner 

 The student has made a minimal or inconsistent effort to learn the content subject 
matter. 

 The student has rarely and/or inconsistently demonstrated progress during the learning 
period. 

 The student has rarely and/or inconsistently attempted to do the assigned tasks, both in 
class and outside of class. 

 The student has rarely and/or inconsistently made an effort to come to class prepared. 
 

U Criteria for assignment of a grade of “U” to an English Language Learner 
 The student has made no effort to learn the content subject matter. 
 The student has made no effort to do the assigned tasks, both in class and outside of 

class. 
 The student does not come to class prepared. 
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Organizing and Assessing in the Content Area Class 
by Judith O'Loughlin, Judie Haynes 

 

How do you help mainstream teachers accurately monitor for student comprehension, 
organize the content class, and design realistic assessments? These questions will be 
addressed in this article, which is the second part of "Meeting the Challenge of Content 
Instruction." 
In the first part of this article, Meeting the Challenge of Content Instruction, we discussed how 

ESL teachers can provide staff development for mainstream teachers in order to help them 

adapt their curriculum to the language needs of their ESL population. We addressed the areas 

of advance preparation, teaching techniques and learning strategies. In this second part we 

will address the following questions: 

o How can mainstream teachers accurately monitor the comprehension of English 

language learners?  

o How can the content area classroom be more effectively organized for subject area 

instruction?  

o How can teachers design realistic assessment for ESL students to match their 

developing comprehension?  

o How can teachers accurately monitor for student comprehension?  

Monitoring for student comprehension 
If you ask second language learners, "Do you understand?" embarrassment causes them to 

say, "Yes," whether or not they really do comprehend. Although teachers need to check 

periodically for student comprehension during a lesson, employing a hierarchy of questioning 

strategies will provide teachers with a better perception of current student comprehension. 

Questions should be structured to the ESL students' language ability. Even newcomers can be 

asked to point to a picture or word to demonstrate basic knowledge. Using visual cues, 

teachers can ask beginning students to point or simply respond "yes" or "no." As language 

develops students can respond to "either/or" questions in which the answer is embedded. 

Finally, they can advance to simple "Why" questions. Breaking questions into several steps will 

allow students to retrieve complex information. 
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By choosing easy questions and structuring the form of the question to current language 

ability, students will be encouraged to participate in content classes. Some students will 

participate more readily if they know what questions they will be asked in advance. This allows 

the students’ time to think and prepare responses. At all levels of student ability teachers 

should be cognizant of the need for "translating time." Second language learners are 

translating the question into native language, mentally constructing the answer, and then 

translating back into English to respond. 

Teachers need to understand that ESL students should not be overly corrected in front of their 

peers. The correct response and/or sentence structure should be modeled by the teacher.  

Organizing the content class 
Teachers should utilize classroom organizational patterns and tools which best help their ESL 

students to learn content. The following suggestions will help second language learners. 

Cooperative learning groups or teams provide the ESL student with varying language and 

learning style experiences within the content classroom. The student becomes a real member 

of the content classroom instead of a silent observer. 

Teachers can pair peer partners or buddies in a variety of ways. Advanced ESL students can 

help those peers who are less proficient in English. Same age/grade native English speakers 

can be paired with non-native speakers. Second language learners can also be paired with 

buddies or tutors from another grade level classroom. 

Community members can greatly enhance the students' learning. Partnerships with high 

school community service projects can be developed to provide students with after-school 

help. Bilingual parent volunteers are often willing to tutor students in their native language. 

Concepts explained first in native language are much easier to learn in English. Senior citizen 

volunteers and university students are another source of one-on-one instruction. 

Designing realistic assessments 
English-language learners do not have to be assessed in the same way or with the same 

testing materials as mainstream students. Tests are not sacred documents or determiners of 

ESL students' ability. Students with limited English need to be graded on whether or not they 

are making a sincere attempt to understand the content material at their current level of 

English language ability. 
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ESL teachers may need to initiate the accommodations mentioned below by helping design 

suitable assessments for their students. Once mainstream teachers see how much their ESL 

students are learning, they will be more motivated to provide alternative assessments. Some 

testing accommodations can include: 

o Reducing response materials for content area testing  

o Providing a version of the test with simplified language  

o Choosing key and/or main ideas for assessment  

o Simplifying directions  

o Reading test questions aloud  

o Supplying word banks for tests  

o Providing matching activities  

o Extending time to complete the tests  

o Using peer interpreters  

o Allowing the student to respond orally rather than in written form  

o Double grading students: One grade for content ( correct responses) and one for 

structure (grammatical correctness) particularly for narratives and essays in all content 

areas.  

o Using portfolios to authentically assess student progress.  

Connecting with the content classroom and fostering positive relationships by working with 

mainstream teachers as professional partners, is crucial to the success of second language 

learners in content area classrooms. Forming these professional partnerships requires 

additional time and work on the part of both the ESL and mainstream teachers, but this 

endeavor will be well worth the extra effort. Your English language learners will reap the 

benefits o f these professional relationships. It is hoped that the suggestions above will 

encourage ESL teachers to take the first steps toward this goal.  

This article originally appeared in the print edition of TESOL Matters (June/July, 1999).  



25 
 

 

 

 

 

 

 

Tips, Tools, Websites, and Bibliographies 

  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



26 
 

 
  
 
 
 
 
 
 
Definition: 
 
Limited English Proficiency and Limited English Proficient means an individual  
 

1. who –  
 

a. was not born in the United States or whose native language is a language  other 
than English and comes from an environment where a language other than 
English is dominant; or 
 

b. is a native American or Alaska native or who is a native resident of the outlying 
areas and comes from an environment where a language other than English has 
had a significant impact on such individual’s level of English language 
proficiency; or is migratory and whose native language is other than English and 
comes from an environment where a language other than English is dominant; 
and 

 
 

2. who –  
 
           has sufficient difficulty speaking, reading, writing, or understanding the English 
           language and whose difficulties may deny such an individual the opportunity to  
           learn successfully in classrooms where the language of instruction is English or 
           to participate fully in our society. 
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Home Language Survey  
 
Date: ____________________________________________  

School District: _____________________________________________________________________________  

Name Of Student____________________________________________________________________________  
   Family Name    First Name    Middle I.  
 
Date of Birth: _______/_______/_______ Place of Birth: ___________________________________________  
           Month       Day      Year     City                                State                       Country  

Name of Parent/Guardian _____________________________________________________________________  
     Family Name     First Name  

Home Address: _____________________________________________________________________________  

City: _____________________________State:__________________________ Zip Code: _________________  

Home Phone:__________________________________ Work Phone: _________________________________  

For Parents/Guardians:  

Please answer the following questions:  

1. What language did your son/daughter speak when he/she first learned to talk? _________________________  

2. What language does your son/daughter use most frequently at home? _______________________________  

3. What language do you use most frequently to your son/daughter? ___________________________________  

4. What language do the adults at home most often speak? __________________________________________  
 
5. How long has your son/daughter attended school in the United States? _______________________________  
 
For School District Personnel:  
 
If the answer to any of the first four questions above is a language other than English, indicate the student’s native/home 
language in EMIS Student Data Element (G-1270), and proceed to assess the student’s English language proficiency.  
 
              INITIAL ENGLISH LANGUAGE ASSESSMENT 
 
Communication Skill                              Proficiency Level  

Listening ____Pre-functional ____Beginning ____Intermediate ____Advanced ____Proficient 

Speaking ____Pre-functional ____Beginning ____Intermediate ____Advanced ____Proficient 

Reading ____Pre-functional ____Beginning ____Intermediate ____Advanced ____Proficient 

Writing ____Pre-functional ____Beginning ____Intermediate ____Advanced ____Proficient 

Comprehension* ____Pre-functional ____Beginning ____Intermediate ____Advanced ____Proficient 

Composite** ____Pre-functional ____Beginning ____Intermediate ____Advanced ____Proficient 

 
*The Comprehension level is derived from Listening and Reading 
**The Composite level is derived from Listening, Speaking, Reading, Writing and Comprehension 
  
Assessment instrument(s) used:________________________________________________________________  
__________________________________________________________________________________________ 
  
Student is LEP? _____ Yes ______ No  
Indicate the student’s status as LEP or not LEP in EMIS Student Data Element (G1230) 
 If student has been in U.S. schools for less than three years, is the student eligible for extended accommodations 
for statewide academic assessments? Yes _____ No _______ 
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SURVIVAL SPANISH FOR TEACHERS                     
 
 
 

 
Personal Information: 
 
English Spanish Pronunciation 

What’s your name? ¿Cómo te llamas? 
COH-moh  tay  YAH-mahs 
 

My name is ______. Me llamo _______. 
may  YAH-moh 
 

How old are you? ¿Cuántos años tienes? 
CWAHN-tohs  AHN-yohs  
tee-EHN-ehs 
 

Where are you from? ¿De dónde eres? 
day  DOHN-day  AIR-ehs 
 

 
 
Personal Information, more than one child: 
 
 

What’s your name? ¿Cómo se llaman? 
COH-moh  say  YAH-men 
 

How old are you? ¿Cuántos años tienen? 
CWAHN-tohs  AHN-yohs  
tee-EHN-en 
 

Where are you from? ¿De dónde son? 
day  DOHN-day  sohn 
 

  
Greetings: 
 

Good morning. Buenos días. 
BWAY-nohs  DEE-ahs 
 

Good afternoon. Buenas tardes. 
BWAY-nohs  TAR-days 
 

Hello. Hola. 
OH-lah 
 

Goodbye. Adiós. 
a-dee-OHS 
 

How are you? ¿Cómo estás? 
COH-moh  eh-STAHS 
 

 
Greetings, more than one child: 
 

How are you? ¿Cómo están? 
COH-moh  eh-STAHN 
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Needs: 
 
 

Do you feel bad? ¿Te sientes mal? tay  see-YEN-tays  mahl  
 

Do you need to go to the 
bathroom? 

¿Necesitas ir al baño? 
nehs-eh-SEE-tahs  ear  ahl  
BAHN-yoh? 
 

Do you need a drink of 
water? 

¿Necesitas tomar agua? 
nehs-eh-SEE-tahs    
toe-MAR  AH-gwah 
 

Do you want to call home? ¿Quieres llamar a casa? 
KEE-air-ehs  yah-MAR  a  
CAH-sah 
 

Do you need a Band-Aid? ¿Necesitas una curita? 
nehs-eh-SEE-tahs  OO-nah  
coo-REE-tah 
 

 
 
Needs, more than one child: 
 
 

Do you feel bad? ¿Se sienten mal? 
say  see-YEN-ten mahl? 
 

Do you need to go to the 
bathroom? 

¿Necesitan ir al baño? 
nehs-eh-SEE-tahn  ear  ahl  
BAHN-yoh? 
 

Do you need a drink of 
water? 

¿Necesitan un poco de 
agua? 

nehs-eh-SEE-tahn   
toe-MAR  AH-gwah 
 

Do you want to call home? ¿Quieren llamar a casa? 
KEE-air-ehn  yah-MAR  a  
CAH-sah 
 

Do you need a Band-Aid? ¿Necesitan una curita? 
nehs-eh-SEE-tahn  OO-nah  
coo-REE-tah 
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Responses: 
 
 

Please. Por favor. por  fah-VOHR 
 

Fine. Bien. Bee-YEN 
 

Thank you. Gracias. GRAH-see-ahs 
 

You’re welcome. De nada. day  NAH-dah 
 

Excuse me.  Permiso. pair-MEE-soh 
 

I’m sorry. Lo siento. loh  see-YEN-toh 
 

I don’t know. No sé. no  SAY 
 

I don’t understand. No entiendo. no  ehn-tee-YEN-doh 
 

Maybe. Tal vez. tahl  VAYS 
 

Don’t worry.   No te preocupes. no tay pray-oh-COO-pays 
 

Don’t cry. No llores. no YOH-res 
 

It’s OK. Está bien. eh-STAH bee-YEN 
 

Bless you! Salud sah-LOOD 
 

Happy birthday! Feliz cumpleaños 
fay-LEES coom-play-AHN-
yohs 
 

Merry Christmas Feliz Navidad fay-LEES  nah-VEE-dahd 
 

Happy Holidays Felices Fiestas fay-LEE-sehs  fee-EH-stahs 
 

Happy Thanksgiving 
Feliz Día de Acción de 
Gracias 

fay-LEES  DEE-ah  day  
ahx-ee-OHN  day  GRAH-
see-ahs 
 

Happy New Year Próspero Año Nuevo 
PROH-spair-oh  AHN-yoh  
noo-AY-voh 
 

Happy Easter Felices Pascuas 
fay-LEE-sehs  PAH-scoo-
ahs 
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Classroom instructions: 
 

Go to the _______. Ve a ______. 
BAY  ah  _______ 
 

Get a drink of water. Toma agua. 
TOH-mah  AH-gwah 
 

Listen. Escucha. 
eh-SCOO-chah 
 

Quiet. Silencio. 
see-LEHN-see-oh 
 

Sit down. Siéntate. 
see-YEN-tah-tay 
 

Stand up. Levántate. 
lay-VAHN-tah-tay 
 

Stop. Párate. 
PAH-rah-tay 
 

Pay attention. Pon atención. 
POHN  ah-tehn-see-OHN 
 

Write your name. Escribe tu nombre. 
eh-SCREE-bay  too  
NOHM-bray 

Look at me. Mírame. 
MEE-rah-may 
 

It is time for ____. Es la hora de ____. 
ehs  lah  OH-rah day _____ 
 

Your bus number is ____. 
El número de tu bus es 
_______. 

ehl NOO-mare-oh day too 
boos ehs ___. 

Put  it away. Quítalo de ahí. 
KEE-tah-loh  day  ah-EE 
 

Put your ________ in your 
desk. 

Pon tu ______ en tu 
pupitre. 

POHN  too  ____ ehn too 
pooh-PEE-tray 

This is a _______. Esto es _____. 
EH-stoh ehs ____. 
 

Sit on your bottom. Siéntate en el trasero. 
see-EHN-tah-tay  en  el  
trah-SEH-roh 

Sit like an Indian. Siéntate como indio. 
See-EHN-tah-tay  coh-moh  
EEN-dee-o 
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Praises: 
 

Good job! ¡Buen trabajo! Bwehn trah-BAH-ho 
 

Excellent! ¡Excelente! Ex-sell-IN-tay 
 

Marvelous! ¡Maravilloso! Mar-ah-vee-YO-so 
 

Fabulous! ¡Fabuloso! Fah-boo-LOW-so 
 

Wow! ¡Wao! WOW 
 

Super! ¡Súper! SOUP-air 
 

Cool! ¡Qué padre! Kay PAH-dray 
 

Very good! ¡Muy bien! MOO-ee bee-YEN 
 

Awesome! ¡Asombroso! Ah-sohm-BROE-so 
 

 
 
Classroom instructions, more than one child: 
 

Go to the ______. Vayan a ______. BYE-ahn ah.  
 

Get a drink of water. Tomen agua. TOH-mehn AH-gwah. 
 

Listen. Escuchen. Eh-SCOO-chehn. 
 

Sit down. Siéntense. See-YEN-tehn-say 
 

Stand up. Levántense. Lay-VAHN-tehn-say 
 

Stop. Párense. PAH-rehn-say 
 

Pay attention. Pogan atención. 
POHN-gahn ah-tehn-see-
OHN 
 

Write your name. Escriban sus nombres. 
Eh-SCREE-bahn soos 
NOHM-brays. 

Look at me. Mírenme. MEE-rehn-may 
 

Your bus number is ______. 
El número de su bus es 
_____. 

Ehl NOO-mare-oh day soo 
boos ehs ____. 

Put it away. Quítenlo de ahí. KEE-tehn-loh day ah-EE. 
 

Put your ____ in your desk. 
Pongan sus ____ en sus 
pupitres. 

POHN-gahn soos ____ ehn 
soos pooh-PEE-trays. 

Sit on your bottoms. Siéntense en el trasero. 
See-EHN-ten-say en el 
trah-SHE-roh. 

Sit like Indians. Siéntense como indios. 
See-EHN-ten-say coh-moh 
EEN-dee-ohs. 



33 
 

 
 

 
Talking with a Parent: 
 
 

Welcome! 
 

Bienvenido / a Bee-yehn-vay-NEE-doh/dah

What’s your name? 
 

¿Cómo se llama? COH-moh say YAH-mah 

Nice to meet you. 
 

Mucho gusto. MOO-choh Goo-stoh 

Do you speak English? 
 

¿Habla ingles? AH-blah een-GLAYS 

Go ahead. 
 

Pase. PAH-say 

Have a seat. 
 

Siéntese. See-YEN-tay-se 

Thanks for coming. Gracias por venir. 
GRAH-see-ahs pour veh-
NEER 
 

Have a nice day. 
 

Que le vaya bien. Kay lay VIE-ah bee-YEN 

_____ needs to go home. 
______ necesita ir a 
casa. 

____ neh-she-SEE-tah EAR 
ah CAH-sah 
 

Sign here, please. Firme aquí, por favor. 
FEAR-may ah-KEE por fah-
VOR 
 

Parent-teacher conference 
Reunión con el 
maestro/la maestra 

Ray-oon-YOAN cone el 
mah-AY-stroh/lah man-AY-
strah 
 

Report card Informe del progreso 
Een-FOR-may dell proh-
GREH-soh 
 

Permission slip 
 

Nota de permiso NO-tah day pair-MEE-so 

Field trip 
 

Paseo Pay-SAY-oh 

Holiday 
 

Día festivo DEE-ah feh-STEE-voh 

Fall break Vacaciones de otoño 
Vah-cah-see-OHN-es day 
oh-TOHN-yoh 
 

Winter break Vacaciones de invierno 
Vah-cah-see-OHN-es day 
ehn-vee-AIR-noh 
 

Spring Break Vacaciones de primavera
Vah-cah-see-OHN-es day 
pree-mah-VAIR-ah 
 

Put your ______in your desk. 
Pon tu _____en tu 
pupitre. 

POHN too _____ehn too 
pooh-PEE-tray. 

This is a ______. Esto es ______. EH-stoh ehs _____. 

Sit on your bottom. Siéntate en el trasero. 
See-EHN-tah-tay en el trah-
SHE-roh. 

Sit like an Indian. Siéntate como indios. 
See-EHN-ten-say coh-moh 
EEN-dee-ohs 
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English Language Learner Teaching Strategies That Work 
Proven strategies to improve English language learners’ success. 
 
While a wide variety of subject-strategies can be used to improve English language learners’ 
success, the following checklist offers proven strategies for any classroom. 
 

 Visual Aids  
Visual aids give ELL students visual cues that may help clarify meaning and solidify learning. 
Visual aids should be clear and reproduced for ELL students, whenever possible. 

 Hands-On Activities 
Where appropriate, hands-on activities help ELL students connect with classroom content. 
Processes that can be experienced or observed make learning more concrete. 

 Sufficient Wait Time 
ELL students need additional time to formulate their answers in English. Some may still be 
translating their first language into English, others may need time to find the appropriate words. 
By pausing after a question is asked, everyone, English proficient students included, has time to 
think about the question before responding. 

 Modeled Spoken Language 
Refrain from correcting your students spoken language. Instead, model the proper usage in a 
restatement. For example, if a student says "No understand." You might reply, "You don't 
understand? Okay." Students may occasionally ask to be corrected; but as a rule, it is best to 
leave corrections to the written word. In this case, be sure to balance positive feedback with 
corrections. 

 Lesson Outlines  
Teacher-prepared outlines or notes can help ELL students follow along in class. Alternately, you 
may ask another student to share his or her notes with the ELL student. You may also choose 
to give the student information regarding the teaching plan and objectives so that they may have 
an easier time following along. 

 Skim and Scan  
Directly teach ELL students reading strategies that will enhance their reading skills. Skimming, 
scanning and even outlining chapters in the textbook are excellent pre-reading strategies that 
can help students preview material prior to reading. They can also engage in other strategies 
such as predicting chapter content from headings, creating vocabulary lists, writing responses, 
and summarizing. 

 Respect the Silent Phase  
Most second language learners go through a silent phase. Forcing a student to speak may 
make them embarrassed and overly self-conscious. In a worst case scenario, other students 
may laugh them at them. While your intention may be to give them practice, this technique very 
well may backfire. 
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Differentiating Instruction in the Social Studies Classroom 
Social studies classes are the perfect setting for differentiating instruction.  
 
Teachers today must find multiple ways to reach out to students using a variety of teaching 
strategies.  Fortunately, social studies classes are the perfect setting for differentiating instruction. 
Social studies teachers have so much information to convey and yet so many options for teaching it. 
 
General Ideas for Differentiating Social Studies Instruction 
 

 Cover text sequentially.  
 Use PowerPoint™ presentations or overhead transparencies for visual learners 

when lecturing.  
 Teach key concepts and generalizations unique to each topic or period.  
 Examine various points of view.  
 Use a variety of text, video, and taped material of varying degrees of difficulty.  
 Contrast historical or abstract facts with current events to bring relevancy to 

students.  
 Offer several options for projects so that each student can express his or her 

understanding in individual ways.  
 Allow students options for assessment, such as using an exam and an alternative 

form of assessment to form a whole grade.  
 
Specific ideas for helping each student reach his or her full potential, while learning the state or district 
mandated curriculum, include the following:  
Incorporate Graphic Organizers 
All students benefit from organizing material. Graphic organizers are very effective learning tools 
because they allow students to visualize and categorize information. There are several techniques to 
use:  
 

 The teacher creates the graphic organizer and gives it to the students with specific instructions 
of how to find the material to complete it. To assist the lower achieving students, it may be 
partially completed. Go to the Teaching Today Download Depot to find a variety of 
downloadable graphic organizers.  

 The teacher provides the student with the information and the students create their own graphic 
organizer.  

 To cover one chapter in a short amount of time:  
 

1. Divide the class into groups of three or four.  
2. Assign each student in each group a section of the chapter to read.  
3. Provide each group with a large piece of construction paper and divide it into three or 

four sections.  
4. After reading, students should create a graphic organizer describing their assigned text.  
5. Once complete, they should use it to teach to the other students in their group.  

 
This idea works well with social studies survey classes when the textbooks have a considerable 
amount information on each topic. 
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Develop a Gallery Walk 
This activity allows students to learn at their own pace while physically moving around the  
room. The teacher posts pictures, art prints, or teacher- or student-created posters around the room. 
The students should be given an assignment to complete as they walk around the room looking at each 
object. Using art from different periods of history to demonstrate learning  
points works well. 
Analyze Political Cartoons 
Most topics in social studies can be discussed using political cartoons. The use of political humor or 
satire to explain perspectives on history or current events can leave a lasting impression on students. 
There are Web sites where copies of international newspapers are online. Students can use these to 
critique and analyze current political cartoons from foreign countries. As an alternative to using existing 
cartoons, teachers can assign a topic such as the stock market crash of 1929, and have students draw 
their own cartoons to illustrate a perspective. 
Use Time Lines 
For students to understand the present, they must learn what has happened in the past. Time lines are 
an effective method for teaching cause and effect in history. Several different techniques can be used:  
 

 A simple list of dates and events  
 Foldables, as seen in the Glencoe social studies textbooks  
 Lines that are drawn with marks to indicate different periods of time  
 Illustrated time lines to depict different events in history  

 
Student-Centered Instruction 
To have a successful differentiated social studies classroom, it must be student centered. The teacher 
coordinates time, space, materials, and activities as he or she helps the class achieve their group and 
individual goals. 
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Building Geography Competency with Classroom Communities  
US education officials were shocked when a survey of nine industrialized nations 
revealed that fewer than one in five U.S. adults (ages 18-24) could pinpoint Afghanistan 
on the world map, in spite of its recent prominence in the national news. 

Where in the World Is Afghanistan? 
US education officials were shocked when a survey of nine industrialized nations revealed that fewer 
than one in five U.S. adults (ages 18-24) could pinpoint Afghanistan on the world map, in spite of its 
recent prominence in the national news.  
  
Meanwhile, surveys of teachers found that although they felt competent to teach social studies, the 
majority felt that they were under so much pressure to focus on reading and mathematics that social 
studies as a whole got neglected. 
  
Geography by Nature 
Certainly, if teachers try to teach each strand of social studies in a stand-alone fashion, there would 
simply not be enough time. By nature, geography is an interdisciplinary discipline, and it provides a 
natural lens through which other skills can be taught. This spells opportunities for teachers to integrate 
geography into their weekly instruction. 
  
Five Themes of Geography 
Before exploring this idea, consider the five themes of geography that The Joint Committee on 
Geographic Education of the National Council for Geographic Education and the American Association 
of Geographers developed to help focus teacher and student thinking when it comes to geography: 
1. Location(coordinates of longitude and latitude, distance from another place or general, i.e 

Northeast)  
2. Place (differences defined in terms of climate, physical features or the people who live there and 

their traditions)  
3. Human-environment interaction(how people change the environment to meet their needs and its 

positive and negative impact)  
4. Movement(patterns of movement of people, commerce, ideas)  
5. Regions (defined by characteristics including area, language, political divisions, religions and 

vegetation)  
Community-Building Activities 
At the beginning of the school year, many teachers spend a considerable amount of time establishing 
classroom norms, developing relationships, and creating the safe and respectful environment in which 
students can thrive and learn.  Storying or sharing personal information about one another is central to 
the process of building community. 
  
Storying 
With storying, it is relatively easy to extend conversations to cover each of the geographic strands 
mentioned above. The level of student motivation will tend to be high because the topic is personal to 
them. Students can begin a storying process by interviewing grandparents, parents, or guardians. 
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Parent/Grandparent Interviews 
 For a homework project, students take home a list of questions to ask their parents, grandparents, or 
guardians. Obviously the level of sophistication will depend on the grade level. Interview questions can 
include the following: 

 Where were you born?  
 Where are you ancestors from?  
 What language did they speak?  
 What did they do in school? 
 What type of foods did they eat? 
 How did they travel in their community?  
 What types of occupations were typical?  
 Why did they move?  

Building on Interviews 
Many activities could result from interview data. Consider how each of the student activities listed below 
builds geography competency as described in the Five Themes.  

 Make a large map of the United States and the World, and locate the place their ancestors 
came from. 

 Compare these places to their own neighborhood in terms of weather, climate, vegetation, 
landforms, etc. 

 Collect data on how many parents/grandparents were born in state/out of state or outside of 
the USA; show this data graphically in many different ways; make grade appropriate 
analysis of the data. 

 Invite parents, grandparents, or guardians to the classroom to talk about the specific 
traditions that have been handed down to them from their ancestors; compare and contrast 
these traditions with their own. 

 Research their families homeland. The teacher might decide on a number of the parameters 
leaving the students room to research areas of interest to them. (Ralph Fletcher’s Craft 
Lessons has an excellent series of mini lessons on informational reports. Using and 
extending his mini lessons makes it possible for even kindergarten students to do research 
but the key is providing appropriate books.) 

 Learn about important inventions, people, or ideas that came from places of their 
parents/grandparents/ancestors birth. Students might explore the impact of these ideas on 
their community today. 

 Compare how, and in what ways, their neighborhood has changed since the time their 
parent/grandparent lived and analyze the negative and positive changes.  

 Compare time zones and think about the impact that different time zones might have on 
people’s lives. 

 Look at major imports/exports from their ancestor’s country and analyze why they might 
have changed. 

Breaking Bread 
‘Breaking bread’ is an excellent theme to use when building community and exploring geography.  
‘Breaking bread’ together is a universal experience. It is an action performed by family and friends.  
  
A teacher could look at the ethnic make up of the classroom and decide which countries to study. 
Parents or guest speakers could be invited in to the classroom to share the bread of their country of 
origin as well as information about their traditions, etc. Students could then study the cultures behind 
the bread and undertake many of the activities listed above. 
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Children’s Literacy 
 

  
  Kindergarten Readiness 

 
 
 

Get Ready to Read! ~ Screening Tool  
Prepárate a leer!  
Provides parents and educators with a snapshot of where a child is with their early literacy skills  
the year before kindergarten. Some adults find it helpful to screen their bilingual child with both  
the English and Spanish versions.  
 In English: www.getreadytoread.org/content/view/76/306/ 
  
A Guide to Reading Tips for Parents  
A power point presentation to help parents, caregivers and teachers understand the importance 
of reading and the role of parental involvement in helping children to read.  
 In English: www.ed.gov/parents/read/resources/readingtips/edlite-index.html  
 En Español: www.ed.gov/espanol/readingtips/edlite-index.html  
 En Español: www.getreadytoread.org/screening/grtr_directions_spanish.php 
  
Put Reading First: Helping Your Child Learn To Read: A Parent Guide  
La Lectura es lo Primero: Cómo ayudar a su hijo a aprender a leer: Una Guia Para Padres 
De Familia: Del Preescolar Al Tercer Grado  
This Spanish brochure tells what to expect from a school's reading program based on evidence 
from research (preschool through grade 3). Also suggests ways parents can reinforce reading 
instruction  
at home with everyday activities and interactions.  
 En Español: www.nifl.gov/partnershipforreading/publications/pdf/PRF_espan_.pdf  
 
Ready At Five  
Resources include monthly “ParentTips!” (Includes permission to distribute in your school or 
organizational newsletters and flyers.) and over 35 "hands-on" activities in the School Readiness 
“Activity Box” to help make learning fun.  
 In English: www.readyatfive.org/resources/resources.html  
 En Español: www.readyatfive.org/spanish/spanish.html  
 
ToolKit for Hispanic Families:  
Resources to Help Students Succeed in School  
Literacy resources include: You and Your Preschool Child and Tips for Helping Children Learn to  
Read.  
 In English: www.ed.gov/parents/academic/involve/2006toolkit/index.html  
 En Español: www.ed.gov/espanol/parents/academic/involve/2006toolkit/index.html  
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Resources 

 
 

Colorín Colorado  
A bilingual website that provides information, activities, and advice for educators, and Spanish-
speaking families of English language learners (ELLs).  
 In English: www.ColorinColorado.org 
 En Español: www.colorincolorado.org/index.php 
  
Every Child Ready to Read @ your library® 
Cada niño listo para leer @ su biblioteca  
A series of parent and caregiver workshops to provide public libraries with tools to help prepare 
parents for their role as their child's first teacher. This website includes many of the resources 
and scripts translated into Spanish.  
 Bilingual: www.ala.org/ala/alsc/ECRR/ecrrinpractice/translations/sptranslations.htm 
 
International Reading Association  
Brochures are available to download to help parents as they take on their critical role as their 
children’s first and most important teachers. Titles include: Get Ready to Read! Tips for Parents 
of Young Children, Library Safari: Tips for Parents of Young Readers and Explorers, What Is 
Family Literacy? Getting Involved in Your Child’s Literacy Learning.  
 In English and En Español: www.reading.org/resources/tools/parent.html 
  
Lee y Seras/Read and You Will Be  
Emphasizes learning, culture and family. Demonstrates how everyday at-home activities such as 
singing, cooking and storytelling help young people develop early language skills.  
 In English and En Español: www.leeyseras.net 
  
PBS: Reading and Language 
La lectura y el lenguaje  
Learn how children become readers and writers and how to help them develop by talking, 
reading,  
and writing together every day. Baby through 3rd grade.  
 In English: www.pbs.org/parents/readinglanguage/index.html   
 En Español: www.pbs.org/parents/readinglanguage/spanish/index.html 
  
White House Initiative on Educational Excellence for Hispanic Americans  
The early childhood section provides information on the various stages of cognitive development  
from infancy to five years of age.  
 In English: www.yesican.gov/earlychildhood/index.html   
 En Español: www.yosipuedo.gov/earlychildhood/index.html 
 
ZERO TO THREE  
A variety of materials and handouts, a bit difficult to use as you have to search by “Spanish.” Start 
with this page and scroll down to locate Everyday Ways to Support Your Baby or Toddler's Early 
Learning and Songs, Rhymes, and Fingerplays in English and Spanish  
  En Español: www.zerotothree.org/Spanish/main-Spanish.html 
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Reading Help 
 
 

Helping Your Child Become a Reader (Activities for children birth through age 6). 
Cómo ayudar a su hijo a ser un buen lector: Con actividades para los niños desde el  
nacimiento hasta los 6 años.  
Includes information about why and how to use language skills (talking and listening, reading, 
and writing) to help young children grow into readers. Provides everyday activities to encourage  
love of reading.  
 In English: www.ed.gov/parents/academic/help/reader/index.html 
  En Español: www.ed.gov/espanol/parents/academic/lector/part_pg7.html 
 
Reading Rockets Family Guide  
Bilingual guide includes tips for helping children get the most out of reading, pointers on working 
with schools and teachers, ideas for using the public library, and more.  
Bilingual: www.readingrockets.org/?module=uploads&func=download&fileId=67  
   
Reading Tips for Parents - Colorado State Library  
Tips on how to read to children, how to set an atmosphere for reading activities and age 
appropriate ideas from birth to 6 years of age.  
 In English/En Español: www.cde.state.co.us/cdelib/slreadtips.htm 
  
Reading Tips for Parents – U.S. Department of Education 
Consejos prácticos para los padres sobre la lectura  
Tips to help your child get ready to read and ready to learn. This publication is in the public 
domain. Authorization to reproduce it in whole or in part is granted.  
 In English: www.ed.gov/parents/read/resources/readingtips/index.html   
 En Español: www.ed.gov/espanol/parents/read/resources/sobrelecture/index.html 
  
READY*SET*READ Early Childhood Learning Kit (archived)  
The READY*SET*READ Activity Guides for Families and Caregivers provide ideas to help young 
children learn about language with age-appropriate activities.  
 In English and En Español: www.ed.gov/inits/americareads/RSRkit.html  
 
RIF: Helping Your Children Become Readers  
Ten ways to interest children in books and help them learn skills that will lead to reading.  
 In English: www.rif.org/assets/Documents/parents/BecomingReaders.pdf   
 En Español: www.rif.org/assets/Documents/parents/BecomingReaders_sp.pdf 
  
RIF: Monthly Family Activity Calendar  
Provides a new reading and writing activity suggestion for every day of each month. For use with 
children of all ages.  
 In English and En Español: www.rif.org/parents/resources/monthly.mspx 
  
SOL – Spanish in Our Libraries: Fun Reads  
Even the littlest of kids ought to be encouraged to have fun with books.  
 In English and En Español: www.sol-plus.net/plus/outreach/ratonbabies.htm   
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Fun Sites for Kids 
 

Best Spanish Websites/Games and Fun Sites  
Created for teachers and students, easy for parents, too. Page also has links to help for Spanish 
language studies, as well as links for adults.  
 In English and En Español : www.uni.edu/becker/Spanish3.html 
  
The International Children's Digital Library (ICDL)  
Based on the principle that families deserve to have access to the books of their culture 
regardless  
of where they live, this website is a digital library of more than 10,000 international children's 
books  
in at least 100 languages.  
 In English/contents En Español www.icdlbooks.org 
 

The Internet Picture Dictionary  
A free, interactive, online multilingual picture dictionary designed for ESL students and beginning 
English, French, German, Spanish and Italian language learners.  
 In English/contents En Español www.pdictionary.com 
  
Leamos en Familia ~ Reading is Fundamental  
This site is designed to help Latino families read, sing and share stories together.  
 In English: www.rif.org/leer/default_english_flash.mspx   
 En Español: www.rif.org/leer/index_flash.mspx 
  
LiteracyCenter.Net Early  
Early literacy games and activities in English, Spanish, German and French.  
 In English: www.literacycenter.net/index.htm   
 En Español: www.literacycenter.net/lessonview_es.htm 
  
MisCositas Includes virtual storybooks from Argentina, Mexico and Colombia.  
 En Español: www.miscositas.com  
  
StoryPlace: La Biblioteca Digital  
Online stories and activities in Spanish and English for preschoolers through elementary.  
 In English: www.storyplace.org/storyplace.asp   
 En Español: www.storyplace.org/sp/storyplace.asp 
  
White House Initiative, Educational Excellence for Hispanic Americans: Kids Zone  
The kids' zones mascot is Pablo el Aguila (Pablo the Eagle). The site features an introduction to  
Pablo (in Spanish), Fairytales (Spanish), letters to the President from kids and a link to the White 
House kids section (English).  
 En Español: www.yosipuedo.gov/kidszone/kidszone3.html  
  
Washington Learning Systems: Activities for Caregivers and Young Children in English 
and Spanish  
Early literacy activities for adults and preschool children that encourage early literacy. The 
materials specifically address three key skills of 1) language development 2) phonological 
awareness and 3) general print awareness. The activities are also appropriate for children with 
disabilities.  
 In English/contents En Español www.walearning.com/Parent.html   

 
 

Prepared 6/2008, as a public service by the Colorado State Library, Colorado Department of Education 303.866.6900  
Downloadable version at www.cde.state.co.us/cdelib/Free_CSL_Resources.htm 

Permission granted to nonprofits and government agencies to reproduce at no cost; please credit us. 
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Websites for Teachers 
 

www.edhelper.com – take home books, worksheet tools, skill level materials for English, 
Social Studies and Science 
 
www.starfall.com – take home books, phonics videos 
 
www.superkids.com – math worksheets 
 
www.learningpage.com – take home books in Spanish/English 
 
www.niehs.nih.gov/kids/music.htm - songs, lyrics and music 
 
Wikipedia – quick information on any topic in 120 languages 
 
www.PBS.com – Between the Lions – phonics, songs 

 Maya & Miguel-vocabulary 
 
www.readinga-z.com – leveled books 
 
www.pibmug.com/files/map_test.swf - social studies 
 
www.brainpop.com – science, social studies, math, LA videos with tests 
 
www.oswego.org/ocds-web/games/mathmagician/maths1 html - math 
 
www.iop.net  
 

 Inclusion not good for low functioning students 
 Only high intermediate and above for inclusion 
 SIOP model 
 Transitional sheltered 
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Useful Websites for ESL Teachers 

 
Check out the following ESL links to get additional practice in grammar, reading, writing, 
vocabulary, and listening skills.  These websites are free and you can use them from 
home.  Remember that websites come and go with alarming regularity.  As always, check 
the site before you put a student on it. 
 
Excellent ESL Websites 
 
Activities for ESL Student 
http://a4esl.org 
Play games, take quizzes, read grammar, and practice vocabulary 
 
Karin’s ESL Partyland 
http://www.eslpartyland.com 
Lots of great ESL activities 
 
About.com ESL Guide 
http://esl.about.com/homework/esl 
Quizzes and tests for different levels; employment opportunities for nonnative speakers 
 
EnglishCLUB.net 
http://www.englishclub.net/grammar 
All levels can play games, take quizzes, and read stories and jokes 
 
English Page 
http://www.englishpage.com/ 
For all skills, lots of activities, exchange messages with other students, and ask questions 
 
Randall’s ESL Cyber Listening Lab 
http://www.esl-lab.com 
Excellent listening practice 
 
ESL Blue(s) 
http://www.collegeem.qc.ca/cemdept/anglais/trouindx.htm 
Play games, take quizzes, for all skills, and good links 
 
www.ego4u.com 
Lots of activities in many different skill areas 
 
http://www.manythings.org 
Students explore language in different formats on this website 
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Websites Recommended by Teachers 

 
www.everythingesl.net 
This site offers lesson plan ideas and teaching tips.  The lesson plans seem to be 
updated seasonally. 
 
www.starfall.com 
Starfall is great beginning readers.  It is very colorful and appealing. 
 
www.edheads.org 
This site allows students to explore simple machines and various other science related 
topics.  It is very visual and presented in a game format, which is very motivating to the 
students. 
 
www.atozteacherstuff.com 
This is one of my personal favorites from college.  Not necessarily an ESL website, but it 
has many theme related lessons and resources available to download. 
 
Dave’s ESL Café 
http://www.eslcafe.com 
Easy to use, lots of activities, including games, quizzes, pronunciation practice, and 
stories 
 
www.bogglesworldesl.com 
 

Spanish-English 
 

www.colorincolorado.org 
A wonderful website that provided helpful information in both Spanish and English.  
Useful for teachers and for parents.  Colorful, full of great ideas and easy to navigate. 
 

Writing Practice 
 

http://www.eslflow.com/AcademicWritng.html 
 

Online Listening Practice 
 

http://www.repeatafterus.com 
This site was founded by a high school student who saw children struggling with 
pronunciation in an ESL class and decided to build a website to provide free texts and 
audio clips.  Contains audio read alouds of poetry, drama, fiction, nonfiction, children’s 
stories, nursery rhymes, memorable quotes. 
 
http://literacynet.org/cnnsf/home.html 
This site is really fun with a variety of news stories and accompanying exercises.  Each 
module contains the full reading text plus the audio portion.  The stories are short and 
cater to the needs of language learners. 
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http://www.englishlistening.com 
Appealing to all levels of English learners, this site offers practice in listening to speakers 
who present a good spectrum of topics.  The practices usually last from 2-3 minutes. 
 

http://www.esl-lab.com 
The listening exercises available through Randal’s ESL Lab are geared toward real-life 
exchanges and specifically designed for ESL learners.  There are three levels from which 
to choose: beginner, intermediate, and advanced.  Pre-listening activities and follow-up 
questions are helpful.  This requires RealMedia. 
 

http://www.npr.org/programs/re/ 
Access to NPR, National Public Radio, is offered.  Listeners can hear actual NPR 
programs, some of which are offered through National Geographic and provide 
interesting historical and exploration topics.  Passages, which are longer, are often 
accompanied by text.  For advanced listeners.  RealPlayer format is needed to listen. 
 

http://www.focusenglish.com 
A wide variety of conversations in English is offered for ESL practice.  Students can 
choose a conversational topic (e.g. vacations, apartment issues) and see idiomatic 
expressions before hearing the conversation.  One line repetition is possible, or just click 
to hear the conversation. 
 

http://pulseplanet.nationalgeographic.com 
Excerpts from Pulse of the Planet by Jim Metzger provide listeners with a two-minute 
chance to listen and read about nature or culture.  For more advanced students who are 
curious about topics put together by National Geographic. 
 

Links to Other Websites 
 
 

www.expage.com/page/esol 
Links to may other websites ESL teachers have found useful 
 

www.edhelper.com 
Hundreds of ideas for daily and seasonal activities, including theme activities, content 
areas, and more 
 

www.geocities.com/vance_stevens/Inxmainp.htm 
The Internet TESL Journal’s extensive and regularly maintained site organizes and links 
many aspects of ESL such as: ●Professional Life: Associations, Conferences, Journals, 
Newsgroups, Teacher Training, Web-Based discussions & Bulletin Boards ●Teaching 
English: Bilingual Education, CALL, English for Science & Technology, Literacy ●Articles, 
Lessons, Linguistics, Phonetics & Pronunciation, Reference Materials ●Raw Materials for 
Lessons: Culture, Reading Materials, Poetry & Song Lyrics, Travel, Vocabulary 
●Teachers’ Homepages ●Projects by ESL Students ●Schools (ESL/EFL) ●Education in 
General: Journals, Links to Teaching Resources, Using the Internet ●Jobs-Where to Find 
Them.  Under” For Students As Well As Teachers”, there are: ●Games-Quizzes-Puzzles 
●Grammar & English Usage ●Listening ●Penpals & Communicating With Others 
●Reading ●Tests: TOEFL ●Vocabulary-Idioms-Words ●Writing ●Commercially Available 
ESL Materials & Services 
 



51 
 

 
 

Content Areas 
 
http://schools.nyc.gov/Offices/ELL/ToolsResources/Forms+for+Administrators.htm 
glossaries for math and science terminology in many languages, including Spanish, 
Russian, Chinese, Arabic, Korean 
 

Translation Sites 
 

http://babelfish.altavista.com 
 
http://www.google.com/languagetools 
 
http://freetranslation.paralink.com/ 
 

Miscellaneous 
 

http://www.ipl.org/div/kidspace/hello/ 
how to say hello in many languages and other language information 
 
http://www.famlit.org/site/c.gtJWJdMQlsE/b.2633779/k.E968/Toyota 
_Family_Literacy_Program_Grant_Opportunity.htm 
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Sample Websites for Teaching Vocabulary 
 

General Information on Content Reading Vocabulary 
 
Strategies Related to Vocabulary  This site includes a number of strategies related to 
learning vocabulary, such as a general approach to unfamiliar vocabulary words, 
predictions based on the context, word elements, and do’s and don’ts of teaching 
vocabulary (Scroll down for vocabulary section).  www.englishcompanion.com/room 
82/readexpository.html 
 
Vocabulary Teaching Methods: International Reading Association National Panel 
Reading Report  This is a report from the International Reading Association on the latest 
findings in best strategies for teaching vocabulary.  Some of strategies included are: 
practicing to increase capacity, association, keyword method, pre-teaching of vocabulary, 
and context method (See Chapter 4, which begins on page 12).  
www.reading.org/downloads/resources/nrp_summary.pdf 
 
Teaching Vocabulary to Adolescents to Improve Comprehension  This is an 
overview article on one approach to teaching vocabulary that includes focusing on 
vocabulary learning, moving from isolation to context, and selecting words for instruction.  
http://www.readingonline.org/articles/art_index.asp?_HREF=/articles/Curtis/index/html 
 
THE PRACTICE: Vocabulary Development  This site provides an overview of 
vocabulary development in content areas. It includes links to other sites.  
http://knowledgeloom.org/practice_basedoc.jsp?_t=1&bpid=1207&aspect_=1&location=2
&parentid=1197&bpinterid=1197_&spotlightid=1174&testflag=yes 
 
The Clarifying Routine: Elaborating Vocabulary Instruction  This is a research-based 
article on strategies useful for teaching vocabulary.  It includes teaching new terms in the 
context of a meaningful subject matter lesson, guidelines for selecting vocabulary to be 
learned, facilitating paraphrasing of the definitions of new terms, making background 
knowledge connections to the new terms, identifying examples/applications as well as 
non-examples/non-applications, and creating multiple formats that students can use to 
elaborate on the meaning of new terms. 
http://www.ldonline.org/id_indepth/_teaching_techniques/ellis_clarifying.html 
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Lesson Plans on Content Reading Vocabulary 
 
Secondary Content Teacher Reading Strategies  This section contains a number of 
vocabulary lessons and activities, including decoding multi-syllabic words, 
prefixes/suffixes, content area vocabulary, feature analysis map, using context clues, and 
unknown words in context.  http://www.ops.org/reading/secondarystrat1.htm 
 
Reading in the Content Areas: Study Guides and Vocabulary Activities  This page 
includes activities for teaching vocabulary in content areas, such as identifying key 
vocabulary and concepts in the reading selection, List-Group-Label, creating “Possible 
Sentences”, and identifying the pattern of exposition.  
http://coe.sdsu.edu/people/jmora/Pages/ContentStudyGds.htm 
 
Just Read Now: Vocabulary Strategies  This page includes 12 different vocabulary 
strategies for the middle school.  http://www.justreadnow.com/strategies/vocabulary.htm 
 
Vocabulary Builders Page  This page provides worksheets and activities for developing 
content area vocabulary.  It includes a think-aloud strategy, context clues, compound 
words, prefixes, suffixes, etc.  
http://www.manatee.k12.fl.us/sites/_elementary/palmasola/vocabbuild2.htm 
 
Teaching Vocabulary in the Content Areas  This page contains specific tips for 
teaching content reading vocabulary words, prefixes, suffixes, etc.  
http://www.pgcps.pg.k12.md.us/%7Eelc/readingacross2.html 
 

Tools for Teaching Vocabulary 
 

Vocabulary Word Maps  This is a download of a visualizing map for teaching 
vocabulary.  http://curry.edschool.virginia.edu_go/readquest/strat/wordmap.html 
 
Visual Thesaurus  This virtual thesaurus includes an interactive map showing the 
meaning of your word.  http://www.visualthesaurus.com/desktop/index.jsp 
 
Voycabulary  VoyCabulary™ makes the words on any web page into links so that you 
can look them up with just a click! http://www.voycabulary.com/ 
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Suggested Strategies and Resources 

 
 
For a description of how to choose which vocabulary to teach, see 
http://curry.edschool.virginia.edu/go/edis771/webquest2000/student/ssusandigiac/vocabe
xamp.htm 
 
Vocabulary graphic organizers can be found at 
http://instech.tusd.k12.az.us/balancedlit/handbook/BLHS/lbmaphs.htm 
 
These sites describe a wealth of vocabulary-enhancement strategies: 
http://www.smsu.edu/studyskills/vocab/vocabulary_improvement.html and 
http://public.asu.edu/~ickpl/learningvocab.htm 
 
Vocabulary games and activities can be found at http://vocabulary.com/ 
 
There is an interactive virtual thesaurus available at http://plumbdesign.com/thesaurus/ 
 
An excellent article from Reading Online: 
Teaching vocabulary to adolescents to improve comprehension by Mary E. Curtis and 
Ann Marie Longo from the Boys Town Reading 
http://www.readingonline.org/articles/art_index.asp?HREF=/articles/curtis/index.html 
 
Puzzles, games at http://www.wordsmyth.net 
 
NRP’s report on vocabulary research at http://www.nationalreadingpanel.org 
 
Online version of Boggle at http://www.mindfun.com/wordscramble.htm 
 
Advanced English vocabulary site at http://www.wordexplorations.com 
 
Giant database of contents of several dictionaries at 
http://projects.ghostwheel.com/dictionary 
 
Interesting info; new words each day at http://www.wordsmith.org/awad 
 
Online rhyming dictionary and thesaurus at http://rhyme.lycos.com 
 
 
 
 


